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Abstract

Parental involvement (PI) in a child's education, both
at home and school, is a well-researched topic, but
there is limited focus on gender differences in Pl. The
aim of this systematic literature review was to investi-
gate how the gender of students, parents and teach-
ers influences Pl and student achievement. Eighty-five
databases within the EBSCO Discovery Service were
searched for studies that were published in English,
focused on at least one form of PI, examined the gen-
der of at least one actor (student, parent, or teacher),
focused on K-12 education, and presented original
empirical results. Following a quality assessment
using the Mixed Methods Appraisal Tool, 43 studies
were included, published from 1990 to 2024. The tem-
poral, geographical and methodological characteris-
tics of the studies were analysed, alongside thematic
areas and the main findings. Findings revealed that
most studies were from the global North, where moth-
ers' involvement is typically higher, while in the global
South, fathers' involvement tends to be greater. Single
parenthood was associated with lower Pl, although its
impact on gender differences in achievement remains
debated. Few studies examined teacher gender, and
there was a significant lack of qualitative research on
this topic, indicating areas for further investigation.
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Context and implications

Rationale for this study: This systematic literature review covers the temporal
and geographical characteristics (year of publication, location, target group stud-
ied), methodological characteristics (sample size, variables, methodology), and the
main results of studies published between 1990 and 2024 on parental involvement/
engagement and the effects that the gender of different actors (parent, student,
teacher) have on involvement and its outcomes. Furthermore, the review synthesises
the results of the literature in the following topics: gender differences in parental in-
volvement (PI); the interaction effect of family structure and gender on involvement,
gender differences and the impact of involvement on achievement; the combined
effects of parenting principles and involvement on child outcomes, and gender dif-
ferences and the relationship between higher education choices and involvement.

Why the new findings matter: Our findings highlight that the effectiveness of PI
does not only depend on its intensity or frequency. The characteristics of effective
forms of involvement are also linked to the gender of its main actors (parent, student,
teacher), gender interactions and gender role expectations within the cultural context.

Implications for researchers and policymakers: For researchers, the lack of re-
search including teachers' gender as an independent variable may be an important
implication, as it represents a significant blind spot in gender research on this topic.
An important implication for policymakers or school administrators facing the intro-
duction of institutional good practices to increase Pl is that it is of paramount impor-
tance to explore the values and stereotypes of gender roles in a given socio-cultural
context before any new policy is introduced and that more intensive involvement is
not always associated with higher academic achievement, so that the different forms
and actors of involvement should be given special attention.

INTRODUCTION

Parental involvement, parental engagement, and their effect on
students' achievement

Factors influencing students' performance at school are examined from a variety of per-
spectives in the literature. A significant body of research focuses on the involvement (and/or
engagement) of parents in their children's education as a key determinant of the relationship
between the primary and secondary agents of socialisation. Based on Epstein and Sanders'
typology, PI or participation can be classified into six categories, namely parenting, commu-
nicating, volunteering, learning at home, decision-making and collaborating with the wider
community (Epstein & Sanders, 2002). Based on Hayes (2011), these behaviours can be fur-
ther divided into two main groups, where home-based Pl refers mainly to effective parenting
at home, supporting children's learning at home, and regular communication about school
activities and events, while school-based involvement refers to attending (informal and for-
mal) school events. Since this review covers both the literature focusing on Pl and parental
engagement, it is inevitable to define the relationship between the two concepts. According
to Goodall and Montgomery (2014), involvement with the school and parental engagement
with children's learning can be interpreted as endpoints of the same continuum. While in-
volvement refers to participation in an activity, event or interaction, engagement is more
than that, as it includes a sense of ownership and being involved. A further characteristic
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of engagement with children's learning is that it is relatively independent of engagement
with schools — while lower-status parents may find it difficult to attend school events at in-
convenient times, being engaged in their children's learning could still be very important for
them. Goodall and Montgomery (2014) state that involvement and engagement differ when
it comes to the agency of the school and parents, the place where interactions between the
two take place, and their effects, too. Involvement includes parental participation in school-
organised programmes, usually taking place at the school, where the school provides infor-
mation but does not seek input from the parent (but can be an important basis and starting
point for the parent—school relationship). The next point of the continuum is PI with school-
ing, where the school can still initiate the cooperation, but there is already a back-and-forth
exchange of information and more shared agency between the school and the parent (e.g.
homework help, parent—

teacher meetings). The advantage of this is that information about the student is im-
proved for all parties, and authentic communication can take place between parents and
the school. The third point on the scale is parental engagement with children's learning,
where although the school can inform the process, the activity itself is based on the parent's
initiative, agency, attitudes and choices. Such activities include, for example, when a parent
enrols and accompanies their child in extra-curricular activities, or when parents talk to their
children about school and the importance of learning.

Another form of Pl is parents' expectations of school performance and future stud-
ies, which have an impact on academic achievement (Carter & Wojtkiewicz, 2000). Tan
et al. (2020) suggest that student achievement is increased if parents' expectations of their
children's school performance are high, they study and read with their children at home, talk
about school matters, as well as volunteer to help out at school and keep in regular contact
with teachers. Research on PI therefore clearly shows that the extent and type of PI are
closely linked to children's school achievement (Epstein, 1992, 1995; Jeynes, 2007, 2012;
Nguon, 2012). However, there is controversy about the direction of the relationship between
involvement and achievement. Boonk et al. (2018) pointed out that more intense involvement
was associated with lower achievement in some cases. In addition, parents' child-rearing
principles and religiosity can also modify the effect of involvement on academic outcomes
(Amani et al., 2020; Pusztai & Fényes, 2022).

Previous literature reviews focusing on Pl have also shown that different forms of in-
volvement come with differing effects on student achievement. According to Ariés and
Cabus' (2015) review on PI in homework, facilitating, structuring, and emotionally supporting
the children's activities relating to doing homework, the results are either indecisive or neg-
ative in the literature, while parents directly assisting their children during homework tasks
is an effective strategy. When Kennedy et al. (2021) examined family engagement in the
literature (that they defined similarly to Goodall & Montgomery, 2014), they found that en-
gagement was associated with higher academic achievement, high school completion, and
effective social-emotional functioning of the child. De la Rie et al. (2016) have also shown
that the form of Pl is not the only factor that can have a significant impact on the effect pa-
rental activity has on their children and their academic progress. According to their review,
research-assessing programmes that aim to support Pl are often poor in quality and fail to
assess implementation quality which is a key factor of transfer to daily life.

Gender differences in the forms, intensity and effect of involvement

In recent decades, a growing body of research has addressed gender differences and the
effects of gender roles, stereotypes and expectations in different areas. Research on the sub-
ject, focusing on students' performance at school, has unanimously pointed to the advantage
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that girls have, a tendency prevalent in OECD countries and in the United States at both pri-
mary and secondary levels. Moreover, today the majority of students in higher education are
female (Clifton et al., 2008; Perkins et al., 2004). This phenomenon can also be interpreted as
a ‘boys' crisis’ as the advantage girls have can be detected in both grades and competency
tests (Voyer & Voyer, 2014). One possible explanation for the better performance of girls is
their norm-following or norm-surpassing behaviour (Mullola et al., 2012; Spilt et al., 2012).
Other important explanatory factors include the fact that both parents and teachers have dif-
ferent expectations for boys and girls (Fényes, 2022) and that teachers discipline students of
different genders according to stereotypical expectations (Koca, 2016).

Although these gender differences are the outcomes of the complex interaction of several
variables, the literature suggests that gender role expectations concerning teachers, parents
and students and the effects of gender socialisation, which significantly influences their be-
haviour, may also affect Pl and thereby may be one of the variables explaining differences in
school performance. Indeed, gender role expectations, which vary considerably across cul-
tures and historical periods, both describe and prescribe typical male and female behaviour
(Mead, 1949; Merton, 1968; Prentice & Carranza, 2002). Even in modern societies, gender role
expectations and stereotypes assign different roles and attitudes to women and men, which
are usually complementary: women are typically associated with care and providing emotional
stability in the family, whereas men are associated with rationality, leadership, and are assigned
the role of the breadwinner (Bem, 1974; Diekman & Eagly, 2000; Parsons & Bales, 1955;
Prentice & Carranza, 2002). In post-modern society, however, gender roles have become more
symmetrical, with the emergence of female breadwinner families and the increasingly accepted
role of the caring father (Blackstone, 2003; Fényes et al., 2020; Jurczyk et al., 2019).

Research suggests that PI strongly correlates with student achievement, but questions
remain as to whether (1) the gender of the student, (2) the gender of the parent, and (3) the
gender of the teacher affect the extent and form of PI, and (4) whether the impact of Pl on
achievement differs according to the gender of the child. (5) Another question is how the inter-
action effect of family structure and gender influence Pl and student achievement. According
to Otani (2020), a relatively small body of research has been done on the potential impact
of student gender on involvement. As for teachers, there is now a clear feminisation of the
profession in developed countries, bringing up the crucial question as to how this affects
the involvement of mothers and fathers in school and the communication between parents
and teachers. Gender roles within the family also assign different functions and roles to fa-
thers and mothers, and this can affect the form and extent of their involvement (Diekman &
Eagly, 2000; Parsons & Bales, 1955). In addition to gender roles, changing values and norms
contribute to the pluralisation of family structures, which also affects PIl. According to Goodall
and Vorhaus (2011), questions may arise about the differences in Pl between students in
single-parent and two-parent families. Fostering relationships with children, teachers and
the school community is a resource-intensive process. As single-parent families are poor
in resources (time constraints, financial difficulties, etc.), this can be a major barrier to Pl
(Nguon, 2012). According to Kearney (2023), since boys' development and behaviour are
more responsive to family environment than girls', the proliferation of single-mother house-
holds might be one of the main reasons behind boys' relative disadvantage in education. It
is also important to examine how living in a single-mother or single-father household affects
children of different genders compared to growing up in two-parent families.

RESEARCH QUESTIONS

During the analysis of all of the studies included in the review, the aim was to address certain
research questions.
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1. Temporal and geographical characteristics: In which regions, countries and periods
has the link between parental involvement/engagement and gender been at the
forefront of education research between 1990 and 20247

2. Methodological characteristics

2A. What methodology do the studies apply, what sample size do they work with,
which target group(s) (students, parents or teachers) do they address, and which level of
education do they focus on?

2B. How is parental involvement measured in the literature?

2C. From what perspective is parental involvement analysed in the literature (de-
pendent/independent variable/both)?

3. Narrative synthesis

3A. What thematic areas did the studies cover?
3B. What are the major findings in each thematic area?

METHODS

This study applied the PRISMA protocol (Page et al., 2021) in order to make the search
strategy, inclusion and exclusion criteria, and screening of studies transparent. To review the
quality of papers included in this study, the Mixed Methods Appraisal Tool (MMAT) was used
(Hong et al., 2018). For data extraction, a data extraction form was used (See Table A1), in
which the authors extracted data based on research questions 1 and 2. Another form of
data extraction used was writing annotations of all studies included in this review based on
research question 3. The annotations include data on the variables and methods used in
the paper as well as its main topic and results relevant to our systematic literature review.
To answer research questions 1 and 2, we used the data extraction forms and added tables
and figures to the text with narrative descriptions of quantitative data extracted from the
papers (e.g. year of publication). After this, to answer research question 3, thematic analysis
was undertaken based on the annotations of the papers. The main topics covered by the
literature were identified using open coding.

Eligibility criteria

Our review aimed to explore the relationship between gender and parental involvement/
engagement. For this, a decision was made to only include articles that directly focus on at
least one form of parental involvement/engagement and the effects of the gender of at least
one actor (student/parent/teacher). Since the research also aimed to explore the geographi-
cal and cultural aspects and differences in the relationship between gender and parental
involvement/engagement, a decision was made to include only English-language studies.
Although the authors could have included studies written in other languages, this could have
lead to bias, as the main language of research and publication is English, the language in
which researchers from all countries regularly publish their papers. In order to make the
results of the included studies comparable, only papers focusing on K-12 education were
included, as education outside this period requires different forms and intensities of Pl due
to the age of the students, and the teaching methods used outside of compulsory education
are also diverse. Since reviewing qualitative research can reveal how a given educational
policy, intervention or practice can become successful in different settings, and can illumi-
nate the complex mechanisms that produce the effects explored in quantitative research
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(Wolthuis et al., 2022), a decision was made to include both quantitative and qualitative stud-
ies in this review. In the case of qualitative studies, only those were included that focused
on both the gender of at least one actor and involvement/engagement as a central topic. For
the inclusion and exclusion criteria, see Table 1.

Information sources and search strategy

When defining our keywords, a decision was made to use both parental involvement and
engagement, because the form and intensity of involvement that parents engage in can dif-
fer by culture, social class and other factors, and we wanted to cover the whole spectrum.
Other than that, family involvement, engagement and participation were also included to
address the other factors besides parents that are involved in children's education. Gender
and gender differences were also included as a main topic, as well as family structure, pre-
senting differences with a high level of variance in parents' roles — for example in the case of
divorced parents. Since gender roles and scientific approaches to the topic of gender have
changed significantly, only papers published after 1990 were covered by the search. The
literature search was conducted using the EBSCO Discovery Service Search Engine, which
includes 85 databases.' Three searches were conducted in October 2021 with the following
search terms and criteria:

Search 1 (408 records): Parent involvement OR parent participation OR parent engage-
ment OR family involvement or family engagement (TX All text) AND gender (Tl Title) AND
gender differences (TX All text) AND family structure (TX All text) AND student gender (TX
All text) AND parent gender (TX All text) AND teacher gender (TX All text).

Search 2 (28 records): parental involvement (Tl Title) AND gender (TI Title).

Search 3 (63 records): parental involvement (Tl Title) and gender (SU Subject).

In March 2024 another search was conducted using the ProQuest Database to find re-
search published in the topic between 2021 and 2024. During this, the following terms and
criteria were used:

Search 4 (103 records): Parent involvement OR parent participation OR parent engage-
ment OR family involvement or family engagement (TX All text) AND gender (TI Title) AND
gender differences (TX All text) AND family structure (TX All text) AND student gender (TX

TABLE 1 Inclusion and exclusion criteria.

Inclusion Exclusion
Originality Original, empirical research; secondary Literature review; theoretical studies
analysis of a database
Language Written in English Written in other languages (with English
version not being available)
Involvement/ Including parental engagement or Only including engagement or involvement
engagement involvement either as a dependentoran  as a variable with an indirect effect or as a
independent variable background/control variable; not including
involvement or engagement as a variable
Gender Examining the effect of the gender Only including the gender of any actor as
of students and/or parents and/ a variable with an indirect effect or as a
or teacher(s) and other school background/control variable; not including
administrators gender as a variable
Level of Focusing on K-12 (primary and Focusing on other levels of education;
education secondary) education focusing on informal education; not

focusing on education
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All text) AND parent gender (TX All text) AND teacher gender (TX All text); published be-
tween 2021 and 2024.

Selection process

After running the four searches, the records of each search were saved in separate fold-
ers using the Zotero software. Duplicate records were also removed with this programme.
For screening an online document was used: the records of each search were moved to an
online excel document, where it was indicated whether the studies had met the inclusion
criteria and if they had not, in which phase of the screening (title, abstract or full-text) they
had been excluded. The authors conducted the first phase by dividing the studies among
themselves, so each of them made individual decisions about exclusion. All titles and ab-
stracts were screened applying the inclusion and exclusion criteria. In the phase of full-text
screening, to reduce the risk of bias, two of the authors rated the articles separately based
on the inclusion/exclusion criteria. After this, to assess inter-rater reliability, the third author
checked if their decisions aligned, and they did in all cases.

After the removal of duplicate records, as shown by the flow diagram (Figure 1), 590 pa-
pers were screened based on the titles and abstracts. After the title and abstract screening,
511 records were excluded, either because they did not focus on Pl (e.g. Datnow, 1997),
gender differences (e.g. Mackell, 2011), or K-12 education (Wartman & Savage, 2008), or
otherwise did not report on an empirical study (e.g. Turnbull et al., 2008). A total of 79 studies
which went through full-text screening were identified as potentially relevant. In this phase,
36 papers were excluded. Of these, 19 studies did not focus on PI (e.g. Wells et al., 2013),
nine articles did not examine gender differences in depth (e.g. Hornby & Lafaele, 2011), two
records did not report on a topic closely related to education (e.g. Skaliotis, 2010), and three
articles did not focus on K-12 education (e.g. Strayhorn, 2013). For the data extraction cod-
ing forms of the 43 studies included in this review, see Table A1.

Data extraction

For data extraction, two authors divided the studies included in the review between them
and then individually recorded the data in the data extraction form. The data extraction
form (see Table A1) was used to collect data that were relevant to research questions 1 and
2. This included the characteristics of the publications in terms of time and place: year of
publication, country and region, and whether they focused on an ethnic minority/immigrant
families (research question 1), methodological characteristics: sample size, qualitative/
quantitative methodology, target group (students/parents/teachers), level of education stud-
ied, Pl as an independent/dependent variable/both (research question 2). To extract data
used in the narrative synthesis (research question 3), two authors made annotations of each
study including the areas covered by the research, the papers' main findings, and whether
the results were significant or not. The third author then checked the data extraction table
and the annotations and gave feedback on them. In case they were missing relevant data
or were unclear, they asked the other authors to add more information to the documents.

Quality assessment

For critical appraisal and to limit bias, each included study underwent critical review. The
Mixed Methods Appraisal Tool (MMAT) was used to explore the risk of bias in the included
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FIGURE 1 Flow diagram.

studies (Hong et al., 2018). This tool can be used to assess the methodological quality of five
types of studies: qualitative research, randomised controlled trials, non-randomised stud-
ies, quantitative descriptive studies and mixed method studies. The tool is used to make a
judgement of quality, categorised as: meets the methodological quality criteria or not (or we
could not say). The publications were categorised as ones that met the quality criteria if they
used probability sampling, used at least one control variable, used standardised instruments
when measuring PI, had clear research questions and appropriate methods, provided infor-
mation on how they treated missing data (NA bias), and in case of quantitative research had
a sample size of at least 200. The results of the quality assessment can be found in Table 2.
As a result of quality assessment, we can say that most included studies met quality criteria
but a few of them have a moderate risk of bias which should be viewed as an important
limitation of this study.

Synthesis methods

As a first step in the data synthesis to answer research questions 1 and 2, the data recorded
in the data extraction form were summarised in tables and figures that can be seen in the
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Results section. This included the analysis of data on the year of publication, country/region
and minority/majority status of the sample of studies included in the review, the methodol-
ogy used (quantitative/qualitative/mixed, cross-sectional/longitudinal), sample size, the level
of education examined, which actor's perception of involvement was studied (parent/stu-
dent/teacher), whether involvement was a dependent or independent variable, the forms
of involvement examined (home-based, school-based, special, parental attitudes, parental
expectations, involvement in further education decision) and which actor's gender was ex-
amined as a variable (parent/student/teacher). The tables and figures synthesising these
data were complemented by narrative descriptions.

To give a narrative synthesis of the results of the analysed studies, the main topics cov-
ered by the research included in this review were identified by reading through the annota-
tions of each study and identifying the topics covered by them using open coding. The main
topics identified were gender differences in PI; the interaction effect of family structure and
gender on involvement, gender differences and the impact of involvement on achievement;
the combined effects of parenting principles and involvement on child outcomes and gen-
der differences in the relationship between higher education choices and involvement. The
results of the studies in each topic were summarised based on the annotations, taking into
account the effects of gender highlighted and, in the case of quantitative studies, whether
the results were significant. In all cases when a qualitative study was included in the review
in any of the above-mentioned topics, it was analysed to get a clearer picture of the relation-
ship between variables and their nuances.

RESULTS
Time of publication

In this section, all of the reviewed articles were analysed based on their features recorded
during data extraction. To answer the first research question, the decade(s) since 1990 in
which the research on the gender-related aspects of Pl was the most prominent were identi-
fied. As Figure 2 shows, 9.3% of the 43 publications, a total of four articles, were published
before the turn of the millennium, nine papers were published between 2001 and 2010, and
the remaining 30 articles (70% of the analysed studies) have been published roughly over
the last decade, a trend that may indicate the growing importance of both involvement and
gender studies in educational research.

Geographical characteristics

The research was dominated by target countries from the global North: a total of 16 articles
focused on the US population, of which eight studies examined the situation of ethnic mi-
norities and immigrant students' families living in the US. In addition, a total of three articles
focused on lIsrael, two articles on the UK, Turkey and ltaly, respectively, while 1-1 articles
discussed results from other countries (see Figure 3 and Table A2).

Methodological characteristics

Research question 2A referred to the methodology and sample size of the studies, the target
groups (students, parents and/or teachers), and the level of education in focus.

UONIPUOD PUE SLLB L 8U) 385 *[5Z02/80/70] U0 AIqIT8UIIUO AB1IM * UB3RIcRQ JO AISBAIUN - J|Y 883W3 Ad TE00L EARI/Z00T OT/I0PALI0D" A3 |IM ARe1q] 11U 1UO'S UINO [<21q/SUNY WOJ papeoumoq ‘Z ‘5202 ‘ET996702

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE



10 of 38

Review of Education

ALTER ET AL.

TABLE 2 Summary of quality assessment using the Mixed Methods Appraisal Tool (MMAT).

Study

Baeck (2010)

Berrington et al. (2016)
Berryhill (2017)

Blau and Hameiri (2012)

Blau and Hameiri (2017)

Camacho-Thompson et al. (2019)
Carter and Wojtkiewicz (2000)
Chiu (2021)

Clinton and Hattie (2013)

Crouter et al. (1993)
David et al. (2003)

Eng et al. (2014)

Fincham (2019)
Guo et al. (2018)

Hartlep and Ellis (2010)

Ing (2014)

Jeynes (2005)

Jung and Zhang (2016)
Kalayci & Oz (2018)

Kaplan (2013)

Kazeem et al. (2010)
Leath et al. (2020)
Marshall and Jackman (2015)

Mencarini et al. (2019)
Moon and Hofferth (2016)
Muller (1998)

Meets the methodological quality criteria

Yes No

X

X

Moderate risk
of bias

Comments

Non-probability sampling

Non-probability sampling, non-
standardised instruments

Research aims instead of
research questions, only one
control variable

No information about NA bias
No information about NA bias
Non-standardised instruments

Research aims instead of
research questions, non-
probability sampling

Non-appropriate research
questions for quantitative
research

Non-probability sampling,
small sample size

Sample consisting of only two
elementary schools of the
same town

Secondary analysis, no
information about sampling

Methods used not suitable
for answering the research
questions

Non-probability sampling,
small sample size, lack of
control variables

Non-probability sampling, lack
of control variables
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TABLE 2 (Continued)

Meets the methodological quality criteria

Moderate risk

Study Yes No of bias Comments

Muyini (2023) X Non-probability sampling,
small sample size

Otani (2020) X

Parmar and Nathans (2022) X Non-probability sampling,
small sample size, non-
standardised instruments

Pendergast et al. (2018) X Non-probability sampling,
small sample size

Pepe and Addimando (2014) X Non-probability sampling

Rogers et al. (2009) X Non-probability sampling,
small sample size, lack of
control variables

Seff et al. (2021) X

Sheng (2012) X

Silinskas and Kikas (2019) X

Stanikzai (2013) X Non-probability sampling

Suldo et al. (2012) X

Trask-Tate and Cunningham (2010)  x

Unal and Unal (2010) X

Mau et al. (2020) X Non-probability sampling

Yuki et al. (2013) X

Zhang et al. (2007) X

Zdzinski (1994) X Non-probability sampling, lack

of control variables

Looking at the methods applied, a total of five papers using small-sample qualitative
analysis and three using a mixed method (quantitative and qualitative) were identified, while
the majority of articles applied quantitative methods. The sample size of the quantitative
analyses was mostly below 1000 and between 1000 and 10,000, and in five cases it was
above 10,000 (see Table 3).

The maijority of the studies looked at involvement according to the gender of students,
but in nine cases both the gender of the students and their parents were included, which
shows a more nuanced gender perspective through the analysis of the interaction between
the different actors' gender and the gender roles they are expected to fulfil. Eight articles ad-
dressed the impact of the gender of parents, one analysed the impact of the gender of both
parents and teachers, one analysed the gender of the teacher and the students, and in two
studies only the gender of the teachers appeared as a main focus (see Table 4).

In our literature analysis, an examination was also conducted to determine which actor
reported on Pl in the studies. As shown in Table 5, Pl was measured based on students'
reports in 17 cases, parents' reports in nine cases, and both parent and student reports in
nine cases. There were three studies in which teachers were asked about Pl and two in
which both parents and teachers reported on it. In three cases, involvement was measured
in different ways: Blau and Hameiri (2012, 2017) used administrative data to examine online
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FIGURE 3 Distribution of the studies by target country.

TABLE 3 Research methodology and sample size of the studies (N, %).

Methodology Sample size N

Quantitative Under 1000 15
Between 1000 and 10,000 15
Above 10,000

Mixed methodology Under 1000

Qualitative Small sample

%

34.9
34.9
11.6

11.6
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TABLE 4 The distribution of the studies by target group whose gender data served as a basis for
comparison.

Target group N %

Students 22 51.2
Students and parents 9 20.9
Parents 8 18.6
Teachers 2 4.7
Students and teachers 1 2.3
Parents and teachers 1 2.3

TABLE 5 Distribution of studies by target group which was interviewed to measure parental involvement.

Target group N %
Students' reports 17 39.5
Parents' reports 9 20.9
Teachers' reports 3 7
Students and parents' reports 9 20.9
Parents and teachers' reports 2 4.7
Other (administrative data, school leaders and parents) & 7
TABLE 6 Level of education examined in the studies.

Level of education N %
Preschool and primary school 1 2.3
Primary school 12 27.9
Secondary school 7 16.3
Primary and secondary school 22 51.2
Music education 1 2.3

parent—school communication, while Yuki et al. (2013) explored community involvement in
school decision-making by interviewing the head of the institution.

After this, the levels of education at which involvement was investigated by the studies
were analysed. As the levels of schooling of students of different ages and grades may
vary across countries, the groups were defined: preschool (under sixyears), primary school
(6—14 years or grades 1-8) and secondary school (14-19years or grades 9-12). As the data
in Table 6 show, most of the studies looked at Pl at both primary and secondary school, but
only one study examined involvement in the preschool age group, while one article focused
on music education.

To answer research question 2B, the dimensions of Pl in the analyses were examined.
As shown in Table 7, the proportion of studies focusing exclusively on school involvement
or home involvement, or on both school and home involvement were similar. Eleven articles
focused exclusively on school involvement, 12 focused exclusively on home involvement,
and nine articles covered both. Eleven studies included parents' attitudes (Berrington
et al., 2016; Camacho-Thompson et al., 2019; Eng et al., 2014; Fincham, 2019; Kazeem
et al.,, 2010; Seff et al., 2021; Sheng, 2012) and expectations (Carter & Wojtkiewicz, 2000;
Clinton & Hattie, 2013; Guo et al., 2018; Sheng, 2012; Trask-Tate & Cunningham, 2010)
of their children's education as forms of involvement, while six articles (Eng et al., 2014;
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TABLE 7 Forms of parental involvement in the studies.

Form(s) of parental involvement N %
Home and school involvement 9 20.9
Home involvement 12 27.9
School involvement 1 25.6
Parental attitudes and expectations as forms of involvement 11 25.6
Support and encouragement as forms of involvement 6 13.95
Special forms of involvement 6 13.95

TABLE 8 The role of parental involvement in the studies.

The role of parental involvement N %
Explanatory variable 19 44.2
Dependent variable 13 30.2
Dependent and explanatory variable 6 14
Not applicable (qualitative) 5 11.6

Ing, 2014; Muller, 1998; Pendergast et al., 2018; Rogers et al., 2009; Silinskas &
Kikas, 2019) focused specifically on encouraging and supporting children. Involvement in
children's music education (Zdzinski, 1994), in the decision to apply to higher education
(David et al., 2003), online forms of involvement (Blau & Hameiri, 2012, 2017), involve-
ment in community decision-making (Yuki et al., 2013), and critical PI, which refers to
confronting racism and sexism in schools (Leath et al., 2020), were treated as special
dimensions of involvement.

Research question 2C referred to the role of PI, i.e. whether it was a dependent or an
independent variable in the studies. As Table 8 reveals, in most of the studies, Pl func-
tioned as an explanatory variable for student achievement or admission to higher levels of
education, but it was a dependent variable in 13 studies focusing on the effect of parents’,
children's, or teachers' gender. In six cases, Pl was included as both a dependent and an
independent variable.

Narrative synthesis

In this section, all of the reviewed articles were analysed based on their thematic approach and
the evidence presented. Research question 3A and 3B focused on the thematic areas covered
by the studies and the major findings in each thematic area. In the narrative synthesis, six the-
matic areas were identified (gender differences in involvement, effect of family structure, effect
of Pl on student achievement, effect of parenting principles, effect of Pl on higher education
choices and other). The main findings of each thematic area are presented below.

Gender differences in parental involvement
The first thematic area was centred around how the gender of students, parents and

teachers influences PIl. Research on the relationship between the gender of children and
involvement indicated that gender can have an effect on both the frequency, strength and
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form of involvement. Carter and Wojtkiewicz's (2000) research in the United States found
that girls were more likely to talk about school-related issues and face higher parental ex-
pectations, but that the parent—school relationship was stronger for boys. Muller's (1998)
findings, also in the United States, showed higher levels of involvement for girls but also
showed that parents were more involved in their children's studies if they were of the same
sex as the children and that the forms of involvement differed by gender, with girls more
likely to be limited in their extracurricular activities and boys more likely to be disciplined.
In New Zealand, research found that the only significant gender difference in PI indica-
tors was for talking about school activities, which showed a higher mean for girls (Clinton
& Hattie, 2013). Marshall and Jackman's (2015) data from Barbados also revealed that PI
was higher for girls there. Parmar and Nathans' research (2022) in India similarly found
a higher perceived Pl and warmth in the case of girls. Likewise, Jeynes' (2005) study of
African American parents in the United States found that girls had higher levels of PI. In
contrast, Leath et al.'s (2020) research on African American children in the United States
found that some specific forms of involvement were more prevalent for male children.
Their results showed that both fears of academic difficulties and fears of the negative
effects of teachers' racial and gender stereotypes were more pronounced for boys, and
so was critical Pl (i.e., confronting sexism and racism in school). Furthermore, data from
Estonia by Silinskas and Kikas (2019) showed that boys had higher perceived parental
control, but another research based on US data suggested that there was no significant
variation in parental support as perceived by teachers according to the gender of children
(Pendergast et al., 2018).

Most of the studies on the differences according to the gender of parents pointed to
the more intense involvement of mothers. Two US-based studies showed that maternal
involvement and monitoring were higher than paternal involvement (Crouter et al., 1993;
Muller, 1998). Two Israeli papers investigating online forms of involvement found that, both
in terms of online interactions between parents and teachers and in terms of monitoring
child outcomes, maternal involvement was found to be stronger (Blau & Hameiri, 2012,
2017). Results from a Norwegian study on school involvement (Beeck, 2010) also showed
higher levels of maternal activity, both for participation in parent—teacher conferences
and other formal school events and for PTA membership. Sheng's (2012) research in
China also found higher levels of maternal involvement, with mothers being directly in-
volved in their children's studies and responsible for the day-to-day implementation of
plans made with fathers. The results showed that fathers mainly participated in planning,
that direct involvement was less common, and that many fathers came into contact with
their children's studies by monitoring maternal involvement. Based on US data, Hartlep
and Ellis (2010) showed that mothers from the Pacific Islands were the most likely to
help their children with homework, followed by African American, Hispanic, Asian, white
and Native American mothers, and mothers from other minorities. As for fathers, African
American fathers were the most likely to be involved, followed by Pacific, white, Native
American, Hispanic and Asian.

Four other articles concluded that countries that are more inclined to foster traditional
gender roles (Turkey, Afghanistan, Cambodia) had higher levels of paternal involve-
ment than most developed countries. Two studies from Turkey found that fathers were
more involved in their children's academic progress than those in Western countries and
were more likely to visit the school if there was a problem with their children (Kalayci
& Oz, 2018; Unal & Unal, 2010). According to a study in Afghanistan, fathers' involve-
ment was perceived to be higher by teachers regardless of child gender, a trend the
author explained as a result of the strong patriarchal nature of Afghan culture. Whereas
mothers were more likely to play a role in supporting learning at home, the fathers' role
included communication with the school and participation in school community activities
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TABLE 9 Summary of findings regarding gender differences in parental involvement.

Topic
Student gender

Parent gender

Main findings

Parental involvement is more pronounced
in the case of daughters, but there is a
higher intensity for boys in the case of
some forms of parental involvement (e.g.
discipline, critical involvement)

Mothers are more involved in their
daughters' studies, while fathers are more
involved in their sons'

A higher involvement of mothers was
indicated in the global North, while in the
global South, fathers are more involved

References

Carter and Wojtkiewicz (2000),

Muller (1998), Clinton and Hattie (2013),
Marshall and Jackman (2015),

Nathans (2022), Jeynes (2005),

Leath et al. (2020), Silinskas and

Kikas (2019), Pendergast et al. (2018)

Crouter et al. (1993), Muller (1998),
Blau and Hameiri (2012),
Blau and Hameiri (2017), Baeck (2010),

Sheng (2012), Hartlep and Ellis (2010),
Unal and Unal (2010), Kalayci and

Oz (2018), Stanikzai (2013),

Eng et al. (2014)

Unal and Unal (2010), Stanikzai (2013),
Muyini (2023)

Teacher gender The effect of the gender of teachers was

rarely discussed in the analysed studies
The teacher's gender has an effect

on mothers' and fathers' involvement

— parents are more likely to be more
involved with a teacher of the same
gender

Female teachers tend to involve parents
more

(Stanikzai, 2013). Eng et al.'s (2014) study on the involvement of parents of Cambodian
origin in the United States found that fathers showed higher involvement with male chil-
dren and mothers with female children, and that this effect was even stronger when the
parents' attitudes towards gender roles were more traditional.

The gender of the teacher was the focus of four studies. One study in Turkey found
that the more male teachers there were, the more the fathers would be involved (Unal &
Unal, 2010), while Stanikzai's (2013) findings in Afghanistan, as we have seen, suggested
that school involvement was primarily the responsibility of fathers, especially in larger urban
schools, and that if the teacher was female, mothers were more likely to be involved. Finally,
Muyini (2023) found that male teachers in Saudi Arabia expect parents to take a passive
role and prefer one-way communication with parents, while female teachers there are more
supportive and work more closely with parents. Stanikzai (2013) found that teachers in
Afghanistan mostly involve fathers, but the norm of gender segregation in Afghanistan is
making teacher-parent cooperation harder — male teachers may not be able to invite moth-
ers to teacher-parent meetings while female teachers may not be able to meet fathers.

For the summary of the findings regarding gender differences in PI, see Table 9.

The interaction effect of family structure and gender on involvement

The next group of articles examined how gender differences in Pl affected parents and their
children in different family structures. This subject was addressed in three studies in total,
but the results proved to be inconsistent. Mencarini et al. (2019) in Italy found that children of
single mothers tended to spend less time in education and that it was mainly male children
who were disadvantaged. Crouter et al. (1993) examined PI by the number of breadwinners
in the family, focusing on the child's and parent's gender. Their results showed that fathers
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TABLE 10 Summary of findings regarding the effect of family structure and gender on parental
involvement.

Topic Main findings References

Student gender Boys are more likely to be negatively affected by Mencarini et al. (2019)
growing up in a single-parent family

Student and parent In families where the father is the only breadwinner, Crouter et al. (1993)

gender fathers tend to be significantly more involved in their

sons' studies

Parent gender Co-parenting and support between the parents Berryhill (2017)
increases the involvement of both mothers and fathers

in two-earner families spent about the same amount of time with their sons and daughters,
but in one-earner families, they spent three times as much time with their sons as with their
daughters. Furthermore, perceived parental warmth and involvement did not depend on
whether the family was a single- or dual-earner one. The third study, also from the United
States, found that biological fathers and mothers living separately but sharing parental cus-
tody and having a higher level of co-parenting support for each other increased fathers'
involvement in school and both mothers' and fathers' involvement at home (Berryhill, 2017).

For the summary of the findings regarding the effect of family structure and gender on PI,
see Table 10.

Gender differences and the impact of Pl on achievement

The next thematic area was the impact of maternal and paternal involvement on the achieve-
ment of male and female students. Most studies on the subject found that Pl had different
effects on boys and girls. Ing's (2014) research in the United States found that perceived
parental support had a positive effect on maths achievement for boys but no such effects
were detected for girls. However, it had a positive impact on science achievement and its
improvement for both girls and boys. Muller's (1998) study, also in the United States, found
that greater involvement had a positive effect on girls' mathematics test scores, implying
that Pl reduced gender stereotypes and that girls caught up with boys in mathematics
scores because of greater Pl. Parmar and Nathans (2022) found in India that in the case of
boys, higher Pl and warmth resulted in higher achievement and fewer behaviour problems.
However, in the case of girls, only parental warmth had a similar effect.

In Estonia, Silinskas and Kikas (2019) showed that parental control had a negative effect
on boys' persistence in doing homework and maths self-efficacy, while it had no signifi-
cant effect on girls'. Kaplan's (2013) research in Israel also investigated the impact of PI
on achievement and children's self-evaluation. In this case, the effect on boys and girls
depended on the form of involvement. Home involvement had a positive effect on girls' de-
velopment, parental volunteering at school had a positive effect on boys' development, and
PI at school had a negative effect on boys' academic achievement. However, Otani's (2020)
research in Japan found that Pl at home had more impact on boys' attitudes and achieve-
ment in mathematics and science.

Moon and Hofferth's (2016) research among immigrant families in the United States
found that PI at home increased boys' reading and mathematics achievement but it did not
have a similar effect on girls. Other data on immigrant families in the United States indicated
that Pl at school had an indirect effect on achievement for both boys and girls through the
children's own aspirations for postsecondary education. However, it was also shown that for
boys, strong parental control had a negative impact on their cognitive development (Jung &
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TABLE 11 Summary of findings regarding gender differences and the impact of parental involvement on
achievement.

Topic Main findings References

Student gender Parental involvement has a different effect on Ing (2014), Muller (1998), Parmar
boys and girls, but the results are inconclusive ~ and Nathans (2022), Silinskas and
on these differences Kikas, 2019, Kaplan (2013), Moon

and Hofferth (2016), Jung and
Zhang (2016), Guo et al. (2018)

Zhang, 2016). A study in China examined the impact of socioeconomic status (SES) by look-
ing at boys' and girls' reading test scores. For boys, parental income and education affected
reading achievement through parental expectations and parent—child communication. For
girls, parental education influenced reading achievement through home monitoring, par-
ent—child communication and parental expectations, while family income influenced reading
achievement through parent—child communication only (Guo et al., 2018).

For the summary of the findings regarding gender differences and the impact of PI on
achievement, see Table 11.

The combined effects of parenting principles and involvement on child
outcomes

The next group of studies examined the joint effects of parenting principles and involvement.
Based on Canadian data, Rogers et al. (2009) observed that both fathers and mothers were
more likely to become involved by organising the learning environment for girls and exercis-
ing pressure on boys related to their academic work. The results showed that involvement
affected achievement through children's academic self-image and competences: maternal
involvement showed a positive relationship with all dimensions of children's self-image and
educational characteristics, but academic pressure was negatively related to self-image
in reading comprehension. Paternal academic pressure was associated with lower aca-
demic competence and a worse self-image in reading comprehension and mathematics,
but paternal support and encouragement were linked with higher scores. As boys are more
likely to experience stronger parental pressure, this may negatively affect their achieve-
ment through the variables presented. A study among immigrants of Mexican origin living
in the United States found that fathers' involvement increased girls' preparation for post-
secondary education, but only when they were not harsh with their daughters, whereas
fathers' involvement increased their sons' preparation for post-secondary education exactly
when they were harsh with them (Camacho-Thompson et al., 2019). Chiu's (2021) research
in Taiwan showed that in late adolescence boys' performance was positively affected by
paternal monitoring, maternal listening, and maternal persuasion in case of conflict, while
for girls it was paternal school involvement, and, in the case of conflict, talking to the mother
or letting the problem go that had a positive effect. For girls in late adolescence, paternal
persuasion and talking about the conflict had a negative effect. A study in the United States
found that the positive impact of joint activities with parents was mainly seen in mother-
daughter relationships, where quality time with the mother was associated with positive psy-
chosocial outcomes (lower depression rates, higher self-esteem). The worst outcomes were
for girls whose mothers showed low levels of emotional warmth as well as involvement. For
boys, maternal warmth and involvement also had a positive effect, but the worst outcome
was associated with low levels of warmth and high levels of involvement. Regarding fathers,
involvement did not have an effect on children, but perceived warmth did: it led to lower de-
pression and anxiety rates and higher self-esteem (Crouter et al., 1993).
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TABLE 12 Summary of findings on the combined effects of parenting principles and involvement on child
outcomes.

Topic Main findings References

Student gender Parents use different principles when involved in their Rogers et al. (2009)
daughters' and sons' studies: in the case of boys,
parents tend to use discipline in their involvement

Parent and student Less harsh parenting has a more positive effect on Camacho-Thompson
gender girls, and perceived warmth from fathers is more et al. (2019),
important than the perceived warmth of mothers Chiu (2021), Crouter
et al. (1993)

For the summary of the findings on the combined effects of parenting principles and in-
volvement on child outcomes, see Table 12.

Gender differences in the relationship between higher education
choices and involvement

A total of five studies dealt with the involvement of parents in their children's higher edu-
cation plans. Research by David et al. (2003) in the UK showed that girls were more co-
operative with parents in postsecondary education choices, while boys tended to follow
more individual strategies. Girls were more likely to involve their mothers in the decision,
while boys tended to turn to their fathers. Berrington et al. (2016), also in the UK, found that
there were also differences in such involvement between races, as black and South Asian
respondents reported higher involvement than white respondents. The results of Trask-Tate
and Cunningham's (2010) study of African American families showed that while for girls, a
favourable background and high Pl increased their plans to continue education, for boys, it
was a favourable background and low involvement that had a positive effect.

The results of Zhang et al. (2007) on a Chinese sample showed that maternal gender
attitudes and expected future returns on children's education had an effect on mothers' aspi-
rations concerning their sons and daughters' future studies. Girls' plans for higher education
were least supported by mothers whose gender role attitudes were traditional. However,
mothers who expected significant financial support from their children in old age expected
them to attain higher qualifications. Mau et al. (2020) conducted comparative research on
data from US and Taiwanese students on the impact of involvement on higher education
plans in STEM. Their results showed that in the Taiwanese sample, Pl increased boys'
STEM aspirations more than girls', but no such difference was detected in the US sample.

For the summary of the findings on gender differences in the relationship between higher
education choices and involvement, see Table 13.

Other topics in the studies reviewed

Three articles examined the impact of PI in reducing girls' attrition and increasing their par-
ticipation in education. A study in Nigeria found that among children of parents who believed
that boys' education was more important than girls' education, girls were 45% more likely to
be at risk of dropping out (Kazeem et al., 2010). A study in Sudan also examined the causes
of girls dropping out from primary school. Their results showed that maternal involvement was
more important, as mothers were more available at home, but that paternal attitudes were
also crucial as fathers made financial decisions in families. More progressive gender role at-
titudes led to more family support for girls' education (Fincham, 2019). The third article was
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TABLE 13 Summary of findings on gender differences in the relationship between higher education
choices and involvement.

Topic Main findings References

Student Girls are more likely to involve their parents in making David et al. (2003)

gender their postsecondary education choices

Parent and Children tend to involve the parent of the same gender David et al. (2003), Berrington
student in making their postsecondary education choices et al. (2016), Trask-Tate and
gender In the African American population, lower parental Cunningham (2010), Zhang

involvement and a favourable background increase the et al. (2007), Mau et al. (2020)
likelihood of boys deciding to continue their studies,

while for girls, higher parental involvement has the

same effect

The parent's gender attitudes have a significant effect

on whether they support their daughter's plans for

applying to higher education

There are significant cultural and geographical

differences in the effects of parental involvement on the

higher education choices of girls and boys

somewhat more practical than the other two. It examined the effectiveness of a project, the
BRIDGE model (Broadening Regional Initiative for Developing Girls" Education) in Yemen.
The programme increased girls' participation in education, but there was a decline when it
came to an end. Half of the schools experienced a decline after the project ended, but half of
them were able to sustain enrolment rates. Differences between schools can be explained
by the views of school principals on gender roles. Furthermore, schools where a mothers'
association was established to support girls' education were more likely to sustain the impact
of the programme (Yuki et al., 2013). Finally, Seff et al. (2021) also investigated the impact
of a project (COMPASS) on the school participation of girls in the Democratic Republic of
the Congo. The project aimed to promote caregivers' gender-equitable attitudes. As a result
of the project, the caregivers' attitudes significantly changed, girls' school participation in-
creased by 35 per cent, and these two factors showed a significant correlation.

A somewhat specific subject is the study of music education and PI. A study in the United
States showed that the relationship between Pl and cognitive performance was stronger for
boys, and the relationship between Pl and affective indicators was stronger for girls. It was
also pointed out that the effect of maternal involvement was stronger on affective indicators
than when both parents or only the father was involved, and the effect of paternal involve-
ment was stronger on cognitive and performance indicators than when both parents or only
the mother was involved (Zdzinski, 1994).

In another paper, the dependent variable was students' mental health problems as a function
of Pl and other variables. Pl was shown to reduce mental problems and disordered behaviour,
but only for girls (Suldo et al., 2012). Finally, a study from Italy examined factors determining
counterproductive parental behaviour in teacher—parent relationships, but there were no sig-
nificant differences when it came to the parents' gender (Pepe & Addimando, 2014).

To summarise the findings of our narrative synthesis, see the subtopics covered by the
studies included in the review and the areas identified as research gaps on the topic of gen-
der aspects of Pl in Table 14.

DISCUSSION

This systematic literature review of 43 studies explored how student, parent and teacher
gender influence Pl and engagement. According to our results, most studies were published
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TABLE 14 Summary of the topics covered by the studies reviewed and the research gaps the studies
involved did not/only partially covered.

Topics

Gender differences

in involvement

The effects of
family structure on
involvement

The effect
of parental
involvement
on student
achievement

The effect
of parenting
principles

The effect

of parental
involvement on
higher education
choices

Other topics

Findings

A higher involvement of mothers was
indicated in the global North, while in
the global South fathers were more
involved in their children's studies
Parental involvement is more
pronounced in the case of daughters

Single parenthood is associated with
lower parental involvement

Higher parental involvement is
associated with higher achievement
in the case of girls, and lower
achievement in the case of boys

Different parenting principles lead to
different forms and levels of parental
involvement and have different
effects on boys and girls

Girls are more likely to involve
parents, especially their mothers,

in their decision about higher
education, while boys are more likely
to involve their fathers

Gender differences in involvement
can be found in dropout prevention
and extracurricular activities

The impact of parental involvement
on the mental health of students
differs by student gender

Research gap

The effect of the gender of teachers is rarely
discussed in the literature

Only a few papers focus on parental
involvement in the global South

The parental involvement of divorced fathers
and the effect of involvement of single
parents on girls' and boys' achievement is
rarely discussed

The impact of fathers' and mothers'
involvement on their children's school
outcomes is rarely compared

The direction of the causal link between
parental involvement and the school
achievement of children is rarely discussed

The association between parental principles
of fathers and mothers and parental
involvement is rarely discussed

It is unclear whether parents getting involved
in their children's higher education choices
can be understood as a dimension of
parental involvement

There was no study focusing on the gender
of the parent among immigrant families
Some studies focusing on ethnic minorities,
however, showed that minority parents’
involvement might be higher regardless of
their gender in contrast to majority group
members (Berrington et al., 2016)

after 2010 and targeted primary and secondary school age groups. Geographically they
mainly covered countries in the global North but some studies focused on minorities in these
countries and a few examined the global South.

Our second research question was about the methodology, sample size, target group,
measurements and the dimensions of Pl in the examined papers. The majority of the studies
applied quantitative methods with large sample sizes, with the greater part of the studies
based on student and parent gender, and with teacher gender appearing as a criterion of
analysis in four studies. Involvement was mostly measured relying on student or parent re-
ports, using a variety of measuring instruments. Pl was an explanatory variable in half of the
studies, and in the other half, it was either only a dependent variable or both a dependent
and an explanatory variable.

The main conclusions drawn from the narrative synthesis of the studies were that there
was a very small body of qualitative research on the topic, the majority of the studies in-
cluded were related to the majority groups in the countries of the global North, teachers'
perceptions were rarely considered when Pl was measured, and that only four studies ex-
amined the impact of teacher gender on PI.

In our narrative synthesis of the articles, six thematic areas were identified and new
themes emerged in addition to the original hypotheses, such as the impact of Pl on children's
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academic achievement being coloured by parenting principles and family structure. In ad-
dition, gender differences emerged as a separate subject area related to involvement in
postsecondary education decisions, participation in education, dropout prevention and ex-
tracurricular activities. The gender differences and the impact of Pl on the mental health of
students and gender differences in counterproductive parent behaviour in teacher—parent
relationships were also investigated.

Next, the main findings were summarised by thematic area. The studies belonging to
the first area concluded that mothers in the majority groups in the countries of the global
North are more often involved than fathers, but fathers' involvement is stronger in countries
with more traditional gender roles and in minority groups in the global North. This is linked
to the fact that women's presence and public participation outside the home is still low or
even limited in some countries (e.g. Afghanistan) (Stanikzai, 2013). Moreover, the fact that
the feminisation of the teaching profession is not common outside the global North also dis-
courages mothers from taking part in the school-related dimensions of Pl (Stanikzai, 2013).
Based on our findings, it can be said that gender roles affecting Pl look different in the
global South and the global North, and also in dominant and minority groups (e.g. immi-
grants or ethnic minorities). It was found that in countries of the global North, most results
are in line with what we know of ‘Western’ gender roles: mothers are more involved in their
children's studies and this involvement comes with an advantage for the children, but fa-
thers' involvement is only higher when the family structure is not intact and mostly focuses
on their male children (Berryhill, 2017; Crouter et al., 1993). In the global South, data paints
a different picture: mothers are responsible for taking care of their children (e.g. dressing
them up and preparing them food for school days), but fathers are the ones making im-
portant decisions about their children's school career and they are the ones meeting the
teachers (who in some cases are also mostly males) (Muyini, 2023; Stanikzai, 2013). There
was no study focusing on the gender of the parent among immigrant families, so a con-
clusion on the gender roles among these groups cannot be drawn. Some studies focusing
on ethnic minorities, however, showed that minority parents' involvement might be higher
regardless of their gender in contrast to majority group members (Berrington et al., 2016).

Looking at the gender of the child, it was found that most studies show higher levels of PI
for girls, and the nature of involvement, i.e. which parent is more active in which aspect of
involvement, also varies by child and parent gender, with some studies finding that mothers
are more involved for girls and fathers for boys. This result is in line with Kearney's (2023)
findings showing that boys' relative disadvantage at school might be explained in part by
the fact that they are more responsive to growing up in families led by a single mother.

The second thematic area was the effect of family structure on PI. Whether both parents
have to work is also an important factor influencing involvement: research on the interaction
effect of family structure and gender suggests that single parenthood is a disadvantage
because of lower PI, but it is debated whether this has a stronger negative impact on male
or female children. However, when parental occupation, class and education are controlled
for, the intersection effects of family structure and gender on Pl and achievement are very
weak; for example, children from single-parent families even have the highest aspirations for
postsecondary education. In two-earner families, fathers are involved to a similar extent with
their male and female children, but in single-earner families, fathers' involvement is higher
with their sons (Crouter et al., 1993).

The third thematic area was the impact of Pl on children's outcomes by gender. Some
studies have shown that higher Pl does not always increase student achievement, espe-
cially for male children, as lower achievement for boys is associated with higher involvement
(Silinskas & Kikas, 2019).

As for the fourth thematic area, a noteworthy finding is that involvement along different par-
enting principles (restrictive or permissive, pressuring or supportive) leads to different outcomes
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and effects for boys and girls. While in the case of boys restrictive and pressuring parenting
proved to be effective, in the case of girls the supportive and permissive attitude led to higher
performance (e.g. Camacho-Thompson et al., 2019). It is also important to note that parents'
gender role attitudes are key factors in the effect their involvement has on girls' education. In
some cultures that are mostly dominant in countries of the global South, girls' education is not
seen as equally valuable to boys' schooling. In these cultures, we can see that when parents
follow the dominant gender norms, their daughters are less likely to finish K-12 education and
go on to higher education (Fincham, 2019; Kazeem et al., 2010; Zhang et al., 2007).

The effect of Pl on higher education choices emerged as a fifth thematic area. Originally,
this paper did not aim to deal with Pl in postsecondary education choices, but the topic came
into focus during the narrative synthesis. Overall, higher levels of involvement increase the
likelihood of the child choosing to continue their studies, but in the case of some minority
groups, this is only true for girls (Trask-Tate & Cunningham, 2010). Girls are more likely to
involve parents in the decision-making process than boys, and girls are more likely to involve
their mothers, while boys are more likely to involve their fathers (David et al., 2003).

Implications for future research

Our findings highlight crucial gaps in the existing literature on PI, particularly concerning
the importance of the fathers' role, single parenthood, teacher gender, and the scarcity
of qualitative research, limiting the understanding of PI dynamics. Future research should
focus on qualitative studies that delve into the lived experiences of parents, and the impact
of teacher gender on PI. The differences in involvement and engagement and their effect
on boys' and girls' achievement also remain an important topic for future research. As much
of the research has focused on countries in the Global North, it is also essential that new
research on the topic is conducted across a wide range of cultures and geographies, as Pl
varies markedly along these dimensions.

Implications for policy and practice

Based on our results, gender is a key variable in PI. Accordingly, practitioners and policy-
makers should pay particular attention to the gender dynamics of Pl when designing interven-
tions and strategies to engage both mothers and fathers. As gender roles and expectations,
as well as the division of labour and gender relations, are deeply embedded in culture, it is
also essential to take the cultural and social context into account when developing new poli-
cies that aim to increase PI. Our results have additionally shown that boys and girls respond
differently to maternal and paternal involvement in different contexts, so creating inclusive
policies that promote the equitable engagement of both parents can improve the educational
outcomes of both boys and girls.

Limitations

A limitation of our analysis is that, due to the monolingual nature of the search, there were
cultural constraints. As the search was exclusively conducted on papers published in English,
we found studies mostly from English-speaking areas, mainly the United States, so we were
only able to summarise the characteristics of global North cultures in our exploration of the
relationship between Pl and gender. However, research on minority groups in the countries
of the global North also appeared in some papers. At the same time, the articles presenting
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research outside the Euro-Atlantic world point out that certain characteristics of Pl, described
as general regularities in the literature, come from the low number of research studies con-
ducted in these regions. Only examining studies that were published in English resulted in a
bias, as it only reflects the Western European and North American perspectives, which is an
important limitation of our systematic literature review. As a further limitation, it is necessary
to mention that only empirical articles were included, and therefore the potential richness of
gender-centred theoretical approaches to Pl is not reflected in our research results.

CONCLUSION

Our systematic review on the gender aspects of Pl provided data that is essential to un-
derstanding how gender roles influence parent—school cooperation and student outcomes.
By analysing existing research, this systematic literature review aimed to identify gender
disparities in involvement, uncover barriers faced by different genders, and highlight the ef-
ficiency of equitable forms of PI.

Our results have confirmed that the school_parent relationship and Pl and engagement
cannot be explored or developed without considering the gender of parents, children or
teachers. In addition, rapidly changing gender roles, which vary culturally, spatially and tem-
porally, are also changing the way parents are involved in school and support their children's
studies, and the process of change in gender roles affects parents' school and home in-
volvement alike. Policies on parental school involvement and engagement therefore need
to take all these factors into account. The main conclusions drawn from the analysis of the
studies were that there was a very small body of qualitative and longitudinal research, the
majority of the studies were related to majority groups in the countries of the global North,
teachers were rarely interviewed when Pl was measured, and that only four studies exam-
ined the impact of teacher gender on PlI.

The novelty of our study is that it has shown that there is not a unidirectional associa-
tion between Pl and achievement according to child gender and that this effect is further
coloured by several factors (family structure, culture, gender role perceptions, parenting
principles). Taking this into account, it is essential to focus not only on the gender of the ac-
tors but also on these factors when examining Pl and developing new educational policies.

AUTHOR CONTRIBUTIONS

Emese Alter: Conceptualization; methodology; writing — original draft; data curation;
writing — review and editing; resources. Hajnalka Fényes: Conceptualization; writ-
ing — original draft; formal analysis; writing — review and editing. Gabriella Pusztai:
Conceptualization; funding acquisition; writing — review and editing; writing — original
draft; formal analysis.

ACKNOWLEDGEMENTS

The research on which this paper is based has been implemented by the MTA-DE-Parent-
Teacher Cooperation Research Group and with the support provided by the Research
Programme for Public Education Development of the Hungarian Academy of Sciences.

CONFLICT OF INTEREST STATEMENT
The authors declare that they have no competing interests.

DATA AVAILABILITY STATEMENT
Data sharing is not applicable to this article as no new data were created or analyzed in this
study.

UONIPUOD PUE SLLB L 8U) 385 *[5Z02/80/70] U0 AIqIT8UIIUO AB1IM * UB3RIcRQ JO AISBAIUN - J|Y 883W3 Ad TE00L EARI/Z00T OT/I0PALI0D" A3 |IM ARe1q] 11U 1UO'S UINO [<21q/SUNY WOJ papeoumoq ‘Z ‘5202 ‘ET996702

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE



GENDER AND PARENTAL INVOLVEMENT Review of Education | 250f38

ETHICS STATEMENT

Since this paper is a literature review, no empirical data on either human or animal sub-
jects was used. The Ethics Committee of the Doctoral School of Human Sciences at the
University of Debrecen confirmed the ethics approval.

ORCID

Emese Alter © https://orcid.org/0000-0002-4441-9853
Hajnalka Fényes © https://orcid.org/0000-0002-1509-0534
Gabriella Pusztai  https://orcid.org/0000-0002-6682-9300

ENDNOTE

' Accucoms — COVID-19 resources, ACM Digital Library, Arts & Humanities (Proquest), Bibliotheca Corviniana Digi-
talis, Biological Abstracts 2000-2004, Biomedical & Life Sciences Collection, BMJ Journals, Business Source Pre-
mier, CAB Abstracts, Cambridge Journals, ChemSpider, CNKI, Cochrane, COMPASS, Congress.gov, De Gruyter
Journals, Directory of Open Access Journals (DOAJ), Ebook (Springer), Ebook Collection (Ebsco), EbookCen-
tral (Proquest), EBSCOHost, Elsevier, Elsevier — SciVal, ELTE Reader, Emerald, EMIS University — Central and
South — East Europe, EndNote, ERIC, European Parliament Legislative Observatory, EUR-Lex, Europeana Col-
lections, EUROSTAT, FSTA (Food Science and Technology Abstracts), GALE Literary Sources (GLS), Gale Refer-
ence Complete, Global Health and Human Rights Database, Grove Music Online, HUMANUS, HUNGARICANA,
IJOTEN, Impact Factor (Journal Citation Reports), InCites, International Human Rights Network, Internet Archive,
JSTOR, MATARKA, MathSciNet, MathSciNet (EBSCOhost), MEDLINE (EBSCOhost), MEDLINE (PubMed), Med-
scape, Nature Journals, NEJM Group — COVID-19 resources, Nutrition and Food Sciences, Oxford Handbooks
Online (OHO) — Criminology and Criminal Justice, Oxford Handbooks Online (OHO) — Law, Oxford Scholarship
Online (Law Collection), Oxford University Press (OUP) Journals, Project Gutenberg, ProQuest — One Academic,
PubMed, PubMob, RefWorks, SAGE Journals, Science Direct, Science Magazine, SciFinder, Scifinder-n, SCIma-
go Journal and Country Rank (SJR), SciTech (Proquest), SCOPUS, SHERPA/ROMEO, SpringerLink, Statista,
SzocioWeb, Taylor and Francis Online Library, The Historical Map Portal, United Nations Treaty Collection, UpTo-
Date Advanced, Web of Science, Wiley Online Library, World Biographical Information System, zbMATH, Interna-
tional Directory of Music Resources, STADAT.

REFERENCES

Amani, M., Nazifi, M., & Sorkhabi, N. (2020). Parenting styles and academic achievement of early adolescent girls
in Iran: Mediating roles of parent involvement and self-regulated learning. European Journal of Psychology
of Education, 35(1), 49-72.

Ariés, R. J. F. J., & Cabus, S. J. (2015). Parental homework involvement improves test scores? A review of the
literature. Review of Education, 3(2), 179-199.

Baeck, U. D. K. (2010). Parental involvement practices in formalized home—school cooperation. Scandinavian
Journal of Educational Research, 54(6), 549-563.

Bem, S. L. (1974). The measurement of psychological androgyny. Journal of Consulting and Clinical Psychology,
42(2), 155-162.

Berrington, A., Roberts, S., & Tammes, P. (2016). Educational aspirations among UK young teenagers: Exploring
the role of gender, class and ethnicity. British Educational Research Journal, 42(5), 729-755.

Berryhill, M. B. (2017). Coparenting and parental school involvement. Child & Youth Care Forum, 46(2), 261-283.

Blackstone, A. M. (2003). Gender roles and society. In J. M. Miller, R. M. Lerner, & L. B. Schiamberg (Eds.), Human
ecology: An encyclopedia of children, families, communities, and environments (pp. 335-338). ABC-CLIO.

Blau, I., & Hameiri, M. (2012). Teacher—families online interactions and gender differences in parental involvement
through school data system: Do mothers want to know more than fathers about their children? Computers &
Education, 59(2), 701-709.

Blau, I., & Hameiri, M. (2017). Ubiquitous mobile educational data management by teachers, students and par-
ents: Does technology change school-family communication and parental involvement? Education and
Information Technologies, 22, 1231-1247.

Boonk, L., Gijselaers, H. J. M., Ritzen, H., & Brand-Gruwel, S. (2018). A review of the relationship between paren-
tal involvement indicators and academic achievement. Educational Research Review, 24, 10-30.

Camacho-Thompson, D. E., Gonzales, N. A., & Tein, J.-Y. (2019). Parental academic involvement across adoles-
cence contextualized by gender and parenting practices. School Psychology, 34(4), 386—397.

Carter, R. S., & Wojtkiewicz, R. A. (2000). Parental involvement with adolescents' education: Do daughters or
sons get more help? Adolescence, 35(137), 29-44.

UORIPUOD PUE SWB | 33 885 *[5202/80/70] U0 ARIqIT8UIIUO ABIIM * UBdRIGRQ JO AISIBAIIN - )|y 888WS Ad T600L €/B1/200T OT/10p/W00"AB] 1M ARe.q 1 jou 1 UO'SeLINO [-e180)//SdIY W01} PaPeolumoq ‘ 'SZ02 ‘€T99670Z

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE


https://orcid.org/0000-0002-4441-9853
https://orcid.org/0000-0002-4441-9853
https://orcid.org/0000-0002-1509-0534
https://orcid.org/0000-0002-1509-0534
https://orcid.org/0000-0002-6682-9300
https://orcid.org/0000-0002-6682-9300
http://congress.gov

26 of 38 | Review of Education ALTER ET AL,

Chiu, M.-S. (2021). Gender differences in effects of father/mother parenting on mathematics achievement
growth: A bioecological model of human development. European Journal of Psychology of Education, 36(3),
827-844.

Clifton, R. A., Perry, R. P., Roberts, L. W., & Peter, T. (2008). Gender, psychosocial dispositions and the academic
achievement of college students. Research in Higher Education, 49, 684—-703.

Clinton, J., & Hattie, J. (2013). New Zealand students' perceptions of parental involvement in learning and school-
ing. Asia Pacific Journal of Education, 33(3), 324—-337.

Crouter, A. C., McHale, S. M., & Bartko, W. T. (1993). Gender as an organizing feature in parent-child relation-
ships. Journal of Social Issues, 49(3), 161-174.

Datnow, A. (1997). Using gender to preserve tracking's status hierarchy: The defensive strategy of entrenched
teachers. Anthropology & Education Quarterly, 28(2), 204.

David, M. E., Ball, S. J., Davies, J., & Reay, D. (2003). Gender issues in parental involvement in student choices
of higher education. Gender and Education, 15(1), 21-36.

de la Rie, S., van Steensel, R. C. M., & van Gelderen, A. J. S. (2016). Implementation quality of family literacy
programmes: A review of literature. Review of Education, 5(1), 91-118.

Diekman, A. B., & Eagly, A. H. (2000). Stereotypes as dynamic constructs: Women and men of the past, present,
and future. Personality and Social Psychology Bulletin, 26(10), 1171-1188.

Eng, S., Szmodis, W., & Mulsow, M. (2014). Cambodian parental involvement: The role of parental beliefs, social
networks, and trust. The Elementary School Journal, 114(4), 573—-594.

Epstein, J., & Sanders, M. G. (2002). School, family, and community partnerships. In D. Levison, P. Cookson, &
A. Sadovnik (Eds.), Education and sociology (pp. 32—525). Routledge Falme.

Epstein, J. L. (1992). School and family partnerships. In M. Alkin (Ed.), Encyclopedia of educational research (pp.
1139-1151). MacMillan.

Epstein, J. L. (1995). School/family/community partnerships. Caring for the children we share. Phi Delta Kappan,
76(9), 701-712.

Fényes, H. (2022). Differences and rivalry: Gender in education. In G. Pusztai (Ed.), Sociology of education:
Theories, communities, contexts (pp. 56—75). Debrecen University Press.

Fényes, H., Pusztai, G., & Engler, A. (2020). Gender role attitudes and religiosity among higher education stu-
dents. Journal for the Study of Religions and Ideologies, 19(55), 69—-84.

Fincham, K. (2019). Gender and primary school dropout in Sudan: Girls’ education and retention in Red Sea
State. Prospects, 47(4), 361-376.

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: A continuum. Educational
Review, 66(4), 399-410.

Goodall, J., & Vorhaus, J. (2011). Review of best practice in parental engagement. University of Bath, Department
for Education.

Guo, X., Lv, B., Zhou, H., Liu, C., Liu, J., Jiang, K., & Luo, L. (2018). Gender differences in how family income and
parental education relate to reading achievement in China: The mediating role of parental expectation and
parental involvement. Frontiers in Psychology, 9, 783.

Hartlep, N. D., & Ellis, A. (2010). Are household income, gender, and race important in shaping parental in-
volvement in children's education? Paper presented at the Annual Meeting of the Northeastern Education
Research Association (NERA).

Hayes, D. (2011). Predicting parental home and school involvement in high school African American adolescents.
The High School Journal, 94(4), 154—166.

Hong, Q. N., Fabregues, S., Bartlett, G., Boardman, F., Cargo, M., Dagenais, P., Gagnon, M.-P., Griffiths, F.,
Nicolau, B., O’Cathain, A., Rousseau, M.-C., Vedel, |., & Pluye, P. (2018). The mixed methods appraisal
tool (MMAT) version 2018 for information professionals and researchers. Education for Information, 34(4),
285-291. https://doi.org/10.3233/efi-180221

Hornby, G., & Lafaele, R. (2011). Barriers to parental involvement in education: An explanatory model. Educational
Review, 63(1), 37-52.

Ing, M. (2014). Gender differences in the influence of early perceived parental support on student mathematics
and science achievement and STEM career attainment. International Journal of Science and Mathematics
Education, 12(5), 1221-1239.

Jeynes, W. (2012). A meta-analysis of the efficacy of different types of parental involvement programs for urban
students. Urban Education, 47, 706—742.

Jeynes, W. H. (2005). The effects of parental involvement on the academic achievement of African American
youth. Journal of Negro Education, 74(3), 260-274.

Jeynes, W. H. (2007). The relationship between parental involvement and urban secondary school student aca-
demic achievement: A meta-analysis. Urban Education, 42(1), 82—110.

Jung, E., & Zhang, Y. (2016). Parental involvement, children's aspirations, and achievement in new immigrant
families. The Journal of Educational Research, 109(4), 333-350.

UORIPUOD PUE SWB | 33 885 *[5202/80/70] U0 ARIqIT8UIIUO ABIIM * UBdRIGRQ JO AISIBAIIN - )|y 888WS Ad T600L €/B1/200T OT/10p/W00"AB] 1M ARe.q 1 jou 1 UO'SeLINO [-e180)//SdIY W01} PaPeolumoq ‘ 'SZ02 ‘€T99670Z

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE


https://doi.org/10.3233/efi-180221

GENDER AND PARENTAL INVOLVEMENT Review of Education | 57 3

Jurczyk, K., Jentsch, B., Sailer, J., & Schier, M. (2019). Female-breadwinner families in Germany: New gender
roles? Journal of Family Issues, 40(13), 1731-1754.

Kalaycl, G., & Oz, H. (2018). Parental involvement in English language education: Understanding parents' percep-
tions. International Journal of Teaching & Education, 5, 832—847.

Kaplan, T. N. (2013). Multiple dimensions of parental involvement and its links to young adolescent self-evaluation
and academic achievement. Psychology in the Schools, 50(6), 634—649.

Kazeem, A., Jensen, L., & Stokes, C. S. (2010). School attendance in Nigeria: Understanding the impact and
intersection of gender, urban-rural residence, and socioeconomic status. Comparative Education Review,
54(2), 295-319.

Kearney, M. S. (2023). The two-parent privilege: How the decline in marriage has increased inequality and low-
ered social mobility, and what we can do about it. Swift Press.

Kennedy, J. N., Terreberry, S., Moll, S., Missiuna, C., Yost, J., Tomas, V., & Campbell, W. N. (2021). The concept
of family engagement in education: What are the implications for school-based rehabilitation service provid-
ers?c Review of Education, 9(3), 1-24.

Koca, F. (2016). An examination of the effects of children's gender and behavioral problems on the quality of
teacher—children relationships. Journal of Human Sciences, 13(3), 4808-4817.

Leath, S., Marchand, A. D., Harrison, A., Halawah, A., Davis, C., & Rowley, S. (2020). A qualitative explora-
tion of black mothers' gendered constructions of their children and their parental school involvement. Early
Childhood Research Quarterly, 53, 124-135.

Mackell, K. M. (2011). The effect of socioeconomic status, parental involvement, and self esteem on the education
of African Americans. Perspectives, 4, 86—93.

Marshall, 1. A., & Jackman, G. A. (2015). Parental involvement, student active engagement and the “second-
ary slump” phenomenon—evidence from a three-year study in a Barbadian secondary school. International
Education Studies, 8(7), 84—96.

Mau, W.-C., Chen, S.-J., Li, J., & Johnson, E. (2020). Gender difference in STEM career aspiration and social-
cognitive factors in collectivist and individualist cultures. Administrative Issues Journal: Education, Practice
& Research, 10(1), 30—46.

Mead, M. (1949). Male and female: A study of the sexes in a changing world. William Morrow and Company.

Mencarini, L., Pasqua, S., & Romiti, A. (2019). Single-mother families and the gender gap in children's time invest-
ment and non-cognitive skills. Review of Economics of the Household, 17(1), 149-176.

Merton, R. K. (1968). Social theory and social structure. Simon and Schuster.

Moon, U. J., & Hofferth, S. L. (2016). Parental involvement, child effort, and the development of immigrant boys'
and girls' reading and mathematics skills: A latent difference score growth model. Learning and Individual
Differences, 47, 136-144.

Muller, C. (1998). Gender differences in parental involvement and adolescents’ mathematics achievement.
Sociology of Education, 71(4), 336-356.

Mullola, S., Ravaja, N., Lipsanen, J., Alatupa, S., Hintsanen, M., Jokela, M., & Keltikangas-Jarvinen, L. (2012).
Gender differences in teachers' perceptions of students' temperament, educational competence, and teach-
ability. British Journal of Educational Psychology, 82(2), 185-206.

Muyini, J. (2023). Teachers' gender, emotions and needs in K-12 public education in Saudi Arabia. Doctoral dis-
sertation, University of Toronto.

Nguon, S. (2012). Parental involvement and students' achievement in Cambodia: Focusing on parental resourcing
of public schooling. International Journal of Educational Research, 53, 213—-224.

Otani, M. (2020). Parental involvement and academic achievement among elementary and middle school stu-
dents. Asia Pacific Education Review, 21(1), 1-25.

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. D., Shamseer, L., Tetzlaff, J.
M., Akl, E. A., Brennan, S. E., Chou, R., Glanville, J., Grimshaw, J. M., Hrébjartsson, A., Lalu, M. M., Li, T.,
Loder, E. W., Mayo-Wilson, E., McDonald, S., ... Moher, D. (2021). The PRISMA 2020 statement: An updated
guideline for reporting systematic reviews. Systematic Reviews, 10, 89.

Parmar, P., & Nathans, L. (2022). Parental warmth and parent involvement: Their relationships to academic
achievement and behavior problems in school and related gender effects. Societies, 12(6), 161.

Parsons, T., & Bales, R. F. (1955). Family socialization and interaction process. Free Press.

Pendergast, L. L., Nickens, L., Pham, S., Miliaresis, S., & Canivez, G. L. (2018). Race and gender differences in
teacher perceptions of student homework performance: A preliminary examination. Contemporary School
Psychology, 22(3), 294-302.

Pepe, A., & Addimando, L. (2014). Teacher-parent relationships: Influence of gender and education on organiza-
tional parents' counterproductive behaviors. European Journal of Psychology of Education, 29(3), 503—519.

Perkins, R., Kleiner, B., Roey, S., & Brown, J. (2004). The high school transcript study: A decade of change in
curricula and achievement, 1990—-2000. National Center of Education Statistics.

UORIPUOD PUE SWB | 33 885 *[5202/80/70] U0 ARIqIT8UIIUO ABIIM * UBdRIGRQ JO AISIBAIIN - )|y 888WS Ad T600L €/B1/200T OT/10p/W00"AB] 1M ARe.q 1 jou 1 UO'SeLINO [-e180)//SdIY W01} PaPeolumoq ‘ 'SZ02 ‘€T99670Z

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE



28of38 | Review of Education ALTER ET AL,

Prentice, D. A., & Carranza, E. (2002). What women and men should be, shouldn't be, are allowed to be, and
don't have to be: The contents of prescriptive gender stereotypes. Psychology of Women Quarterly, 26(4),
269-281.

Pusztai, G., & Fényes, H. (2022). Religiosity as a factor supporting parenting and its perceived effectiveness in
Hungarian school children's families. Religion, 13(10), 945.

Rogers, M. A., Theule, J., Ryan, B. A., Adams, G. R., & Keating, L. (2009). Parental involvement and children's
school achievement: Evidence for mediating processes. Canadian Journal of School Psychology, 24(1),
34-57.

Seff, |, Falb, K., Yu, G., Landis, D., & Stark, L. (2021). Gender-equitable caregiver attitudes and education and
safety of adolescent girls in south Kivu, DRC: A secondary analysis from a randomized controlled trial. PLoS
Medicine, 18(9), e1003619.

Sheng, X. (2012). Cultural capital and gender differences in parental involvement in children's schooling and
higher education choice in China. Gender and Education, 24(2), 131-146.

Silinskas, G., & Kikas, E. (2019). Parental involvement in math homework: Links to children's performance and
motivation. Scandinavian Journal of Educational Research, 63(1), 17-37.

Skaliotis, E. (2010). Changes in parental involvement in secondary education: An exploration study using the
longitudinal study of young people in England. British Educational Research Journal, 36(6), 975—994.

Spilt, J. L., Koomen, H. M. Y., & Jak, S. (2012). Are boys better off with male and girls with female teachers? A
multilevel investigation of measurement invariance and gender match in teacher—student relationship qual-
ity. Journal of School Psychology, 50(3), 363—-378.

Stanikzai, R. (2013). Parental involvement in children's education: A gendered perspective. Thesis, Karlstad
University.

Strayhorn, T. L. (2013). Measuring race and gender differences in undergraduate students' perceptions of campus
climate and intentions to leave college: An analysis in black and white. Journal of Student Affairs Research
and Practice, 50(2), 115-132.

Suldo, S., McMahan, M., Chappel, A., & Loker, T. (2012). Relationships between perceived school climate and
adolescent mental health across genders. School Mental Health, 4(2), 69—-80.

Tan, C. Y., Lyu, M., & Peng, B. (2020). Academic benefits from parental involvement are stratified by parental
socioeconomic status: A meta-analysis. Parenting, 20(4), 241-287.

Trask-Tate, A. J., & Cunningham, M. (2010). Planning ahead: The relationship among school support, parental in-
volvement, and future academic expectations in African American adolescents. Journal of Negro Education,
79(2), 137-150.

Turnbull, T., van Wersch, A., & van Schaik, P. (2008). A review of parental involvement in sex education: The role
for effective communication in British families. Health Education Journal, 67(3), 182—-195.

Unal, Z., & Unal, A. (2010). Investigating the correlation between gender of the teacher and fathers' parental in-
volvement in elementary classrooms. Contemporary Issues in Educational Research, 3(3), 1-8.

Voyer, D., & Voyer, S. D. (2014). Gender differences in scholastic achievement: A meta-analysis. Psychological
Bulletin, 140(4), 1174-1204.

Wartman, K. L., & Savage, M. (2008). Parental involvement in higher education: Understanding the relationship
among students, parents, and the institution. ASHE Higher Education Report, 33(6), 1-125.

Wells, R., Seifert, T., & Saunders, D. (2013). Gender and realized educational expectations: The roles of social
origins and significant others. Research in Higher Education, 54(6), 599—-626.

Wolthuis, F., Hubers, M. D., van Veen, K., & de Vries, S. (2022). The concept of organizational routines and its
potential for investigating educational initiatives in practice: A systematic review of the literature. Review of
Educational Research, 92(2), 249-287.

Yuki, T., Mizuno, K., Ogawa, K., & Mihoko, S. (2013). Promoting gender parity in basic education: Lessons from a
technical cooperation project in Yemen. International Review of Education, 59(1), 47—66.

Zdzinski, S. F. (1994). Parental involvement, gender, and music learning outcomes among instrumentalists.
Contributions to Music Education, 21, 73—89.

Zhang, Y., Kao, G., & Hannum, E. (2007). Do mothers in rural China practice gender equality in educational aspi-
rations for their children? Comparative Education Review, 51(2), 131-157.

How to cite this article: Alter, E., Fényes, H., & Pusztai, G. (2025). The multi-faceted
effects of gender in parental involvement: The results of a systematic literature review.
Review of Education, 13, e70091. https://doi.org/10.1002/rev3.70091

UORIPUOD PUE SWB | 33 885 *[5202/80/70] U0 ARIqIT8UIIUO ABIIM * UBdRIGRQ JO AISIBAIIN - )|y 888WS Ad T600L €/B1/200T OT/10p/W00"AB] 1M ARe.q 1 jou 1 UO'SeLINO [-e180)//SdIY W01} PaPeolumoq ‘ 'SZ02 ‘€T99670Z

fam

35UB0 17 SUOLILLIOD dANERID 3|qedijdde ay) Aq peusenoh ae sapiLe YO ‘88N Jo S3jnJ 10 ARiq1T aulluQ AB|IAA UO (SUORIPUCD-PLE


https://doi.org/10.1002/rev3.70091

20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

(senunuo))

108440 anebau e sey )i s|u16 10} BjIyM

‘}98})0 aAIsod e aAeY sapnjijie [eulslel)
Jou3s ‘sAoq 104 "Ajuo sAoq jo Juswulepne (6102) ‘e 12
|euoneonpa ayj urejdxa Ajjuesijiubis sjuapnis paseq-|ooyds 000°0) |leuipnyibuoj uiblio uesIxap uosdwoy ]
JUSWISAJOAU [eUIS)ed pue [euls)ew yjog pue sjusied ‘sapnjljie |ejualed juspuadapuy sjualed Jooyos Alewlid —000},  ‘eAneyuENd  JO Sjuapn}s ‘ysn -oyoewe)

SJayje) uey) JUSWSA|OAUI
JO WO} SIY} Ul SAI}OE 210W dJe SIayjow
1|B4OA0 NG ‘OANOE SI0W OS|e Ble (jooyos |Jooyos siaquiaw dnoub
sjuased ‘sjusied 0} Jno yoeas 0} wajshs ay} jo wuoye|d suljuo ejep Kiepuooas Ayuolew/suaziyo (2102) H1oweH
BUI|UO §,|00Y3S 8y} 8sn s1ayoea} Usyp sjualed ayj Buisn) [eloadg juspuada@  8AleASIUIWPY pue Asewld 000°0L< aAleIIIUBND pue ne|g

slayje} Uey) 8Aljoe aiow
Kjpueonyiubis ale saAjsWway} siayjow

Review of Education | 29 of 38

1Nq ‘siayje) UBY] SI8YJOW JOBIU0D O} (looyos |ooyos slaquaw dnoib
A9y @low Ajpueaijiubis ale siayoesy ay} jo wuoyeld auluo ejep AKiepuooas Aolew/suaz (z102) UsWweH
‘waysAs auljuo s,Jooyos sy} ybnosy sjuaied ayy Buisn) |eloadg juspuada@  aAlesSIUIWPY pue Alewrd 000°0L< aAleyuend pue ne|g
uoleonps
Jayuny o} suonesidse ysaybiy ay) eney
sal|iwey Jualed-a|Buls ul uaip|iyo pue
‘Yeam AlaA si ainjonis Ajiwej Jo Jos)je
8y} ‘J0} Pa||0J)UOD BJE UOI}EINPS puE
sse|o uonednooo |ejuaied uaypy ‘syualed
9)IyM JO 8SBD 8Y) Ul UBY) SaIPN}S J1ay)
aNUIIUOD UBJIP|IYD J1dy} Jey) sjuaied ay) looyos sloquiaw
10} Juepodwi a1ow sem )i ‘sjuspuodsal Aiepuooas 00001 dnoub Ayuolew (9102) 1B
uelsy Yinos pue yoe|q Jo 8sed ayj u| sjuepns sepnje [ejusied juspuadspu sjuspnis pue Alewnd -0001 aAljelueND  /SUSZIND [BOO]| SMN uojbulliag
- siaquiaw dnoub
W slayje} ueyy Jooyos 00001 Ayofew/suaznio
= paAjoAul ajow Apuesijiubis ale siayjopy sjualed paseg-|ooyas juspuadaQ sjualed Kiepuooeg -0001 aAleuEND |e20| ‘AemioN (0102) ¥oceg
M |ooyos slaqwaw dnoib
o) paseq-|ooyss Kiepuooass 00001 leutpnyibuo| Aiolewysuazyo
W sjualed pue paseq-awoH yuspuadag sjualed pue Atewud —-000L  ‘eAneyjuenp 1e90] ‘¥SN (2102) yhiieg
N_ sBuipuiy urepy paulwexa paujwexa ajgelieA sjuedionied paujwexa azis POyl sjuedionied uolje}d yioys
= s1399)40 JUBWBA|OAUL juapuadapul jo 9|0y uonesnps s|dweg jo snjejs
m s,Jopuab Jo wio4 /3uspuadap e 10 |9A9T] diysuazijio
14 YoIym se juawabebua JKyd1uyle
M JIUSWIBA|OAU] fuoibai/f13unon
W
< ‘S|qej uoioedixeeleq v 374dVL
o
L
o
&
o V XIAN3ddV



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

sJayje} ueisy pue ‘Ajuouiw ojuedsiy
‘ueoBWY dAEN ‘BHYAA ‘Ajouiw
Japues| olj1oed AQ Pamo||o} ‘PaAOAUL B
0} Ajox1| }sow a.e siayyey yoe|qg ‘siayie}
104 "SaljlIouIW JBYJ0 puUe ‘siayjow
uedlaWY SAIEN ‘SHUM ‘Ajioulw uelsy
‘Ajuoulw oluedsiH uayy ‘siayjow Ayouiw
3oe|g Aq pamoj|o} ‘yJomawoy s,p|Iyd sy} |ooyos siaquaw dnoib
ypm Buidjay ur paajoaul aq o} Ajax1| jsow Kiepuooss Aolew/suaz (0L02) sz
ay) ale sIapue|s| oljIoed ‘siayjow Buowy sjualed paseg-|ooyos yuepuadaqg sjuased pue Aiewid 000°0L< aAle)uBND 1e20] ‘y¥sSN pue dajjieq

ALTER ET AL.

Ajuo uonesunwwod pjiys—juaied
ybnouy) Juswanaiyoe Buipeas paouanjjul
1wey a|lym ‘suonejoadxe
|ejualed pue uopedsiunwwod pliyo—juaied
‘Buriojluow swoy ybnoiy) Juswasiyoe
Buipeas paouanjjul uoneonps |ejuased
‘s|16 104 "uopesuNwWwo9 pjiyo—juased
pue suojjejoadxa |ejusied ybnoiyy siaquaw dnoib
juswanalyoe Buipeal pajoajje uoleanpa suolejoadxa Ayolew/suaz
pue sawoodul [euaied ‘shAoq 104 sjuapnis |ejuaiedq juspuadapuj sjuepnis |ooyos Asewlid 000> aAleIIIUBND |1e20] ‘eulyn (8102) ‘le 1@ ono

jno Buiddoup sjuib jo seoueyo

By} pasealoul sapnyijje ool Japusb
|euoljipel; ;sjuaied pue ‘paA|oAUl SSI)|
a1am jno paddoup oym sjuib jo siayje
‘A||eonselp sasealoul Jno doup o} Buirey
16 & Jo pooyai| 8y} ‘Jusied e jo yyesp

JIUBWIAA|OAU] ‘uoibas/f13unon

(penupuo)d) Ly I19VL

8y} JO 9DIOAIp JO BSED BY) U '|00YdS |looyos siaquiaw dnoub
Arewnd wouy ynodoup Joy saniunyioddo sjuapn)s sjuapn)s Kiepuooas a|dwes Ayuolew/suaziyio
19)}aq aney saljiwey Jusied-om) Ul |19 pue sjuaied sopnjijie [ejualed - pue sjuaied pue Asewlid llews aAljelEND |e20| ‘uepng (6102) weyouiq
c Apue: pasealdap
o ssauaAIsuodsal |ejualed ‘sapnjijie a|0s
) Japuab jeuolyipes) Jobuolys pue sbuiiqis paseq-|ooyos
ﬁ J0 Jaquinu Jaybiy e yyum pue ‘Apuesijiubls ‘paseq-awoy
=] PaSEaI08p SWOY e JUBWBA|OAUL JO |9A3] ‘{oddns |ejualed
T ay) ‘pasealoul sbuliqls Jo Jaquinu ay} ‘sapnyie |ejuaied siaquaw dnoib
w se Jnqg ‘Japuab p|1yo Aq JuswaA|oAul Ul ‘suolejoadxa juspuadapul a|dwes Aolewysuazyo
..Ou 90UBIBIp JuedIUBIS OU Sem 18y sjuapnis |ejusied pue juspuadag sjualed |ooyos Asewlid llews anneyend |e20] ‘elpoque) (#102) "|e 1o bug
W sBuipuiy urepy paujwexa paulwexs a|qeliea sjuedionied paulwexs azis pPoyla sjuedionled uoe}ld jioys
.w s1309)40 JUBWAA|OAU] juapuadapul J0 3|0y uoljeanpa s|dwesg Jo snjejs
W s, J9puab Jo wiog /3uapuadap e JO |99 diysuaznyio
o Yo1ym se juawabebua JAy21uyla
©
]
e
°
o
©



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition:

Review of Education | 31 of 38

GENDER AND PARENTAL INVOLVEMENT

(senunuo))

Aem ueneylioyine

‘JUBJSIP € Ul UOISIOaP B} Ul PAA|OAUI UBYO
21e SIaY)e) ‘POA|OAU] BIOW BIE SIByjoW
sse|o-BupIop Jaylow ayy s ) “‘S|ib 1oy
pue Jayyey ay) Ajutew si 31 ‘op Aay) i pue
ss9| sjuaied 1oy} 9A|0AUl SAOQ ‘UoIEINPD
118U} ®NUIIUOD 0} UOISIOBP S,UBIP|IYD

113U} Ul PAA|OAU] 8JOW BJE SIBYJON

sia)ybnep

1194} Y}IM SE SUOS JI8yY} YHIM awi} yonw se
sawl ¢ Juads siayje) sal|lWe) Jaules-auo
ul 8[Iym ‘siaybnep pue suos J1ay} yum
QUuO|e BwWl} JO JUNOWe swes ayj} Jnoge
juads siayjey ‘saliwe) Jouiea-om} uj
'sAoq Joj 0s 810w Jnq ‘1amo| Ajjesauab

S| JUBWIBA|OAU] [BUIB)Ed "S|I6 pue

sAoq yjoq 4oy [eusayed ueyy Jaybiy si
JUBWAA|OAUI pue Buliojuow [eulaiel

s|416 10} uesw Jaybiy

B Y)IM ‘Sa1}IAIJOB |00YDS Jnoqge Buiyje)
10} PUNOJ SBM JUSWISAJOAUI [Bjualed ul
aoualaylp Jepuab jueoiiubis Ajuo ay

108)8 annebau e aney

1011ju09 Inoge Bunye} pue uoisensiad
|eussjed ‘aousoss|ope aje| ul ‘s|ib Jo4
"J08}J0 aAIlIs0d B aAeY Jey) JO1[3uod Jo
9sBe9 8y} Ul 321j3u09 jo ob Bunys| Jo Jayjow
3y} 0} Buij|e} pue JUSWSA|OAUI [00YIS
|eusayed si }1 S|4IB 10§ B[IYM ‘}OI1jJU0D

J0 9sed 8y} ul uoisensiad |eussjew

pue Bujuajsi| |eussjew ‘Buioyuow
|eusajed Aq pajoayse Ajaanisod si
aouewuoylad shoq ‘@ouadsajope aje| u|

sAoq jo ased ayj ul Jaybiy

S| UOI}EDIUNWWOID [00YIS-judied Jo |9As|
2y} :uondaoxa auo yum spib jo ases ayy
Ul SAISUS)UI 2JOW S| JUSWSAJOAUI [ejUSled

sbuipuyy urey

sjuspn}s
pue syualed

sjuspn}s
pue sjualed

sjuspnis

sjuapnjs
pue sjuaied

syuepnis

paujwexa
S13o8y448
s,dapuab
Uaiym

uoljeonpa
18ybiy 0} A|dde oy

paseq-awoH

paseq-|ooyos
‘suonejoadxa
|ejualed

paseq-|ooyos
pue paseq-swoH

paseg-awoy
‘suonejoadxa
|ejuaied

paujwexa
JUBWAA|OAUL
J0 wiog

juapuadapu|

juspuadapu|

juspuadaqg

juspuadaq

a|qelieA
juapuadapul
J3uspuadap e
se juawabebua
JIUBWAA|OAU]

(W wiley.

looyos
sjuapn}s Aiepuooas a|dwes
pue sjualed pue Atewnd llews

Jooyos

sjuapnjs Kiepuooss
pue sjualed pue Atewud 0001>
|looyos 000°0L
sjuapnis AKrepuooag -0001

|ooyos
sjuspn}s Klepuodes 0000}
pue sjualed pue Atewud -0001

looyos

Aiepuooas
sjuspnis pue Arewlid 000°0L<
sjuedionyied paulwexs azis
jo ajoy uonesnpa ajdweg

Jo [aneT]

sloquiaw
dnoub Ayuolew
aAnelEND  /SUSZIID [BOO| )N

Jaqwaw dnoib

|leuipnyibuoy Aolew/suaznyio
‘oAeueND [BO0| :¥SN
slaquiswi

dnoub Ayolew
/suazpo |eoo|

aAleuBND ‘puejeaz-maN

siaquaw dnoib

|leuipnyibuo| Ayuolewysuaziy
‘aAneueND 1e20| ‘uemie|
slaquaw dnoib

|leuipnyibuoy Aiolewysuaziy

‘aAne)uEND |B20] '¥SN
sjuedionied

jo snjejs
diysuaznio
1An1uye
fuoibai/A13unon

pouss i

(panunuo))

nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

(€002) "le 18 p1AeQ

(€661) 'le Jo Jeno1)

(€102) ameH
pue uoul

(1202) Nuo

(0002) zomaixyiopn
pue Jaye)

uoneyd Jioys

lv 374avl



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

shoq
10} 10940 dAIlEHBU B SBy JUSWSA|OAUI
paseq-|ooyos Inqg ‘sj1b pue sAoq yioq
10} 1038 dA1)Is0d B SBY JUSWSA|OAUI
paseqg-awoy ‘@ouewloylad ojwapese siaquaw dnoib
pue uolen|eaa-j|as ,shoq suie|dxa paseq-|ooyos Aiolewysuazyio
Ajuesiyiubis Buliesiun|oa |ooyos [ejualed sjuspns pue paseq-swoH juspuadapu sjuspns Jooyos Alewlid 000> aAlE)uUBND 1e20] ‘|oels| (102) uejdey

ALTER ET AL.

Buipnis si

PIIYo 8y} ajiym (Buipea. ‘sjjiq Buiked "6-a)
SYSE] J9U)0 Ul PaA|OAUI 8 0} A|oyI| aJow
aJe sJay)e} Ing ‘|ooyds Je pue awoy je

salbajelys Buiyoes) ssnosip o} Juem Aayy i siaquaw dnoib
10 YJomawoy ypum Aynaiip Buiaey si pjiyo paseq-|ooyos Kyiolew/susznio (5102) 20
Y} JI US)JO BJoW JBYoEea) By} JISIA SI9UION sjualed pue paseg-awoH yuapuadag sjualed |Jooyos Atewnd 0001> paxiIn |eoo| ‘Aayuny pue 19Aejey

s|116 10} sajqelen ayy jo Aue

ypum diysuone|al ou pamoys Buriojuow
pue |os3uo) Juswdojarsp aAiuboD
U}IM Jou Inq ‘suonjelidse olwapeoe

pue ‘s||1s ysi|bug ‘JuswaAaiyoe yim
diysuonejas juesiiubis an!
pamoys juswanjoaul ejuaied ‘spib 1o
JUSWaASIYIE. 0) paje|aiun

pue s||s abenbue| ysi|bug o} paje|al

AlaAanisod Ing ‘sAoq 1oy Juswdojanap
juanibuod o) pajelal Ajaaebau si paseq-|00yos 0000l sjusapn}s (9102) bueyz
Buriojiuow pue [01ju0d |elusied sjuapnis pue paseq-awoH juapuadapu| sjualed |Jooyos Atewnd -0001 aAleuEeND JuesBlwwi fysn pue bunp
Auouiw
JUSWA|OAUI sjuapnjs looyos 00001 ueouBWY
Jejuaied jo sjans| Jaybiy pey sui9 sjuapnis paseg-|ooyos juapuadapu] pue sjualed Arepuooag -0001 aAleueND ueouy ‘ysn (5002) saukar

s|416 pue sAoq yjoq Joy

OB 90USI0S UO 09} aAljIsod
e pey jloddns |ejualed panlgoiad ‘s|1b
10} pUNOJ SBM }98}J8 Yyans ou inq ‘sAoq Joy
JUSWAASIYOE Yjew uo 108ya juesliubls e
pey ypoddns |ejualed paaladlad s}oa)e

S)I Ul sedualayIp Jopuab atem alsy) paseq-|ooyos |ooyas slaquaw dnoib

‘JaIp Jou pip sAoq pue spib Ag panigolad pue paseq-awoy juapuadapul Aiepuooas 000°0) |leuipnyibuo| Ayuolew/suaziyio
j1oddns |ejualed jo |aas] 8y} ybnouyy sjuapnis ‘iJoddns |ejusied pue juspuadag sjuapnis pue Asewlid -0001} ‘aAnEIUEBND 1e20] ‘y¥sSn (¥102) Bu|
sBuipuiy utepy paulwexs paulwexa s|qelieA sjuedionsed paulwexa azis poylaiy sjuedionied uone}Id Joys

s1199)40 JUBWIAA|OAUL juapuadapul jo 9|0y uoljeanps as|dweg Jo snjejs

s,Japuab Jo wiog JAuapuadap e Jo [anaT] diysua;
Ys1ym se juawabebua /Ad1uy3e
JIUBWAA[OAU| ‘uoibas/f13unon

(penupuo)d) Ly 319VL

32 of 38 | Review of Education



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

(sanunuo?))

sAoq uo j08))8

annebau Ajpsow e jnq ‘eouewloyiad
|ooyos ,s|416 uo 198y anisod e sey
JUSWAA|OAUI [ejua.ed Js)eals) ‘paulldiosip
ua}jo alow ale sAoq pue pajolIsal aiow
aJe Sa}JIAjO. JB|NJILINJBIIXS S|IID) '|00YdS
JNOQE 9I0W SUOS 0} ¥[E} SI1ay)e) pue

ua}o alow sis)ybnep o} Y.} SIBYIoN |jooyos siequaw dnolb
'sAoq uey) syuaied J1ay) yIm sieyew sjuapnjs paseq-awoy Klepuooss Jeuipnyibuo| Kyuolew/susaziio
100Yyos Jnoge aiow Ajpueopiubis ey s|i9 pue sjualed ‘Hoddns |ejusied juapuadapu| sjuepnig pue Aiewid 000°0L<  ‘@AlEyUEND |e00] ‘'YSN (8661) 48(INIA

s|1B 1o} ueyy Jabie| sem soljeWayEW pUuE
uolsuayaidwod Buipeal ul Juswansiyoe
Jooyosaud ,sAoq uo Ajiwey yuased-omy

e ul dn Buimoub jo 108y8 aaljisod ay |
*sAoq Joj pIp }1 1N ‘soljewayjew pue

Review of Education | 33 of 38

uoisuayaidwod Buipeals uj Juswanalyoe Jooyos Atewnd 000°0) leuipnyibuo| sal|iwey (9102) UMaoH
.S|416 ule|dxa jou pIp JUBWSA|OAU] [BJUBIEH sjuepnis paseq-owoH juspuadapu| sjuepnis pue jooyosald —-000} ‘aAneueND juesBlwwl ‘ysn pue uoo|y
suapim deb

Japuab ay) ‘pabejuenpesip Ajeloueuly si
pue syJom Jayjow a|6uls ayj J| "sainjonis
Ajiwey yuated-a|6buis ul ysajealb si skoq
10} abejueapesip ay} pue ‘buiApnis swiy
ssa| puads siayjow a|6uls Jo ualp|iyd
‘Bujuses| oyul ind Aay} 14048 By} Jo ples

aq ueo awes ay) pue ‘Jayjow a|buls e |ooyos siaquaw dnoib
Aq pasiel Buiaq aie Aay} yi Ajjeloadsa sjuapn}s Aiepuooss Aolewysuaz (6102) 1B
‘Buipeas swy sse| puads uaip|iyo ajepy pue sjualed peseq-aWwoH juspuadapu| sjualed pue Alewud 000°0L> aAneuEND |eo0] ‘Ajey 1ULIBOUS
|ooyos siaquaw dnoib
_M sAoq Joy ueyy s|1b6 Joy Jaybiy juspuadapul Kiepuooass Jleuipnyibuo| Aolew/suaznio (5102) uewsoer
W Ajpueoyiubis s juswan|onul [ejualed sjuepnis paseq-aWwoH pue juapuadag sjuapnis pue Alewud 000L>  ‘eAneyuEenD |eoo| ‘sopeqieg pue |leysiep
W shoq jo ased JUSWSAJOAUL
- 9y} Ul 8AISUSjUI pue Juanbal) siow aiem JO SWJIOJ [RUOIIUSAUOD o|dwes sjuapn)s Ajuouiw
m JUSWAA|OAUI [BUISJEW JO SWLIO) [EDNIID sjuapnis pue [eofjuo :je1oadg - sjualed Jooyos Atewnd lews aAneyend 3oe|q ‘SN (0z02) ‘1210 yeo
m jno Buiddoip
< O ¥sli Je aq 0} A|ayl| 10w %G oJe S looyos sloqwoaw dnoib
_M uey} Juepodw aiow s| uofeonpa sAoq Aiepuooas 00001 Ayiolewysuaziy (0102) 1B
% ey} analjaq oym sjualed jo ualpjiyd sjuspnis sapnjijie [ejusied juapuadapu] sjuspnis pue Alewud -0001 aAlje}UEND |eoo| ‘euabiN waazey|
M sBuipuiy urepy paulwexa paulwexa a|qelieA sjuedionsed paulwexa ozis poylsiy sjuedionsed uolje}Id Joys
o s1199)40 JUBWIAA|OAUL juapuadapul Jo ajoy uoljeanpa ajdweg jo snjejs
ANn s,Japuab J0 wio4 /3uspuadap e Jo [aneT] diysuazijio
x Yo1ym se juawabebua JAyd1uyle
% /3UBWAA|OAU| ‘uoiBayAunon
P4
w
o (penunuo)) Lv 3749Vl



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

K
<
o
o
Ll
5
<
|ooyos siaquaw dnoib
sinolAeyaq aAlonpoldiajunod syualed sjuased Klepuooas Aolewysuaznyio (¥1.02) opuewippy
ul 8ouaJaYyIp Jopuab ou sem alay | sjualed paseq-|ooyss yuspuadag pue siayoea pue Alewud 000> aAleuEBND 1e00] ‘Ajey| pue adad
Japuab juapnis Aqg jJomawioy ypm |ooyos siaquaw dnoib
uaJp|iyo ay} buidjay pue yoddns |ejuaied paseqg-awoy Alepuooas Aolew/suaz (8102) ‘e 12
ul S9ouaIaYyIp Jueoliubls ou a1am alay | sjuapnis ‘Joddns |ejusied juapuadag slayoea] pue Atewud 0001> aAneueND [e20] ‘yYSN yseBispuad
yiuiem
pue JuswaA|oAul [eyualed jo s|aAs) Jaybiy
papodal s|I9 "swa|qoid |einoireyaq 10}
90UBJ3JIp YoNS Ou Ypm ‘yjwlem |eyusled Jooyos slaquaw dnoib
Aq aiow s[116 pue Juswanjoaul Aq Kiepuooas Aolewysuazyo (zz0z) sueyieN
9low paulwlialap S| Juswanalyoe shkog sjuepnis paseq-owoH juspuadapu| sjuepnis pue Asewlid 000> aAljeIIIUEBND |e20] ‘eipu| pue Jewied
,S|IB uo J08y0 Juesyubis ou Inq
‘suoljelidse 9ous|os pue syjew skoq uo
108448 aAl}Isod e sey Ylomawoy uo awiy
ybnous spuads pjiyo ayj jey} Buriojuow
Juaied ‘suonesidse spib uo joa)e
jueoiubis ou Ing ‘uoieaNpPa Jay}iny Joy
suonesidse sAoqg uo 108)je aAnisod e sey
sjuased o) Buryje] ‘uona|dwod yiomawoy
Jojiuow sjualed usym souew.oyiad
syjew ,s|116 o0} pajejal Ajaanebau pue siaquaw dnoib
9ouewloylad syjew ,sAoq oy pajejal juspuadapul 00001 Ayolew/suaznio
Ajannebau si Buiojiuow |ejualed sjuepnis paseq-owoH pue juspuadag sjuapnis |ooyos Asewlid —-0001) aAleIIIuBND |eoo| ‘uedep (0202) 1uel0
c sjualed
.m yum Aj9so|o alow 34om pue aaijoddns
....m alow ale s1ayoes) sjewsy a|iym ‘syualed siaquiaw
3} U}IM uoljediunwiwod Aem-auo Jajaid |ooyos dnoub Ayiolew
.W pue ajoJ aAIssed e aye) 0} sjuased Kiepuooas a|dwes /SUaZI}0 |B20|
w joadxa e|qely Ipneg u| siayoes} s|e|y siayoes]| paseq-|ooyos - siayoes]| pue Asewlid llews aAljelEND ‘eigely Ipneg (£202) uAnpy
..Ou sBuipuiy utepy paulwexa paulwexa s|qelieA juedionsed paul azis poylsiy sjuedionied uoneld Jioys
W s1199)40 JUBWIAA|OAUL juapuadapul jo 9|0y uoljeanpa a|dwesg jo snjejs
[ s,Japuab Jo wiog J3uspuadap e Jo [ane diysuaziyio
.W Yo1ym se juawabebua JAd1uyle
N JIUBWIAA|OAU| ‘uoibas/fi3unon
] (penupuod) LV 378VL
3
s
3



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition:

(W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

(senunuo))

10Jju09 |ejualed Jo Jojo1paud Jue:
e sem Aoeolyja-4|as |ealjewayjew
‘s|1B 10} SeaIaYM ‘|013u0D JayBIy ypm
pajeloosse sem aoua)sisiad ylomawoy
MO]| ‘sA0q 104 "UOI}E|81I00 OU PaMOYs
s|IB ajiym ‘Aoeolyje-j|as |eonewsyew
pue ylomawoy Buijum ul sousisisiad siaquaw dnoib
uo 1094J8 anllebau e pey yaiym ‘|osuod paseq-awoy juspuadapul sjuapn}s |leuipnyibuoy Aolewysuaziyio (6102) sexiy
|eyualed panieosad Jaybiy pamoys skog sjuspns ‘Joddns |ejuaied pue juspuadaqg pue sjuaied Jooyos Alewlid 000L>  ‘eAneyuend |ed0] ‘eluojsg

juanbauy

SS9 SI JUBWAA|OAUI J0alIp ‘Butuueld ut
PaAjOAUI 20w BJe siayle4 ‘siseq Ajlep e
uo Jayje} ay} yum sueld Bunuawa|dwyi 1oy

Review of Education | 35 of 38

a|qisuodsal ale pue salpnjs s,p|IYd ay} ul siaquaw dnoib
panjoAul Ajoauip a1e Asy) :4aybiy yonw sapnyye [eyuased sjuapn)s |ooyos a|dwes Aolewysuazy
S| SJI9YI0OW JO JUBWAA|OAUL Y} ‘AjleotdAL sjuaied ‘paseq-awoH - pue sjuaied Alepuooag llews aAle)end |eo20] ‘eulyn (z102) Buays
$2109S

18ybiy yym payull a1em juswabeinoous
pue ypoddns |eussjed jnqg soljewsayjew
pue uoisuayaidwod Buipeal ul abewl-j|as
9SIOM B pue 99u8}adwo9 JIWSPEIE JOMO]
UHM pajeloosse sem ainssaid olwapeoe
|eussjed ‘uoisusyaidwod Buipess ul
abeuw-j|jas 0} pajejas AjoAnebau sem
ainssaid olwapede Ing ‘solsliajoeleyo
|euoneonpa pue abewi-j|es s,uaip|iyo

Jo suoisuawip ||e yum diysuonejas
aAIlIsod B pamoys JUSWSA|OAUI [BUIB)R|
‘sAoqg uo ainssaid Buisioiaxa pue

s|416 1o} JuswuollAus Buluies| ayy slaquaw dnoib

Buisiuebio Aq paajoAul 8w o284 0} AjayI| sjuapn}s paseqg-awoy Ayuolew/suaziyio
210W 8J9M SIaUjow pue siayie) yjog pue sjusied ‘Joddns |ejusied juspuadaspu sjuspnis Jooyos Atewnd 000> aAneyuenD |eoo| ‘epeue)  (600g2) ‘Ie 10 siaboy
sBuipuiy urepy paujwexa paujwexa a|qeliea sjuedionied paujwexa az|s poylaiN sjuedioned uoljeyld jioys

S1399)49 JUBWAA|OAUL juapuadapul jJo 9joy uoljeanpa a|dweg JO snjejs

s,Japuab J0 wiog /usapuadap e 40 [aA9 diysuaziyio

Uo1ym se juawabebua JAyd1uyle

/IUBWIAA[OAU| ‘uoibai/f13unon

(penunuod) v 379VL

GENDER AND PARENTAL INVOLVEMENT



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

K
<
&
x a|dwes
E SN @Y} Ul 92UdJBHIP YONS OU Inq ‘aiow slaquiaw
Mn_ Bunyauaq sAoq yym ‘ejdwes uemie] dnoub Ajuofew
aU) Ul JuswaA|oAul [eyuaied NFLS Ul |ooyas 00001 /suaziio [e2o|
9oualaIp Jopuab jueonyiubis e sem aiay | sjuapn)s paseq-aWwoH juapuadapu| sjuapnls Aiepuooeg -0001 aAnelluUBND  ‘UBMIE| PUB YSN (0zZ02) "|e¥@ ney
9|BWS} SI JaYOES) S,p|IYd By} UBYM
19MO] S| JUBWIBA|OAUI Jayjed ‘sbBunjesw
Jayoeay-juaied J1ay) JO Md) puslje pue siaquaw dnoib
wayj 0} Buiy|e} a|qe}ojwooun alow |98} sjuaied Ajolewysuaz (0102) Ieun
slayje) ‘sieyoes) s|ews) o} buipioooy slayoes] paseq-|ooyss yuspuadeaq pue siayoea| |Jooyos Alewnd 0001> paxIN |eoo] ‘Aaxiny pue [eun
JUSWAAJOAUI MO] JO} Suoljelidse
Jamo| ypm pajeroosse si S3S Ubly sjiym
‘Juswan|oAul Jaybiy Joy suonesidse ybiy
Uim pajeroosse si S3S Ybiy :pajiaAul
s1 diysuonejal ayj ‘sjib 104 "moj st
JUSWaA|OAUI [ejuased usym suoljelidse
1aybiy yum pajeroosse si S3S Jaybiy paseq-|00yos
pue ‘ybiy si JUSWSA|OAUI [ejusied usym pue paseg-awoy Ayouiw
uoljeonpa Jaypiny o} suonelidse Jamoj ‘suonejoadxe |ooyas ueouawy  (0L0g) weybuiuuny
yum pajeroosse si 33 Jaybiy ‘shkoq o4 sjuapnis |ejualed juapuadapu| sjuapnls Aiepuooag 0001> aAneuEeND -olY ‘YSnN pue aje] -ysel|
s|1b6 1oy siaquaw dnoib
Jnoiaeyaq Buisijeusajxa pue Buisijeusajul |ooyos Aolewysuazy
sure|dxa AJUo JUSWSA|OAU] [eluSIEd sjuapnis paseq-|ooyos juapuadapu| sjuapnis AKiepuooag 0001> aAleueND |e00] ‘ysn (z102) "le 1@ oping
saljIAnoe
Ajunwwoo jooyas ui uonedionied
PUE [00Y2S 8U} UY}IM UONJeDIuNWWOD
papn|oul 8|04 ,siayje} ‘swoy je Bujules)
Bunioddns ui ajol e Aejd o} A9y 10w
c aJaM sIayjow ajiym ‘Iapuab pjiyo jo Jooyos slaqwaw dnoib
) ssa|pJebal siayoea) Aq Jaybiy aq o} sJayoes} Alepuooas Aolew/suaz
) PaAIgoIad SEM JUBWBA|OAUI SI8Ye pue sjualed paseq-|ooyss yuspuadag slayoea pue Atewud 0001> aAleluBND  [BD0] ‘UB)Siueybly (€102) 1ezyjiue)s
w siaquaw dnoib
.W uoledioned jooyos ul Juswarosdwi Aolewysuazyo
w ue Buiousiiadxa 416 e jo sppo Jejeald |ooyos |1eo0] ‘obuo)
[ pajeloosse aq 0} pPUNo} SeM 3100S juapuadapul sjuapnys Kiepuooas ay} Jo oljgnday
] apnyie o|qeinba-1apuab s onibaied sy - sapnjijie [ejuaied pue juspuadag pue sjualed pue Atewud 0001> paxiIn onesoowaq (1202) ‘12 1o Jos
W sBuipuiy urepy paulwexa paujwexa a|gelieA sjuedionied paulwexa azis POyl sjuedionied uolje}d yJioys
.W s1}99)40 JUBWBA|OAUL juapuadapul jo 9|0y uonesnps s|dweg jo snjejs
@ s,Japuab Jo wiog /3uspuadap e 10 |9A9T] diysuazijio
o YoIym se juawabebua JAyd1uyle
— JIUBWIBA|OAU] fuoibas/f13unon
3
s (penunuog) Lv 3749Vl
©
®



20496613, 2025, 2, Downloaded from https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/rev3.70091 by Emese Alter - University Of Debrecen , Wiley Online Library on [04/08/2025]. See the Terms and Condition: (W wiley. nd-conditions) on Wiley Online Library for rules of use; OA articles are governed by the applicable Creative Commons License

uo[}eoNPa JI8y} SNUNUOD
0} A9y} 10w ale sapnyjie Ayjenbs-oid siaquaw dnoib
yym sib :spi1b 1oy suonelidse jeuonyeonpa sjuapn)s 000°0) Aolewysuaz
9ouanjjul Ajuo sapnyie Jopuab ,siayjop sjuapnis sapnjijie [ejusied juapuadapu| pue sjualed Jooyos Atewnd -0001 aAleueND |eoo| ‘eulyd (2002) "|e 1o Bueyz

uofjeAljow pue asuewloiad aaniubod
U0 }09}J0 Jabuou)s e Sey JUsWSA|OAUL
|eulajew jng ‘9ouew.iopad uo J08yd
J96U0l]S B SBY JUSWSA|OAUI [BUIS}Rd
shoq Joj uoneroosse

Jabuouis e yum uiebe ‘siapuab yjoq oy
JUSWSA|OAUI YiIM pajeloosse Ajbuoils
sem aouew.oplad [eoisnw aAlIubood ajiym
‘JUBWAAJOAUI [ejuaied Y)im UoNe[a1io
Jabuouis e pamoys souew.opiad

,sAog "oIsnw uJesa| 0} UOIeAI}OW pue sloquoaw dnoib
sapnye ,s|Ib yum uone|aiod Jabuols paseq-|ooyos Ayuolew/suaz
B PaMOYS JUSWSA|OAUI [BlUSIEH sjuspms pue paseq-awoH juspuadapu| sjuspn}S  uoneaNps JISN|\ 0001> aAlE)UBND 1e20] ‘¥SN

Review of Education | 37 of 38

(¥661) bisuizpz
uoljeonpa
s|416 yoddns 0y paysijgejse sem
uoleId0SSE ,sIayjow B uaym ‘Ajjenba

J9puab paypoddns sjediounid jooyos jo Bunjew-uolis|oap
SM3IA 8Y} Uaym a|qeule}sns aq 0} Ajay1| Ajunwwoo :jeoads sjuased |ooyos sioquaw dnoib
aJow sem uoneonpa ul uonedionied slayoes) ‘paseq-|ooyos pue sispes| Kiepuooass 00001 Jeuipnyibuol Ayuofew/suaz
\S|416 aseauoul 0y Bujwie weiboid v ‘syuapnig ‘sapnyijje [eyualed juapuadaq Jooyog pue Atewd —000L  ‘eAneyjuend |e00]| UBWBA (£102) "1e 1@ DINA
sbBuipuiy urepy paujwexa paujwexa a|qeLieA sjuedionied paujwexa ozis PoYylai sjuedionaed uolje}Id Jioys
s1399)40 JUBWBA|OAUL juapuadapul jo 9|0y uonesnps s|dweg jo snjejs
s,Jopuab Jo wiog /3uspuadap e 10 |9A9T] diysuaziio
Uysiym se juawabebua JKyd1uyle

JIUBWIBA|OAU] fuoibas/f13unon

(penunuod) v 379VL

GENDER AND PARENTAL INVOLVEMENT



38 of3s | Review of Education

ALTER ET AL.
TABLE A2 Distribution of the studies by target country.

Country N %
USA 8 18.6
USA — ethnic minorities, immigrants 8 18.6
Israel 3 7
China 8 7
UK 2 4.65
Italy 2 4.65
Turkey 2 4.65
Taiwan 1 2.3
Taiwan and USA 1 2.3
Canada 1 2.3
Sudan 1 2.3
Nigeria 1 2.3
Yemen 1 2.3
Barbados 1 2.3
Norway 1 2.3
Japan 1 2.3
Estonia 1 2.3
Afghanistan 1 2.3
New Zealand 1 2.3
Congo 1 2.3
Saudi Arabia 1 2.3
India 1 2.3
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