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Abstract Ater World War II, the Soviet mod-
el was introduced in the countries o the East-
ern Bloc, including Hungary, not only in the 
political, economic, and social spheres, but 
also in the eld o science, and within it, in 
the system o qualication. The system intro-
duced – which remained in place until 1993 – 
was aimed at creating a new intellectual class, 
so candidates had to meet political as well as 
proessional requirements. In a pilot study on 
the process o knowledge construction in the 
next generation o scientists, we analyzed re-
viewers’ opinions on doctoral dissertations 
in the 1970s. The theoretical ramework was 
provided by Stichweh and Becker’s notion o 
discipline and Bourdieu’s eld theory on the 
unctioning o scientic disciplines. Qualitat-
ive content analysis was used to process 20 re-
views. Although the candidates had to meet 
both proessional and political criteria, the 
reerees put more emphasis on proession-
alism. The analyzed reviewers’ opinions o 
the show, that those within the scientic eld 
already had more fexibility than those wish-
ing to enter it, but that this meant only rela-
tive research reedom.
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Introduction
Our research on the development o Hungarian educational science 
can be linked to the approach that emerged in the 1970s, which paid 
attention to both the historical and sociological aspects o scientic 
development. Our research group investigates the disciplinary devel-
opment and scientic communication o Hungarian educational sci-
ence between 1970 and 2017, ocusing on our key issues based on the 
our social components o disciplinary development: What were the 
characteristics o 1) the institutional inrastructure o Hungarian edu-
cational science in the period under examination; 2) the cognitive and 
social characteristics o its proessional-scientic communication and 
3) the cognitive and social characteristics o the scientic works pro-
duced by the scientic community; 4) the typical eatures o the provi-
sion o scientic supply? (Németh, 2018). Our research sub-group deals 
with the latter part, i.e. the issue o scientic education, the acquisi-
tion o scientic degrees and entry into the science community. The 
overviewed 1970s part o our study presented here, is linked to the 
research direction in the history o science that has emerged in the 
eld o education in recent decades, which analyses the development 
o science under totalitarian regimes in the 20th century, and as part 
o this, explores the ‘Sovietisation’ o science in the ormer socialist 
countries, the pedagogical world o the communist-socialist dicta- 
torships. In this context, a number o German educational historians 
have studied the development o pedagogy in the ormer GDR (Cloer & 
Wernstedt, 1994; Krüger & Marotzki, 1994; Gießler & Wiegmann, 1996; 
Cloer, 1998; Häder & Tenorth, 1997; Lost, 2000). In recent years, Hun-
garian researchers have also turned more and more intensively towards 
the study o the pedagogical phenomena o “existing socialism” (Garai, 
Németh & Szabó, 2016; Golnhoer, 2004; Golnhoer & Szabolcs, 2015; 
Szabolcs, 2006; Kéri, 2006; Nagy P. T., 2006; Németh & Biró, 2009; 
Németh, Biró & Garai, 2015; Pukánszky, 2004; Sáska, 2018). Important 
research on the countries o the Soviet bloc as a whole (Gawlicz & Star-
nawsky, 2018) and individually can be ound, or example Znepolski, 
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2020 (Bulgaria), Häder & Wiegmann, 2004 (Czechoslovakia), Cichosz, 
2020 (Poland), Fortescue, 1986 (USSR). 

Theoretical Framework
As in the case o studies o the history o science analysing the develop-
ment o education rom a social history perspective, the developmental 
processes o education in the university setting are interpreted using 
the concept o discipline introduced in the sociology o science works 
o Becher (1989) and Stichweh (1992). In addition, we draw on Bour-
dieu’s eld theory (Bourdieu, 2005) on the unctioning o scientic 
disciplines. According to Bourdieu (Bourdieu, 2005, p. 173), an import-
ant unction o any disciplinary eld is the continuous transmission o 
the scientic knowledge produced by the scientic community to the 
next generation o scientists, the training and proessional socialisa-
tion o its own specialist ospring. A necessary precondition or the 
unctioning o the disciplinary eld is the creation o a legitimate sys-
tem o criteria or the education o scientic ospring, a proessional 
socialisation and career structure or the selection o scientic ospring, 
their proessional ideological and ethical preparation, and proessional 
indoctrination, which strictly mediates the specic rules o the given 
disciplinary eld. An important eature o this structure, which also 
indicates the degree o autonomy o a given discipline, is the selection 
o scientic ospring rom within the discipline’s own corpus. In this 
way, a discipline denes its own, albeit constantly changing, bound-
aries and autonomously denes and regulates its selection and con-
trol processes to ensure its scientic quality.

Research Question
Within our topic, we were looking or answers to the ollowing question: 
How were the scientic and political aspects o the evaluation o the 
new generation o scientists balanced in the opinions o the reviewers?
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Methods  
Due to the nature o our research, we used qualitative methods. To 
assess the proessional perormances o nominees, we analysed the 
reviewers’ judgements. We processed the corpus by data mining and 
content analysis, or which we created a dictionary both inductively and 
deductively. The Atlas.ti text analysis sotware was used or analysis 
and interpretation. As a rst step, we conducted a pilot study, which 
included in its test corpus a) reviewers’ opinions (20) and b) candidates’ 
thesis booklets (40). Content analysis was used to analyse the appear-
ance o proessional and ideological aspects in the reviewers’ critiques, 
and the text units on proessional identity in the thesis booklets (the 
results on the latter will be presented in another paper).  

Political and Institutional Framework or Training and 
Scientifc Qualifcation
In Hungary, scientic certication began to be more specically 
addressed in the 19th century. Universities were given the right to 
prepare and certiy people or academic careers. They awarded doc-
toral degrees, subject to ministerial conrmation, and, ater habilita-
tion, private teaching titles. With Hungary becoming Soviet era, this 
structure changed signicantly.

Ater the World War II, the countries o the Soviet bloc adopted 
the Soviet model, Stalin’s totalitarianism, and not only did politics, 
society and the economy become Sovietised, but also science, includ-
ing academic qualications (Romsics, 2005). The right o interpreta-
tion o Marxism-Leninism was not within the competence o the Com-
munist Party o any Eastern European country, but they could decide 
who was or was not a Marxist in their country according to the given 
pattern. By this logic, it is one and the same thing to be an anti-Marx-
ist and an enemy o the system (Sáska, 2018). This approach has also 
infuenced academic lie.

In Hungary by Decree-Law No. 44 o 1950, the process o awarding 
degrees was removed rom the competence o universities and taken 
over by the Scientic Qualication Board (hereinater: SQB), estab-
lished in 1951.The SQB was responsible or deciding on the awarding 
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o the degree o Candidate o Sciences (CSc), introduced on the Soviet 
model, and was responsible or the qualication o the whole aca-
demic lie.  It was also in charge o preparing the admission o aspir-
ants, assisting and supervising their work, liaising with Hungarian 
aspirants studying abroad and oreign aspirants studying in Hungary, 
allocating the honorarium o consultants and reviewers, and, among 
other things, placing graduates. 

Political pre-screening was part o the admission process to the 
postgraduate programme, and the monitoring o political identity was 
also evident in the training and in the assessment o the dissertation. 
Article 9 o Decree-Law No. 9 o 1970 on academic qualication declared 
that the degree could be reused in cases ‘where the subject o the doc-
toral thesis is not relevant, where its theses are contrary to the ideology 
o Marxism-Leninism, or where it violates the rules o socialist mor-
ality’. The SQB has also had the power to withdraw the degree in sim-
ilar cases in the past. The ideological and political aspects remained in 
the regulations until 1989. According to the reports o the Hungarian 
Academy o Sciences (HAS), the Soviet system o scientic qualication 
in Hungary had changed a lot by the late Kádár period. Although the 
TMB had the exclusive right to award scientic degrees, the Hungarian 
Academy o Sciences was actively involved in “the management o the 
education o the scientic posterity, the control and development o 
scientic classication” (Reszkető & Váradi, 2002, p. 43).

Reviewers’ Opinions
The condition or entry to the “academic eld” meant not only proes-
sional competence, but also ideological preparedness. This was a tacit 
expectation or the judges, while the regulations listed a number o cri-
teria or content and orm. There were 79 successul doctoral theses 
on education in the 1970s. Dissertations completed at that time were 
also judged by two examiners by deault. Our examination material 
or the decade in question comprises 159 reviewer opinions. From this 
corpus, 20 documents (12.5%) were analyzed in the ramework o the 
pilot research. The selection was random. In the process o elaboration 
(scanning o the material), we had the input o the ollowing reviewers’ 
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opinions. Our research objective was to explore the presence o proes-
sional and ideological aspects in the opposition opinions. 

Proessionalism Aspects
Based on the pilot research, it can be said that the critiques – usually 
10 typed pages in length – are characterised by a ocus on proessional 
aspects. The reviewers concentrate on the subject chosen by the candid-
ates and its context, and sometimes analyse a question in detail. These 
analyses can also be positive: “In my opinion, the essay-test ormat 
has rightly become the starting point or measurement. This choice 
is to be commended, because nowadays measurement is mainly car-
ried out in the orm o multiple-choice tests or any other easily quan-
tiable orm” (Balázs, 1978, p. 4). More requently, there are negat-
ive comments pointing out shortcomings, either in terms o content 
or orm. One reviewer makes a lengthy comment on the reliability o 
tests: “Take a student who scores 30 points [on a 60-point test]. A reli-
ability o 0.95 in this case means that his perormance must be some-
where between 26 and 34 points. That is, there is no dierence between 
a 26 and a 34-point perormance, it is due to chance, the error is -/+ 
4 points. This is a rather large margin o error. […] Such reliable mul-
tiple-choice achievement tests are inappropriate or assessment, but i 
this is only discovered ater the act, it is not advisable to use the sur-
vey data” (Nagy, 1977, pp. 10–13). An example o a ormal deciency is 
the lack o an introduction in the dissertation by László Buzás (Buzás, 
1976, p. 2): “Contrary to common practice, there is no introduction in 
this dissertation […] I think that it is not just a stereotypical admoni-
tion, but that it can serve an important unction. It can be signicant i 
only because the subject o a thesis can be approached rom dierent 
angles, with dierent objectives. It gives the author a way to justiy the 
emphasis he or she has put on it.” The purely proessional approach is 
also refected in the ollowing question: “[…] did the Catholic colleges 
o education – the Piarists, the Paulines, the Franciscans, etc. – really 
play such a subordinate role at this time as the author suggests in his 
work?” (Földes, 1972, p. 2). 
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The positive comments mainly concern the choice o subject. In 
addition to the topicality and scientic importance o the subject, 
reviewers emphasize its social importance: “It [touches] on a topical 
and socially signicant subject (both theoretically and practically)” 
(Nagy, 1977, p. 2). “The choice o subject is very timely, since we are on 
the threshold o school reorm and curricular reorms, and in this work, 
mutatis mutandis, certain principles and trends identied by László 
Nagy can be used” (Komlósi, 1975, p. 1). “The author’s dissertation is an 
examination o a topic o great political and educational interest” (Kele-
men, 1976, p. 1); “A topic o outstanding social and scientic import-
ance” (Durkó, 1975, p. 1). A more serious critical comment also begins 
with praise o the choice o topic: “Despite the virtues o the choice o 
topic, the work seems overly broad” (Vág, 1977, p. 1). The choice o the 
topic is also – among other aspects – taken into account when sum-
marising the opinions and proposing the candidate’s degree. “[…] in 
view o the importance, courage and appropriateness o the choice o 
topic […] I recommend […] that the candidate be awarded the degree 
o Candidate o Sciences” (Sántha, 1975, p. 8). The reviewers typically 
justiy their recommendation or the award o the degree on compli-
ance with the academic requirements:” […] it can be concluded that 
Endre Ballér’s work meets the academic requirements and processes, 
analyses and critically evaluates the older and more recent literature 
on the subject. His ndings and conclusions, based on his impress-
ively rich and multiaceted knowledge o the history o education and 
o theoretical pedagogy, are well ounded, clear and suciently dier-
entiated, well documented. The structure o the work is clear, the style 
smooth and readable” (Köte, 1975, pp. 2–3).

The Researcher’s Image, Attitude and Values that Emerge rom the 
Reviewers’ Opinions 
We nd criticisms that not only mention a personality trait but are more 
specic about the values o the researcher. “[…] he organised the study 
with exemplary care and proessionalism and analysed and evaluated 
the results. The measurement itsel met the requirements o represent-
ativeness in every respect” (Bernáth, 1978, p. 1). The candidate’s use o 
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mathematical-statistical methods deserves special mention: “He uses 
mathematical statistics to visualise the numerical results” (Petrik, 1981, 
p. 4). A particular emphasis is given to the use o several methods by 
a disciple: “[…] the position that the combined application o these 
methods is o principle importance and orienting practical research 
work, and that reliable results can be expected rom the combined 
application o these methods” (Szarka, 1972, p. 3).

In addition to proessionalism and preparedness, a critical approach 
is both praised and expected in the reviews. “[…] critically summar-
ises the views on historical conceptualisation in schools” (Balázs, 1978, 
p. 3). The historical approach is also one o the researcher’s values: “The 
author applies the principle o historicity to a large extent” (Szántó, 1976, 
p. 2). Not only the historical approach, but also its nuance is praised in 
one o the candidates by his reviewer: “The author’s analytical virtue 
is also his eort to avoid schematics. He does not see history as a pure 
ormula with a single plane, but also notices nuanced dierences and 
side currents that run counter to the main tendencies” (Rácz, 1972, p. 2).

Candidates are required to have knowledge o two oreign lan-
guages, more specically to pass an exam in Russian and a world lan-
guage o their choice, where only one requires an intermediate degree, 
the other a basic degree is sucient. Knowing this situation, it becomes 
clearer why the dissenter’s knowledge o oreign languages is high-
lighted. “[…] he has demonstrated his aptitude or scientic research, 
his thorough methodological skills and his knowledge o oreign lan-
guages” (Szántó, 1976, p. 5).

Social and scientic-technical changes are oten mentioned 
together in the critiques as challenges that the subject o the disser-
tation has to meet. “[…] it is partly due to rapid social and scienti-
c-technical changes, and partly to the steady increase in the e-
ciency o education and training, that the curriculum may inevitably 
become less valuable over time because new circumstances demand 
more” (Fábián, 1978, p. 5). Even more specic is the reerence to social 
change in Ottó Mihály’s review: “In the socio-historical process o 
the entire construction o socialism, in connection with the unold-
ing and development o the scientic-technical revolution, new needs 
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and requirements are emerging, and long-standing “living” needs are 
becoming more powerul, which make it inevitable to re-examine and 
revise our ideas about the pedagogical program o the development 
o the personality, and especially the actual process o its implement-
ation and education” (Mihály, 1975, p. 1). We should sense in this sug-
gestion that the critic is calling attention to personal development in 
a society that emphasizes commonality, ocusing on the individual. It 
is not impossible that this is the reason or the strong premise: “[in] 
the socio-historical process o the entire construction o socialism”, 
and because no one knows exactly how this is achieved, he is includ-
ing his own pedagogical vision, in which the development o personal-
ity, the development o an individual image, is given a prominent role. 
Another opinion also points to the role o the individual, to the prob-
lem o individual goals and their disregard. Among the “social reas-
ons or the need or permanent education and adult upbringing”, the 
reviewer ails to explain “the importance o the correct use o leisure 
time – beyond the productive aspect, the individual” (Durkó, 1975, p. 2).  

The Conrontation between Two World Orders
Despite the easing o tensions that began in 1953 – and the deepening 
dialogue o the 1970s – the Cold War conrontation and the interna-
tional ideological struggle are still evident in the study o educational 
texts. Scientic achievements were strictly dierentiated according to 
political aliation: “[…] his studies and works are known and respec-
ted in several socialist and bourgeois countries” (Balázs, 1978, p. 1). The 
terms “bourgeois” and “Western” were used to distinguish the intel-
lectual achievements o the capitalist world order. For example, “bour-
geois pedagogy” (Mihály, 1975, p. 7); “many Western authors” (Nagy, 
1977, p. 8); “criticising bourgeois views” (Sántha, 1975, p. 3). It is prob-
able that this language demonstrates the persistence o an obligat-
ory way o speaking rather than a real ideological commitment, but it 
can only be denitively asserted ater processing the other candidate 
theses o the period under discussion.

In any case, the reviewers have ound a way to point out the val-
ues o academia belonging to the other world order. László Kelemen, 
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or example, writes, as i only to complete the portrait sketched in the 
dissertation, that “Várkonyi then already had an excellent knowledge 
o and conveyed not only Dewey, but also the psychology and ped-
agogy o Claparéde and Piaget. In contrast to the then prevailing Ger-
man literature on pedagogy, he represented not only a resh proes-
sional current, but also political openness and liberalism. The political 
and methodological liberalism that was still evident in the School o 
Action and the methodological principles o the bourgeois school in the 
years o ascism, and which is also described in this dissertation, fowed 
through these psychological channels. This does not mean, o course, 
that the psychological and pedagogical principles which were promul-
gated by this journal and its authors at the time are, even today, ully 
shared” (Kelemen, 1976, p. 8). In a clever turn o phrase, he concludes 
his refection by putting his positive comments on “Western scholars” 
and the school o a bygone age in brackets, but without identiying 
exactly what the distancing reers to and to what extent. Mrs György 
Balázs (Balázs, 1978, p. 8), on the other hand, makes it clear that “[…] 
the author draws on the ndings o the world-amous J. Piaget”.  

We also nd examples o how there was not a complete identity 
o views among those belonging to the same bloc within the social-
ist camp, since the countries had very dierent views on the common 
points o contact in history. One o the critics, while urging coopera-
tion, reers to this: “[…] our Slovak and Romanian colleagues – despite 
certain dierences o opinion, which undoubtedly still exist today – 
have uncovered and processed a great deal o material which we can 
use in our work as historians o education” (Földesi, 1972, p. 6). This 
reerence reveals the dierences between the socialist countries, which 
were still under the surace in the 1960s, were barely discussed in pub-
lic in the 1970s, but were already emerging in the 1980s.

Ideological Aspects  
The expectation o political-ideological commitment rom the sci-
entic ospring appears in countless twists and turns in the opin-
ions o reviewers. In substance, it was a call to account or Marxism, 
or the assertion o a Marxist worldview and or the ormulation o 
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a critique o bourgeois science. “The proessionalism o the disserta-
tion is matched by a sucient ideological-political purposeulness, 
even i a more pronounced socio-political approach would have been 
necessary in places” (Fábián, 1978, p. 11). “[…] Marxist criticism cannot 
or a moment orget to criticize these [disorienting theories]” (Mihály, 
1975, p. 7). “[…] a Marxist synthesis o the public education o an era 
and a region” (Orosz, 1977, p. 1). “It seeks to examine the problems 
rom a Marxist position and perspective” (Kelemen, 1976, p. 4). “The 
in-depth thoroughness and astidiousness with which the literature 
on the subject has been processed is commendable, and in presenting 
previous research, the work, research methods and results o the indi-
vidual authors are analysed with a developed critical sense and a Marx-
ist perspective” (Bíróné, 1972, p. 3).

There was also criticism that attributed the candidate’s academic 
achievements explicitly to his political-ideological preparation. “The 
main source o the eectiveness o the research, the main guarantee 
o the use o the pedagogical arsenal itsel, was the correct application 
o the theory and method o Marxism-Leninism: in the evaluation o 
theoretical source material and practical experience, as well as in the 
reasoned answers to the questions raised” (Sántha, 1975, p. 8).

The sel-criticism o the candidates is praised. “[…] emphasising 
the author’s […] realistic sel-criticism, which is o great importance 
or scientic research” (Durkó, 1975, p. 1). This is how it is expressed 
elsewhere: “The constancy o sel-control and sel-revision in the res-
ults obtained is worthy o a scientic researcher” (Balázs, 1978, p. 5), It 
seems that sel-control, sel-evaluation, sel-criticism on a social scale 
an important expectation, a component o the ideology emphasised 
by the party. It is no coincidence that the sel-criticism development 
is one o the main aspirations o the socialist school. One o the crit-
ics o Báthory’s dissertation misses the emphasis on this. “No atten-
tion was paid to the very essential unction o pedagogical evaluation, 
namely, that in socialist schools we try to educate or sel-evaluation 
through evaluation (In this sense, all evaluation in our schools is orm-
ative-developmental!)” (Fábián, 1978, p. 5). This last quotation is also 
an example o how the predominance o the ideological aspect overrides 
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the proessional aspect, in this case the distinction between the pro-
essional unctions o evaluation becomes secondary. 

Conclusions
We can conclude that reviewer opinions are essentially characterised 
by proessionalism, even though we also ound some critiques in which 
the ideological aspect overrode the proessional. However, they can-
not escape the socio-political-ideological infuence o the times, i only 
because the central expectation o academic successors is that they are 
well-prepared in terms o worldview. In addition to proessionalism, 
those in the academic world are still obliged to demand a Marxist-Len-
inist worldview rom those wishing to enter. Despite this, in some o the 
criticisms, there is a perceptible tendency to de-emphasise the ideolo-
gical aspect. In Józse Nagy’s review, or example, there is only a vague 
reerence to “what is said about the essence and unctions o pedago-
gical evaluation conveys a comprehensible and acceptable approach” 
(Nagy, 1977, p. 2). At a time when the two world systems were at odds, 
the science was also divided, but despite this, Hungarian education 
scientists ound a way to point out the scientic values o the West-
ern world. The period was characterised by an ideology that priorit-
ised community values, so it is particularly noteworthy that in two 
o the 20 reviews examined, the emphasis is on the individual, high-
lighting the importance o personal development and the individual-
isation o leisure time. This also indicates that those who were already 
part o the academic eld had more scope to assert proessionalism 
than those who were waiting to enter. At the same time, it can be said 
that only relative research reedom prevailed in educational work, as 
in other areas o the social sciences. 
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