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The context and purpose of the dissertation

The concept and different interpretations of educational equity and
inclusion are strongly connected to the current dominant trends of the
society and educational policies. In the welfare era, the principles of
acceptance of all and equal opportunities were designated as the main
educational goals. In the neoliberal era quality, and in this context,
equity became the main normative concepts within the educational
system. In my dissertation | sought to answer the question how the
principle of equity, which includes in its meaning - beyond equal
opportunities and inclusion - also the aim to compensate for
disadvantages, is put in practice in the world of higher education.
Admittance en masse into higher education is a rather new
phenomenon in our region, which started only in the last decade of the
XXth century. It occurred at a time when due to different political,
economic, social changes the image of higher education changed
radically, and when the higher education previously based on a strict
selection opened its gates to larger categories of population, thus
starting the process of expansion in higher education. As a result of this
opening tendency the population from higher education started to
diversify. Today we are finding next to the traditional type students
with intellectual or economically privileged family background also

those student groups which require special attention: belonging to
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disadvantaged communities, living with disabilities or in
ethnical/religious minority situation, belonging to the Roma community
or being foreign students. The integration into higher education of all
these special categories of students is simultaneously an educational,
social and economic challenge.

From the 90’s onwards, due to the change of paradigm taking
place within the international research related to the topic, high quality
education is expected to be based on equity, to be at the same time
successful and equitable, so that the social and economic background,
the gender, ethnical and family affiliation of the students could not be
hindering factors in education. The equitable educational system is fair
and inclusive, supporting the students to achieve their goals in spite of
the formal or informal hindrances which come from the outside and
without decreasing the quality of education. One of the dimensions of
equity is providing equal chances. This dimension, defined on the basis
of social justice, guaranties the same treatment for everybody without
any discrimination and it also regards important to compensate the
hindrances of the students coming from disadvantaged background, as
otherwise the previous differences will remain or will reappear
((Lannert 2004, Mogyorosi 2009, Castelli et al.2012).

On the other hand, critics of the neoliberal interpretation of
equity have emphasized that while equity is a perfectionist concept of
equal opportunities, in reality the neoliberal economy considers as
priorities productivity and competitiveness, rather than equity, and the
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withdrawing state does not want to fight for equal opportunities for
entire social layers. The neoliberal ideology considers it natural that
competition is associated with inequality, injustice, and individualism,
the effects of which create an increasing inequality (Méndez-Ramirez
2015).

The structural approach of educational equity (Unterhalter 2009)
concludes that in a democratic society macro-social equity must be
stated in the law, while micro-social equity must be implemented in
practical terms at grassroots level. The equity from above refers to laws,
rules which prescribe justice, tolerance and fairness in the relationships
among people, but the equity from below is related to multicolor and
subjective liberty. This means in everyday life putting together the
macro and micro levels’ visions, the aim to have a "good life” and good
relationships between those with different social backgrounds or
belonging to different cultures.

The concept of equity is linked to individual diversity, freedom
and individualism, according to Unterhalter's (2009) model. In contrast,
there are views that emphasize the role of elementary communities in
order to reduce exclusion, diminish disadvantages and increase
educational efficiency. Pupils learn to socialize in communities, and the
norms and values of these communities as the context of educational
processes have enormous influence on the individual's performance
(Pusztai 2004).



Starting from a student-centred educational policy research
approach (Kozma 2009), the dissertation is discussing issues linked to
the concept of equity in higher education in two EU member countries,
Hungary and Romania, confronting the public policy views with the
students™ perceptions. The aim of my research was to study equity in
higher education and the opportunities to develop an inclusive higher
education environment in the light of student attitudes towards at-risk
peers.

The specialized bibliographical background of the dissertation
has a multidisciplinary character. The higher education equity has been
studied from various perspectives, including sociological, socio-
psychological, children and youth care, educational and pedagogical
research. In order to set the stage for my comparative analysis in a cross
border context, | tried to integrate the topic into a larger perspective,
comparing not only the Hungarian and Romanian situation, but also
taking into account European values and educational practices.

In my work | study the question of equity in higher education,
the starting point being the legislation which governs the higher
educational system in Hungary and in Romania. | put against each other
the system which leads the education policy (macro-environment) and
the students’ perception and attitudes (micro-environment). | discuss
the students’ opinions about equity, and | also analyze the inclusive
attitudes towards the so called at-risk students within the student
population of the Hungary - Romania cross border area.
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The study of social equity within the higher education can be
regarded as relevant from different perspectives. From educational
policy viewpoint it highlights the macro-social tendencies, and through
the process of comparing the two countries reveals the similarities,
differences and deficits, thus providing important information to those
who work out the equity policies in the future. As from the higher
education system’s perspective the inclusion of the student groups
which require special attention is a problem which might affect the
quality of education, nowadays it is not enough to formally declare the
principle of equity in the educational policy, but it is necessary to
investigate also the subjective dimensions of the question: the student
population’s equity perceptions and their accepting/rejecting attitudes.

In the last few decades the question has become important also
from the point of view of the social norms and the change of accepting
attitudes. To reveal the inclusive/ exclusive attitudes towards the youth
of the same age helps to determine the factors which influence the
social maturity of the young adults and which make measurable the
distances between the different social categories.

The study of student visions puts in the center of attention the
problem of developing the inclusive attitudes of students within the
higher education system, which influence the situation of at-risk
students and it also has a career socialization role. This is mostly
important in the case of teacher training students because they will
become the new teachers’ of tomorrow’s society. The inclusive
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attitudes within student community are also important as these are
preconditions of social equity and have a forecasting role influencing
social maturity, the occupational integration and the relation to the
future job of the students (Johnson 1981, Johnson and Johnson 2008).

In a recent research, Pusztai and Szabo (2014) examined how
students think about the compensational practice and what kind of
typology can be drawn in relation to student attitudes towards at-risk
students. They analyzed student attitudes towards different forms of
supporting their at-risk peers according to three levels: having
relationship, financial and non-financial support. The aim was to
identify personal and social explanations of the accepting attitudes. The
research had shown that student views are not homogenous. Students
think about the different groups having special needs with different
levels of readiness to accept. It resulted that being member of a
religious community has a significant effect on positive student
attitudes towards disadvantaged peers. It had been also revealed that
student acceptance is highest towards economically disadvantaged
colleagues and the lowest in relation towards Roma students. These
results can become very important in developing institutional policies
which can than lead to a mentality change. The mentioned research
mostly focused on student attitudes towards peers living with
disabilities, therefore, in order to develop the analysis further, | found

necessary to include in my approach also other groups mentioned in the



higher education laws of the two countries: students with disadvantaged
background, living in national minority situation and Roma students.

Through an educational policy case study | had laid next to each
other the vision and practice of the two EU countries with common
border and shared historical background, in order to find similarities
and differences in the legislation which regulates higher education. |
proposed to find out how decision-makers define various categories of
special students, in what difference-terminology do they think, and
what kind of equal chances and compensational practice do they
recommend for supporting the special needs students. Summarizing the
characteristics of the legal provisions in Romania and Hungary, it can
be concluded that their use of concepts is different, but the
disadvantaging factors to which they refer are the same: low income,
marginalised living area, disability, cumulated disadvantages
background, national minority status and being a foreign student.

The Romanian legal system does not define the economically
disadvantaged, cumulatively disadvantaged or other categories which
require support, only mentions some key concepts and principles in this
regard. The Romanian legislation focuses mostly on assuring the basic
human rights and providing fundamental social support, but is missing
the aim-group orientated inclusive guiding principle and the long term
and consistent mechanism of intervention (Berei 2015). Analysing the
implementation of equity related policies within the Romanian
institutions of higher education, Jamil et al. (2015) found that though
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the Romanian government’s educational policy has aimed in 2013-2016
to assure social equitability, it didn’t work out a strategy concerning the
social dimension of the higher education. There is no legal provision
stating which groups are underrepresented in higher education and there
is no plan for putting compensatory measures into practice.

The Hungarian legislation has undergone a continuous
development since 1993, being characterized by a clear and well
defined conceptual framework, the compensational interventions having
a consistent system of aims. In Hungary, there is a working cooperation
mechanism between the educational system and the child-care system
when it comes to define the situation of disadvantaged and highly
disadvantaged children, while in Romania cooperation between these
two sectors appears mainly at the level of principles. In both countries
is missing the monitoring system of students requiring special attention
(V. Gonczi 2015, Szemerszki 2016).

In spite of the differences between the vision and practice of the
two countries | concluded that the problems are to a large extent the
same, and both in Hungary and Romania the law prescribes financial

and non-financial means of support for members of the groups in need.

Research method

The quantitative international survey data used in my analysis was

collected and made available by the Higher Educational Research
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Centre of the University of Debrecen, Hungary, in 2012 and 2014-2015,
by HERD (Higher Education for Social Cohesion Cooperative Research
and Development in a Cross - border Area Project
HURO/0901/253/2.2.2.), by TESSCEE (Teacher Education Survey in
Central and Eastern Europe) by SZAKTARNET (TAMOP — 4.1.2.B.2-
13/1-2013-0009 - Professional Service and Research Supporter of the
Regional Teacher Training Network in North Hungary) and by IESA
(Research Application of the University of Debrecen RH/885/2013).
My analysis had focused on students from Hungary and Romania. |
used the SPSS 22 statistical program to analyze data.

The higher education institutions included in research (N)

Higher education institutions HERD 2012 | IESA 2014-2015
University of Oradea 714 15
Partium Christian University in Oradea | 407 40
RO Emanuel University in Oradea 136 -
Babes — Bolyai University 66 138
Sapientia Hungarian University of - 126
Transylvania
University of Debrecen 1118 1061
HU Det_)rece_n Reformed Theological 25 22
University
College of Nyiregyhaza 152 134
Total number of students 2618 1536

For the purposes of current research by at-risk student groups I
understand those students who are in one or more of the following
situations: economically disadvantaged family background, living with
disabilities, being Roma, living in national minority situation or being

foreign students.
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Research results

1. In the first part of the analysis | studied student views concerning
financial or non-financial support towards at- risk peers, confronting
the educational policy outlooks with the students’ views in connection
to equity (equal chances and compensation). | also included as a third
dimension the willingness to have relationship, as | found that
connectional disadvantage is a major problem. | aimed to find out to
what extent do the students agree with educational expansion, chance
equality, compensational practice, how do they think about the
students’ intention to help, how content they are with the equal
treatment and collaboration within student communities. | also
examined what the students think about the different educational
policies, about financial or nonfinancial forms of support and about
having relationship with students of special needs.

My results confirm the conclusion drawn by Pusztai and Szabo
(2014) that the supporting/excluding opinions are not homogenous.
Both types of attitudes are present on the two sides of the border.
Students are most supporting towards their economically disadvantaged
colleagues and less supporting with their Roma student peers. The
students’ preferences are in connection with the geographical area
(country) to which they belong. In this regard, there is a difference

between the opinion of the Hungarian and Romanian students.
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2. In the second part of my research | studied the intensity of students’
willingness to have relationship with at-risk peers, analyzed according
to three dimensions: willingness to be a group mate, to live together in
student lodgings and to live in a couple-relationship.

Having as starting point fundamental social-psychology ideas
discussed by Szabo (2001), further I supposed that student preferences
have a structure which helps to understand the characteristics of student
attitudes. On both data bases | made an attitude- structure analysis and |
concluded that in each case there are three attitude-factors: attitudes
related to negative drawbacks — towards those living with economic
disadvantages or with disabilities; attitudes towards ethnic minority
students and attitudes towards foreign students. The attitudes related to
negative drawbacks present the same structure as the Hungarian
educational policy, which offers preferential treatment to the candidates
with disadvantaged economic background or living with disabilities
when entering the higher educational system. The attitudes towards the
Roma students were coupled with the ethnic minority factor or
sometimes appeared to be a separate factor. This situation reflects in
fact the two different interpretations of the "Roma problem™ in Central-
Eastern European countries: one which sustains that the Roma are a
national and cultural minority, and the other saying they are a social
group with cumulative socio-economic disadvantages. In function of
time and space the one or the other attitude is domineering (Forray R.
and Kozma 2013).
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3. In the third phase I concentrated on the students’ preferences in their
relationships, studying if their attitudes towards students who require
special attention are in connection with their extracurricular activities.
Based on Coleman (1988), | supposed that the students who are more
active in charity, civil or church groups, communities and organizations
are more supportive with students who require special attention than
those who are not so active in such kind of groups. | studied two
dimensions of how they undertake relationship: among group mates
and when living together. Having more than one variable in the study, |
concluded that extracurricular activities have a positive effect on the
students’ supporting attitudes. Moreover, among the factors belonging
to social background, the country’s influence and the personal financial
situation could be also in connection with the students’ attitudes.

4. Finally, I analyzed also the including/excluding attitudes of students
enrolled in teacher training programs, obtaining the same results as
previously: the students’ attitude is not homogenous, they are more
supporting with disadvantaged and less supporting with the Roma; they
agree more with the financial or nonfinancial support for the
disadvantaged, for those living with disabilities or for Roma group
mates than with having direct relationship with them. In the views of
the students enrolled in teacher training programs, the attitudes of
support and exclusion are present in the same time. The different
groups are judged differently and students think about them in different
terms of social distance and support. This finding confirms the
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theoretical model outlined by Skrabski and Kopp (2009), which states
that people tend to move between the excluding (polarizing) and the
supporting (unifying) attitudes. Moreover, in the cross border area the
students from Romania are more characterized by inclusive, supporting
attitudes compared to the students from Hungary.

The involvement in teacher training programs and the
participation in extracurricular — charity, volunteering, civil or church
communities - groups also increases the chance that the students will
have supporting attitudes towards those group mates who need special
attention. In connection with the teacher training students I made the
hypothesis that there is a connection between the supporting/excluding
attitudes related to relationships among peers and future work plans.
Studying the school preferences of students enrolled in teacher training
programs, Bocsi and Rako (2015) found that the students’ plans about
the future cannot be seen as homogenous. According to the results of
my study, the correlation between the attitudes of teacher training
students towards disadvantaged group mates and the students future
work plans is a positive one. This means that the more supportive
students are towards their peers with negative drawbacks or towards
those from different ethnic groups, the greater are the chances that they
will prefer to work in schools where Roma, special needs or
economically disadvantaged pupils are present in high numbers. These
effects are transcending social background differences. The results of
research confirm that the attitudes of teacher training students towards
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disadvantaged student peers have important effects for the development

of their future inclusive attitudes as teachers.

References

Berei, E. B. (2015). Halmozott hatranyban. Gyermekvédelmi
rendszerben ¢l6 magyar tanuldok a romaniai Bihar megyében
(jogszabalyi és civil hattér). In C. Ferdinec (Ed.), Terek,
intézmények, atmenetek (Vol. Hatarhelyzetek V111, pp. 331-356).
Budapest: Balassi Intézet Marton Aron Szakkolégiuma.
http://www.masz.balassiintezet.hu/images/institutes/masz/Hatar
helyzetek_VI11.pdf.

Bocsi, V., & Réké, E. (2015). A sajatos nevelési igényli gyermekek
integralt nevelése, mint a tanari palya egy lehetséges kimenete.
In B. Szilagyi, Az egyittnevelést Utjai. Debrecen: Debreceni
Egyetem.

Castelli, L., Ragazzi, S., & Crescentini, A. (2012). Equity in education:
a general overview. Procedia - Social and Behavioral Sciences ,
69, 2243-2250.

Coleman, J. J., & Hoffer, T. (1987). Public and Private High Schools:
The impact of Communities. New York: Basic B.

Forray R, K., & Kozma, T. (2013). Social Equality versus Cultural
Identity. Government Policies and Roma Education in East-

Central Europe. In D. Napier B, & S. Majhanovich (Eds.),
15



Education, Dominance and Identity (Vol. 1, pp. 65-81).
SensePublishers.

Jamil, S., Cezar, M. H., & Alexe, D. (2015). Equity from an
Institutional Perspective in the Romanian Higher Education
System. In A. Curaj, L. Deca, E. Egron-Polak, & J. Salmi
(Eds.), Higher Education Reforms in Romania. Between the
Bologna Process and National Challenges. Cham Heidelberg
New York Dordrecht London: Springer.

Johnson, D. W. (1981). Student - Student Interaction: The Neglected
Variable in Education. In F. Farley, & N. Gordon (Eds.),
Educational Psychology (pp. 5-10). National Society for the
Study of Education.

Johnson, D. W., & Johnson, R. T. (2008). Cooperative Learning:
Successful Integration of Theory, Research, and Practice. The
Annual Report of Educational Psychology in Japan, 47, 4-8.

Kozma, T. (2009). Az gsszehasonlitd neveléstudomany alapjai. Eger:
EKF Liceum.

Lannert, J. (2004). Hatékonyséag, eredményesség és méltanyossag. Uj
Pedagogiai Szemle, 54(12), 3-15.

Méndez - Ramirez, O. (2015). Neoliberalism and Equity: Chilean
Society Analyzed from the Students Perspective. Journal of
Education and Human Development, 4(2), 171-186.

Mogyordsi, Z. (2009). A hatranyos helyzet 6roksége. In M. Nagy (Ed.),
Tanulmanyok a neveléstudomdny korébél. A  kozoktatas

16



meltanyossagi problémai és a tanarképzés (pp. 7-39). Eger:
EKF Liceum.

Pusztai, G. (2004). Iskola és kozosség. Felekezeti kdzépiskolasok az
ezredfordulon. Budapest: Gondolat.

Pusztai, G., & Szabd, D. (2014). Fels6oktatasi hallgatok és
fogyatékossaggal ¢16 tarsaik. Kapocs, 4, 23-36.

Skrabski, A., & Kopp, M. (2009). A nevelésszocioldgia alapjai.
Személyesség. Szolidaritas.Tarsadalmi azonossagtudat. Vac:
Apor Vilmos Féiskola.

Szab6, E. (2001). A sztereotipiak arnyalatai: A tanari jellemzések
mintdi. In G. Hunyady, & L. Nguyen (szerk.), Sztereotipia -
kutatds. Hagyomanyok és iranyok (old.: 492-499). Budapest:
Elte E6tvOs.

Szemerszki, M. (2016). A jogszabalyi hattér, valamint az orszagos
szintli timogatorendszer jellemz06i. In A. Fehérvari , H. Misley,
K. Széll, M. Szemerszki, & Z. Veroszta, A felséoktatds szocialis
dimenzidja - Hatrdanyos helyzetii csoportok hozzdférése és
részvétele a felséoktatasban cimii kutatas (pp. 65 - 88). Tempus
Kdzalapitvany.

Unterhalter, E. (2009). What is equity in education? Reflections from
the capability approach. Studies in Philosophy and Education,
28(5), 415-424.

17



V.Gonczi, 1. (2015). A gyermekvédelem és az iskola. In A. Varga (Ed.),
A nevelésszocioldgia alapjai. The basics of the sociology of

education. (pp. 211-240). Pécs: Pécsi Tudoméanyegyetem.

18



R

(ﬂ' UNIVERSITY OF DEBRECEN d
D UNIVERSITY AND NATIONAL LIBRARY DD‘»
Registry number: DEENK/278/2017.PL
Subject: PhD Publikaciés Lista

Candidate: Emese Beéta Berei

Neptun ID: MOHBRO

Doctoral School: Doctoral School of Human Sciences
MTMT ID: 10054239

List of publications related to the dissertation

Hungarian book chapters (4)
1. Berei, E. B.: Hallgatéi szinfoltok és elkotelezédések - vallasos hallgatok iranti kortarskapcsolati
attitidok a Karpat-medencében.
In: A felekezeti oktatas U negyedszazada. Szerk.: Bacskai Katinka, Debreceni Egyetemi
Kiadé, Debrecen, 246-266, 2017. ISBN: 9789633186442

2. Berei, E. B.: Pedagoégushallgatok viszonya marginalis helyzet(i hallgatétéarsaikhoz.
In: A felsboktatas (hozzaadott) értéke : Kozelitések az intézményi hozzajarulas empirikus
megragadasahoz. Szerk.: Pusztai Gabriella, Bocsi Veronika, Ceglédi Timea, Partium ; PPS ;
Uj Mandatum, Nagyvérad ; Budapest, 290-301, 2016, (Felsoktatés - Tarsadalom ; 6.) ISBN:
9789631254471

3. Berei, E. B.: Halmozott hatranyban. Gyermekvédelmi rendszerben €16 magyar tanuldék a roméniai
Bihar megyében (jogszabalyi és civil hattér).
In: Terek, intézmények, atmenetek. Szerk.: Ferdinec Csilla, Balassi Intézet Marton Aron
Szakkollégium, Budapest, 331-335, 2015, (Hatarhelyzetek, ISSN 2064-3918 ; 8.) ISBN:
9786155389559

4. Berei, E. B., Fléra, G.: Gyermekvédelmi intézmények minéségbiztositasa humanpolitkai
perspektivaban.
In: Tarsadalomtudomanyi Tanulmanyok V. Szocidlpedagégiai tanulményok. Szerk.: Gortka-
R&ké Erzsébet, Debreceni Egyetemi Kiadé, Debrecen, 91-1.01:‘2012. ISBN:‘97896331 82789

Hungarian scientific articles in Hungarian journals (1) :
5. Berei, E. B.: A méltanyossag percepcidja a hatar menti felséoktaté& ptézmények
pedagégushallgatéinak korében. \ {, e ;

-

3
Educatio. "kozlésre elfogadva”, [8], 2017. ISSN: 1216- 3384 <

Aoy o

Address: 1 Egyetem tér, Debrecen 4032, Hungary Postal address: Pf. 39. Debrecen 4010, Hungary
Tel.: 436 52 410 443 Fax: +36 52 512 900/63847 E-mail: publikaciok(@lib.unideb.hu, & Web: www.lib.unideb.hu



i

(I} UNIVERSITY OF DEBRECEN ﬂ '
“'7 UNIVERSITY AND NATIONAL LIBRARY DDL

/

Foreign language scientific articles in Hungarian journals (1)
6. Berei, E. B.: How perceive students their colleagues with special needs? Romania and Hungary

universities.
HERJ. "Accepted by Publisher", [16], 2017. EISSN: 2064-2199.

Other journal articles (1)
7. Berei, E. B.: "Everyone is Important" Higher Education Students in Part Time Programs.

Eeuroreg. J. Socioecon. Anal. 2, [1-5], 2014. ISSN: 2344-6390.

Hungarian conference proceedings (2)
8. Berei, E. B.: Gyermekotthoni nevelési kornyezet és a tarsadalmi beilleszkedés esélyei

Romaniaban.

In: Tavaszi Szél 2014 = Spring Wind 2014 : Konferencia kotet. Szerk.: Csiszar Imre, Kémives
Péter Miklés, Doktoranduszok Orszégos Szovetsége, [Budapest], 20-27, 2014. ISBN:
9789638956088

9. Berei, E. B.: Eletutak és (dez)integrécits kockazatok.
In: "A Tudomany szolgalataban" cim( IX. Ph.D. - Konferencia eléadasai (Budapest, 2014.
oktéber. 29.). Szerk.: Koncz Istvan, Szova llona, Professzorok az Eurépai Magyarorszagért
Egyesulet, Budapest, 28-38, 2014. ISBN: 9789638991546

Foreign language conference proceedings (1)
10. Berei, E. B.: Familii cu atributji speciale in domeniul protectiei copilului - asistenti maternali,

parinti sociali, familii substitutive.

In: Cercetare si politici sociale : Volumul conferintei nationale cu participare internationala
organizat de Facultatea de $tiinte Socio-Umane, Universitatea din Oradea, in 28-29 mai
2010. Coord.: Sergiu Baltatescu et al, Editura Universitatii din Oradea, Oradea, 226-229,
2012. ISBN: 9786061007967

Foreign language abstracts (1)
11. Berei, E. B.: Acceptance/Non Acceptance Attitudes Towards Non-traditional Students in
Universities Located in the Shared Border Region of Romania-and Hungary:
In: European Conference on Educational Research (ECER:2016): Leading education: The
distinct contributions of educational research and researt:ﬁ’érs : [elektronikus dokl;lmentum],
[s.n], [S.1], [3], 2016. 12 < Fo S,

Address: 1 Egyetem tér, Debrecen 4032, Hungary Postal address: Pf. 39. Debrecen 4010, Hungary
Tel.: +36 52 410 443 Fax: +36 52 512 900/63847 E-mail: publikacioki@libunideb.hu, = Web: www.lib.unideb hu



7
(] UNIVERSITY OF DEBRECEN ﬂDD'

UNIVERSITY AND NATIONAL LIBRARY

List of other publications

Hungarian book chapters (1)
12. Berei, E. B.: Utam a szocidlis szakmahoz.

In: Aprofundarea cooperarii transfrontaliere in formarea si orientarea profesionald a
specialistilor in educatie si asistenta sociald = Hatarmenti egyuttmikodés ersitése a
szocidlis szakemberek képzése és munkaeré-oiaci orientécidja teruletén. Szerk.: Fléra
Gabor, Szlcs Eniks, Partium, Oradea, 188-194, 2013. ISBN: 9786068156583

The Candidate's publication data submitted to the iDEa Tudéstér have been validated by DEENK on
the basis of Web of Science, Scopus and Journal Citation Report (Impact Factor) databases.

11 September, 2017

Aoy

Address: 1 Egyetem tér, Debrecen 4032, Hungary Postal address: Pf. 39. Debrecen 4010, Hungary
Tel.: +36 52 410 443 Fax: +36 52 512 900/63847 E-mail: publikaciok(@lib.unideb.hu, @ Web: www.lib.unideb.hu



