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The objectives of the dissertation, the definition of the
topic

During our research, we examined the target group of
students with special educational needs from an
educational sociology perspective. The relevance and
importance of this approach is verified by the rise of the
inclusive approach that spread to Hungary at the turn of
the millennium (Attewell et al. 2007, Harper és Quaye
2009, Pusztai 2011, Fenyves et al. 2017), and the
educational and labor market situation of people with
special educational needs and disabilities (Laki 2015).
Previous Hungarian and international research has
extensively examined the accessibility of higher education
institutions and attitudes towards students with special
educational needs (Holloway 2001, Fuller et al. 2004,
Pusztai és Szabo 2014, Morifia et al. 2015), however, we
have not yet had comprehensive knowledge about the
recruitment characteristics and social capital of students
with special educational needs, and how these factors
support their graduation.

The aim of the dissertation is to explore, in addition to the

above, the perceptions of students with special educational



needs about inclusive practices in higher education, their
social capital, and the relationships between these factors
and academic progress. Examining all of these factors can
help to broaden the picture of the effectiveness of their
support, and may be helpful in creating a more inclusive
institutional environment and ensuring that its effects can
be felt throughout the life of individuals, even after higher
education.

Although we have numerous research results related to the
inclusive practices of higher education institutions,
research mostly treat the diverse group of students with
special educational needs as a homogeneous group, as a
result of which we have little data regarding the
effectiveness of this practice in the case of individual
special educational needs. (Chamberlain et al. 2006,
Wainscot et al. 2008, Rotheram-Fuller et al. 2010,
Humphrey és Symes 2011, Madaus 2011, Araté és Varga
2015). In light of this, during our research, we divided
students with special educational needs into two groups.
We use a relevant but novel categorization to name the
groups related to the institutional environment. During the

analysis, we compare students with signs visible to the



layperson (V-SEN), i.e. students with sensory and
mobility impairments, and students with no signs visible
to the outside observer (NV-SEN), i.c. students with other
psychological developmental disorders or autism
spectrum disorders. This categorization highlights the
significant differences between students' experiences and

their access to resources.

Outline of the methods used
Based on the literature, we formulated our hypotheses
along four main areas, which are as follows:
1. Regarding the recruitment characteristics of students
with special educational needs, based on the assumption
of preliminary selection (following the male disadvantage
hypothesis of Fényes (2009)), we assumed that students
with special educational needs who show visible signs
have a better social background, larger family size has a
more positive effect on their entry into higher education,
and after taking into account several factors, they make a
more well-founded career choice, compared to their fellow
students with special educational needs who do not show

visible signs (Bass 2004, Degovics 2004, Rozsos és



Krémer 2009, Radvanyi 2013, Garai és Kovacs 2014, Kiss
2016).

2. In relation to the network and social capital of students
with special educational needs, based on the results on the
integration of students with special educational needs and
attitudes towards them (Pusztai 2011, Pusztai and Szabd
2014, Séllei 2018, Hrabéczy 2019), we assumed that
students with special educational needs who show visible
signs have stronger intergenerational networks, while
students with special educational needs who do not show
visible signs have stronger intragenerational networks. We
also assumed that the family network will be decisive in
the case of higher education institutional embedding, and
this effect will be more strongly visible in the case of
students with special educational needs who show visible
signs (Hrabéczy 2019).

3. We assumed that students with special educational
needs who show visible signs demand the opportunities
provided by institutions to a greater extent, and that in this
context this group of students turns to the institution and
its actors with a greater degree of trust than students with

special educational needs who do not show visible signs.



We also assumed that the benefits requested during the
years spent in public education will be decisive in the
willingness and need to request these benefits during the
years spent in higher education (Hrabéczy 2019).

4. We assumed that students with special educational
needs who show visible signs will be characterized by a
higher degree of persistence, resilience and effectiveness,
and will be characterized by a lower risk of dropout than
students with special educational needs who do not show

visible signs.

In order to test our hypotheses, we analyzed the data from
the IncludED2020 (N=331) databases based on our own
data collection, and the PERSIST2019 (N=1034)
databases provided by the CHERD-Hungary research
center for secondary analysis. The two statistical databases
contain respondents with an active full-time student status
at the time of data collection, but while the PERSIST2019
database is representative in terms of faculty, field of study
and form of financing, the data collection for the
IncludED2020 database was carried out using the

snowball method. During the data collection, we used peer



interviewers, relying on the fact that young interviewers
can use their acquaintances to reach students who do not
talk to their instructors about their specific needs, and on
the fact that the willingness to respond may be higher in
an atmosphere of trust provided by peers. We aimed for
diversity in the involvement of interviewers. Interviewers
were recruited from several faculties of the University of
Debrecen, from seven different fields of study. We asked
them to search for students with special educational needs
among their peers, about the presence and proportions of
whom the academic departments often do not have real
information. We created a data set from the two databases
using the merge procedure. Due to the limitations of using
the merged database, it is not suitable for answering
hypotheses, but it allowed us to interpret our results on
students with special educational needs in a broader
context, in addition to the characteristics of students with

typical development.



The listing of the results

The results of our research were presented through four
main empirical chapters, during which the recruitment
characteristics of the target group, their network, their
perception of equal opportunities and their academic
progress were analyzed.

1. Recrutation

a) We assumed a pre-selection, according to which
students with special educational needs come to higher
education from better family circumstances. However, we
assume that V-SEN students have a better background
than NV-SEN students. (Bass 2004, Degovics 2004,
Rozsos ¢és Krémer 2009, Radvanyi 2013, Garai és Kovéacs
2014, Kiss 2016, Séllei 2018, Hrabéczy 2019). This
hypothesis was not confirmed. Based on our results, we
did not experience any significant differences between the
two target groups examined. However, an important
difference was the differences that family background, in
conjunction with other factors, resulted in, as well as
whether the respondents claimed the additional points
available on the grounds of disability during the admission

process or not.



b) If the dilution hypothesis is valid in the target group
under study, we assume that the number of siblings among
V-SEN students will be lower than in the case of NV-SEN
students. However, if the closure hypothesis is valid, then
V-SEN students will still be in a more disadvantaged
position compared to their peers in the NV-SEN category,
but the increase in family size will be present as a
compensatory force. (Bass 2004, Degovics 2004, Rozsos
¢s Krémer 2009, Radvanyi 2013, Garai és Kovacs 2014,
Kiss 2016). Our results clearly show that the closure
hypothesis is valid for both SEN respondents with visible
signs and SEN respondents without visible signs.
Contrary to our assumption, however, the positive effect
of larger family size was stronger not among SEN
respondents with visible signs, but among SEN
respondents without visible signs. This is also supported
by the result that, although students belonging to the only
child V-SEN category had a higher average total
admission score, their aspirations for further education
proved to be lower, and they were admitted to a higher

proportion of courses deemed easier by education policy.



c) We assumed that accessibility would be a more
important factor in career choice for V-SEN students than
for NV-SEN students. As a result, V-SEN students would
make more informed career choices than NV-SEN students
(Kovéacs és mtsai 2019, MPME 2016). This hypothesis
was confirmed. In the case of SEN students showing
visible signs, the geographical proximity of the higher
education institution played a stronger role than in the case
of SEN students not showing visible signs, but these
factors cannot be considered the main driving force of
career choice. This group of students is characterized by a
knowledge-oriented career choice to a greater extent than
SEN respondents not showing visible signs. Based on the
results, we can conclude that in addition to a knowledge-
oriented approach, SEN students showing visible signs
have a more stable image of their abilities and interests,
which helps them in a more well-founded career choice.
2. Social context

a) We assumed that V-SEN students have stronger
intergenerational relationships, while NV-SEN students
have stronger intragenerational relationships. (Pusztai

2011, Pusztai és Szabo 2014, Séllei 2018, Hrabéczy 2019).



This assumption was partially confirmed, as our results
support that students with specific educational needs
showing visible signs have a stable institutional
intergenerational relationship system, who are less likely
to experience negative teacher behavior towards them
when recalling their high school studies, and it is more
typical for them that their interactions with instructors are
positive and more frequent. Also, students with specific
educational needs showing visible signs are characterized
by the least lack of capital. In contrast, we did not clearly
prove a higher degree of intragenerational embeddedness
in the case of students with specific educational needs not
showing visible signs. Although the degree of
intergenerational embeddedness will be higher in their
circles, those struggling with a lack of capital are
nevertheless overrepresented among them, and in contrast
to them, students with specific educational needs showing
visible signs have more extensive online peer
relationships, which is also a component of
intragenerational embeddedness.

b) We assumed that in the case of students with special

educational needs, the network capital within the family



will be decisive in terms of higher education
embeddedness and entry into higher education. However,
we assumed that in the case of V-SEN students, there is a
greater need for the existence of a network of contacts
within the family than in the case of NV-SEN students
(Hrabéczy 2019). In the case of the effect on higher
education embeddedness, however, it became apparent
that family relationships alone result in little difference
between the two groups examined, and we did not
experience a supportive effect on embeddedness in the
entire sample. In the case of socioeconomic background
factors, however, an effect on higher education
embeddedness emerged. However, the quality and
quantity of institutional relationships established before
higher education among the examined students proved to
be more important, i.e. the connection with secondary
school teachers and secondary school classmates.
However, it was confirmed that in the case of students
with specific educational needs who show visible signs,
parental involvement has a stronger effect on entry into
higher education than in the case of students with specific

educational needs who do not show visible signs.



3. Equal opportunities

a) We assumed that V-SEN students require various equal
opportunity services at a higher rate than NV-SEN
students (Hrabéczy 2019). This assumption was
confirmed, based on our results, this group appears
overrepresented among those who require and are
provided with these services. Based on our results, this is
presumably due to the greater visibility of disability as a
condition, on the one hand, and the experiences they
gained earlier, during their years of public education, on
the other. We conclude that receiving earlier development
and benefits (coupled with strong family relationships and
cultural capital) encourages students with special
educational needs to act consciously and in their interests
during their higher education years in relation to the use of
opportunities they consider necessary.

b) We assumed that trust in higher education institutions
is positively correlated with the request for benefits that
promote equal opportunities for students with special
educational needs. We assumed that this correlation
would be stronger in the case of V-SEN students, while

NV-SEN students would have lower trust in institutions.



(Hrabéczy 2019). We could not directly confirm this
correlation based on our results. However, our results
show that if a student with special educational needs is
characterized by a high degree of intergenerational
institutional embeddedness and has experience related to
equal opportunities prior to higher education, they are
more likely to claim the benefits available to them in
higher education.

4. Academic success

a) We assumed that the level of resilience would be higher
in the V-SEN student group than in the NV-SEN students.
(Ceglédi 2018). This assumption was confirmed, and
there was a significant difference between the two student
groups in this regard. We also found a difference in the
factors that help a student with a specific educational need
to have above-average resilience. While the most
supportive factor for students with specific educational
needs who show visible signs is strong integration among
fellow students, in the case of students with specific
educational needs who do not show visible signs, the

knowledge and provision of benefits also appears.



b) Based on the preliminary selection, we assumed that
students with special educational needs entering higher
education will be less successful than would be expected
based on input success due to the increased burdens and
accumulation of disadvantages compared to general
education. In this regard, we assumed that resilient V-SEN
students have a higher level of success than NV-SEN
students (Gorman 1999, Cole és Cawthon 2015, Couzens
et al. 2015). Our results show that our assumption is true
for students with special educational needs. However, this
is mostly true for students with special educational needs
who show visible signs, who arrived at higher education
with higher entry success rates, but there was no difference
in additional performance during higher education
between students with special educational needs who
show visible signs and those without. Thus, our
assumption based on this, according to which students
with special educational needs who show visible signs are
more successful, was not confirmed.

c) We hypothesized that NV-SEN students are more at risk
of dropping out than V-SEN students, because in their

case, specific needs, closely related to learning abilities,



may pose more significant academic obstacles (Hrabéczy
2019). However, this assumption was not confirmed.
Based on our results, although different risk factors appear
during their studies, we do not experience a significant
difference between the two groups in terms of the degree
of threat.

d) We hypothesized that NV-SEN students would be less
persistent than V-SEN students due to academic problems
and lower levels of resilience (Ceglédi 2018). Our
assumption was partially confirmed, because there is
indeed a difference between the two groups in terms of
persistence, however, this is not related to the degree of
resilience, as this factor did not prove to be an influential

factor in terms of persistence.

Conclusions
In conclusion, it can be said that the aim of our research
has been achieved. Based on our results, the qualitative
and quantitative indicators of the network of contacts, the
demand for additional services, and the presence of the
added value of higher education support the validity of the

concept of specific training needs. Based on our results,



our suggestion that it is justified to use a term that also
includes pedagogical aspects instead of disability in the
system and legal environment of higher education has
been confirmed. In this context, one of the important
findings of our research is that, in line with previous
results, there is a significant need to shape the attitudes of
other higher education staff and lecturers, and for higher
education lecturers to have basic knowledge about
different specific training needs and differentiated
educational opportunities (Holloway 2001, Fuller et al.
2004, Pusztai and Szab6 2014, Morifa et al. 2015), and the
pedagogical utility of this knowledge in higher education.
In addition, there is a clear need to support the career
choices of students with specific training needs (OECD
2011, Ndlovu 2019, Hrabéczy 2019), and for these
students to become able to accurately assess their own
needs and represent their interests. It can also be
considered a significant result that we have highlighted
that within the group of students with special educational
needs, each type faces different difficulties during their
studies, to which higher education practice needs to

respond in different ways. And students with SKI who do



not show visible signs are particularly affected in terms of
the above, whose problems are often not taken seriously
enough not only by teachers, but also by those concerned
themselves. However, based on the results, a picture of a
highly vulnerable group of students emerged, in whose
case inclusive options may need to be considered more

closely.
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Szerk.: Pusztai Gabriella; Engler Agnes; Hrabéczy Anett; Bencze Adam, Debreceni Egyetem
Felsdoktatasi Kutaté és Fejlesztd Kézpont (CHERD), Debrecen, 161-175, 2024,
(Oktataskutatok konyvtara, ISSN 2064-9312 (nyomtatott), ISSN 2732-1800 (online) ; 18.)
ISBN: 9786156012227 (nyomtatottkiadas)

15. Szigeti, F., Csok, C., Gydri, K., Hrabéczy, A., Pusztai, G.: A hallgatéi elérehaladas tipusai és
jellemz6i.
In: Uj a a a 2020 : Csalad a nevelés és az oktatas
fokuszaban. Szerk.: Engler Agnes, Bocsi Veronika, MTA Pedagégiai Tudomanyos Bizottsag :
Debreceni Egyetem BTK Nevelés- és M(ivelédéstudomanyi Intézete, Debrecen, 27-43, 2021,
(Uj asok a 6 a ISSN 2062-090X)

16. Csdk, C., Hrabéczy, A.: A kozépiskola tipusa.
In: és i a Szerk.: Pusztai
Szigeti Fruzsina, Debreceni Egyetem FelsGoktatasi Kutato és Fejleszté Kozpont, Debrecen,
31-32, 2021, (Oktataskutatok konyvtara, ISSN 2732-1800 ; 11) ISBN: 9786156012081

17. Csok, C., Hrabéczy, A.: Honnan j6ttiink és hova tartunk?: Palyavalasztas és tanulmanyi
elérehaladasi utak.
In: L i és a Szerk.: Pusztai
Szigeti Fruzsina, CHERD, Debrecen, 57-75, 2021, (Oktataskutatok Kényvtara, ISSN 2732
1800 ; 12) ISBN: 9786156012128

18. Hrabéczy, A.: Kiss Arpad részvétele "A Televizid szerepe a sziilok nevelésében” cimii
nemzetkdzi szeminariumon.
In: Pedagdgia a (pre)szocializmus koraban. Szerk.: Rébay Magdolna, Debreceni E
BTK Nevelés- és Miivelddéstudomanyi Intézet, Debrecen, 68-76, 2021. ISBN} e

i

9789634903482
19. Csok, C., A.:To és
In: és i a Szerk.: Pus{aj Gabriel A‘/
2 o

Szigeti Fruzsina, Debreceni Egyetem Felsdoktatasi Kutaté és Fejlesztd Kézpo%w
33-36, 2021, (Oktataskutatok kdnyvtara, ISSN 2732-1800 ; 11) ISBN: 9786156012081
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20. Hrabéczy, A.: Successful students with disabilities and learning difficulties in higher education in
Hungary.
In: In search of excellence in higher education. Eds.: Gergely Kovats, Zoltan Rénay, Corvinus
University of Budapest Digital Press, Budapest, 191-203, 2019, (CIHES book series / NFKK
kétetek, ISSN 2060-9698 ; 3.) ISBN: 9789635037797

21. Csok, C., Dusa, A. R., Hrabéczy, A., Novak, |., Demeter-Karaszi, Z., Ludescher, G., Markos, V.,
Németh, D. K.: A hallgatéi lemorzsolodas és hattériényezdi egy kvalitativ kutatds tikrében.
In: Lemorzsol6déas és perzisztencia a felsfokiatasban. Szerk : Pusztai Gabriella, Szigeti
Fruzsina, Debreceni Egyetemi Kiado, Debrecen, 38-62, 2018. ISBN: 9789633187548

22. Hrabéczy, A.: Az egyiittnevelés (tjai: Recenzio.
In: Perspektivikus kaleidoszkop |1. / Koncz Istvan; Mez6 Ferenc; Szova llona, Professzorok
az Eurdpai Magyarorszagért Egyesiilet, Budapest, 112-113, 2016. ISBN: 9789638991591

23. Hrabéczy, A.: Erzékenyild tréning a sajtos nevelési igényl gyermekek, ezen belll a latassérilt
gyermekek integracidja, inklizidja érdekében, iskolaskorl gyermekek szamara.
In: Perspektivikus kaleidoszkdp I1.  Koncz Istvan; Mezd Ferenc; Szova llona, Professzorok
az Eurapai Magyarorszagért, Budapest, 114-118, 2016. ISBN: 9789638991591

24 A Zenei dozas az ovodaban.
In: Multikulturalis Mihely Tanulmanyok 4.. Szerk.: Laczay Magdolna; Bocsi Veronika,
Debreceni Egyetem Gyermeknevelési és Felndttképzési KarEsélyteremto és
Tehetséggondozd Multikulturalis Mihely, Hajdubdszérmény, 120-123, 2016. ISBN:
9789631261981

25. Hrabéczy, A.: Zenei tehetséggondozas avodas korban sajétos nevelési igényii gyermekek
esetében is
In: Perspektivikus Kaleidoszkdp. Szerk.: Koncz Istvan, Mezé Ferenc, Professzorok az
Eurdpai Magyarorszagért Egyesiilet, Budapest, 111-117, 2016. ISBN: 9789638991584

Foreign language Hungarian book chapters (1)
26. Hrabéczy, A.: The Continental and Atlantic Systems of Higher Education and Educational Policy.

In: International Higher Education. Ed.: llona Déra Dabney-Fekete, Debreceni Egyetemi
Kiad6, Debrecen, 111-116, 2024. ISBN: 9789636151454

<
Hungarian scientific articles in Hungarian journals (4) %
27. Kocsis, Z., Hrabéczy, A.: Felsboktatasi kihivasok és az oktatdi jollét 6sszefl“1ggéls egy

kutatas tikkrében.
Neveléstudomaény. 11 (3), 46-64, 2023. EISSN: 2063-9546.
DOI: http://dx.doi.org/10.21549/NTNY 42.2023.3.3
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28. Bacskai, K., Dan, B. A., Szlics, T., Savai-f\tyin‘ R., Hrabéczy, A., Kovécs, K. E., Ridzig, G., Kiss,
D. M., Pusztai, G.: Problémak és megoldasok a sajatos nevelési igényl diakok tanarai és
szllei kozbtti egylttmikddésben.

Iskolakuitira. 33 (9), 3-29, 2023. ISSN: 1215-5233.
DOI: http:/fdx doi.org/10.14232/iskkult. 2023.9.3

29. Hrabéczy, A.: A felsdoktatas és a munkaerdpiac ko:
személyek esetében.
Neveléstudomany. 10 (2), 5-20, 2022. EISSN: 2063-9546.
DOI: http://dx.doi.org/10.21549/NTNY.37.2022.2.1

atmenet fogyatékossaggal é16 diplomas

30. y, A A tanuldsi r tapasztald jellemzéi.
Civ. szle. 18 (2), 85-106, 2021. ISSN: 1786-3341.
IF: 0.243

Hungarian scientific articles in international journals (1)
31. Hrabéczy, A.: A méltanyossag mint karaktererdsség fejlesztése a kiznevelésben.
Hid. 2021 (4), 178-189, 2021. ISSN: 0350-9079.

Foreign language scientific articles in Hungarian journals (5)
32. Ridzig, G., Hrabéczy, A., HegedUs, G.: Teaching English for Students with Special Educational
Needs During the Pandemic.
Cent. Eur. J. Educ. Res. 6 (1), 20-31, 2024, EISSN: 2677-0326.
DOL: https://doi.org/10.37441/cejer/2024/6/3/13357

33. Hrabéczy, A., Csck, C.: Career choice along the student's study path in higher education.
IPSZIN. 1 (1), 55-66, 2023. ISSN: 3004-0833.

34. Hrabéczy, A.: Students in Hungarian Higher Education and Their Perception of Dificulties During
Their Studies.
Cent. Eur. j. educ. res. 3(3), 101-113, 2021. EISSN: 2677-0326.
DOL: http:ifdx.doi.org/10.37441/cejer/2021/3/3/9990

35. Hrabéczy, A.: Discovering factors influencing study success of students with disabilities and
learning difficulties in an interview study.
Acta med. sociol. 10 (28), 31-44, 2019. ISSN: 2062-0284.
DOI: http:/fdx doi.org/10.19055/ams 2019.10/28/3

36. Csok, C., Hrabéczy, A., Németh, D. K.: Focus on the dropout students’ secondary schacﬁ?_‘
experience and career orientation. o
Hung. Edue. Res. J. 9 (4), 708-720, 2019. ISSN: 2062-9605
DOI: http://dx.doi.org/10.1556/063.9.2019.4.57
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Foreign language scientific articles in international journals (5)
37. Pusziai, G., Hrabéczy, A., Csok, C.: Parental Involvement as an Antidote to Student Dropout in
Higher Education: Students' Perceptions of Dropout Risk.
Open Education Studies. 7 (1), 1-12, 2025. EISSN: 2544-7831.
DOI: http:/fdx doi.org/10.1515/edu-2025-0089

38. Dan, B. A., Sziics, T, Savai-Atyin, R., Hrabéczy, A., Kovacs, K. E., Ridzig, G., Kis, D., Bacskali,
K., Pusztai, G.: Narrowing the inclusion gap: teachers and parents around SEN students.
Int. J. inc. Edu. Epub, 1-27, 2024, 1SSN: 1360-3116.
DOL: http://dx.doi.org/10.1080/13603116.2024.2361102
IF: 1.7

38. Schulz, D., Lillo-Navarro, C., Slors, M., Hrabéczy, A., Reuter, M.: Understanding societal
challenges: a NeurotechEU perspective
Front. Neurosci. 18, 1-8, 2024. EISSN: 1662-453X.
DOI: http:/fdx.doi.org/10.3388/fnins.2024.1330470
IF:3.2

40. Kovécs, K. E,, Dan, B. A, Hrabéczy, A., Bacskai, K., Pusztai, G.: Is Resilience a Trait or a Result
of Parental Involvement?: The Results of a Systematic Literature Review.
Educ. Sci. 12 (6), 1-18, 2022. EISSN: 2227-7102.
DOI: https://doi.org/10.3380/educsci12060372
IF:3
41. Hrabéczy, A.: Establishment and results of the international seminar "The role of television in the
education of parents” (1971) based on the notes of Arpad Kiss.
PedActa. 11 (2), 61-66, 2021. EISSN: 2248-3527
DOL: http:ifdx.doi.org/10.24193/PedActa. 11.2.6

Hungarian abstracts (23)

42, Séval-Atym, R.. Bacskai, K., Kovacs, K. E., Hrabéczy, A., Dan, B. A.: A szakadék athidalasa: A
szUl6i szerepvallalas szerepe a sajatos nevelési igényl tanulok teljesitményének és
fejlddésének javitasaban a magyar iskolékban.
In: Teachers' and parents’ collaboration for students = Pedagogusok és sz(lsk
egylttmikodése a tanulokért : Az MTA-DE-CSATOKK Kutatdcsoport zardkonferen
Absztraktkatet. Szerk.: Pusztai Gabriella, Ceglédi Timea, Bacskai Katinka, Pa
CHERD-Hungary, Debrecen, 57-58, 2025. ISBN: 9786156012333 iy

43. Hrabéczy, A., Kocsis, Z.: Felsboktatas-pedagogiai kinivasok és az oktatai jollét bﬁ
egy kvalitativ kutatas tikrében.
In: Elkdtelezettség és rugalmassag: a neveléstudomany (tjai az atalakuld,
Bajzath Angéla; Csanyi Kinga, Gydri Janos, MTA PTB : ELTE PPK, Eué’épé’él, "
ISBN: 9789634896111
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44. Dan, B. A, Sziics, T., Hrabéczy, A., Sévai-,ﬁlyin, R., Kovécs, K. E., Bacskai, K.: Ha mindenkinek
nehezebb kicsit. Tanar-szil6 kapcsolattarias sajatos nevelési igény( tanulok esetében.
In: VI Kxlnl Banasmod Nemzetkozi iszciplinaris Konferencia Program- és
Absztrakt kitet = 8th International Interdisciplinary Conference about Special Treatment
Program and Abstract Volume. Szerk.: Mez6 Katalin, Mezd Ferenc, Debreceni Egyetem,
Debrecen, 53-54, 2023. ISBN: 9789634904822

45. Dan, B. A, Sziics, T., Savai-Atyin, R., Hrabéczy, A., Kovacs, K. E.. Iskala - csalad
egylttmikodés sajatos nevelési igény tanultk esetében. A tanari nézbpont vizsgalata

In: XXIIl. Orszagos | nanyi Konferencia : . Elké tség és
rugalmassag: a neveléstudomany Gtjai a valtozo vilagban. Szerk.: Bajzath Angéla; Csanyi
Kinga; Gybri Janos, Magyar Tudomanyos Akadémia Pedagdgial Tudomanyos Bizottsag
Edtvis Lorand Tudoményegyetem Pedagégial és Pszicholégial Kar, Budapest, 190-190,
2023. ISBN: 9789634896111

46. Hrabéczy, A., Bacskai, K., Ceglédi, T.: A tarsadalmi téke mint kompenzalé tényezd hatasa a
tanulési pre | é16 didkok er yesség
In: 21. szazadi képességek, irasbeliség, esélyegyenldség. Absziraktkotet : XXII. Orszagos
Neveléstudomanyi Konferencia. Szerk.: Steklacs Janos; Molnar-Kovacs Zsofia, MTA
Pedagdgiai Tudomanyos Bizottsag, PTE BTK Neveléstudomanyi Intézet, Pécs, 97, 2022,
ISBN: 9789636260576

.

47. Kovécs, K. E,, Dan, B. A, Hrabéczy, A., Bacskai, K., Pusztai, G.: Sziil6i bevonodas és

reziliencia sajétos nevelési igényl diakok csaladjaiban. Egy szisztematikus szakirodalom-
attekintés eredményei.
In: VII. Kilénleges Banasmad ozi iszciplindris Konferencia = 7th International
In
and Abstract Volume. Szerk.: Mez6 Katalin, Mez6 Ferenc, Debreceni Egyetem, Debrecen,
26-27, 2022. ISBN: 9789634904212

isciplinary Conference about Special Treatment: Program- és absztraktkdtet = Program

48. Bacskai, K., Cegledi, T., Hrabéczy, A.: Tanulési problémaval kilzdé didkok sziileinek tarsadalmi
beagyazoltsaga és az iskolaval valo kapcsolata.
In: Szociologiai tudas és kozjd : absztraktkdtet. Szerk.: Loncsak Noémi; Szabé-Téth Kinga,
Magyar Szociologiai Tarsasag, Miskolc, 12-14, 2022, ISBN: 9786158117463

osszeflggésel.
In: HUCER 2021: Tanuld tarsadalom. Oklataskutatas jarvany idején = Learni
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50. Csdk, C., Hrabéczy, A.: A tanulmanyi &letdt jellemzdi a kildnbdzd lemorzsolddasi kockazatot
mutaté hallgatoi elérehaladastipusokban
In: XXI. Orszagos Neveléstudomanyi Konferencia: A neveléstudomany valaszai a jovo
kihivasaira : Absztraktkdtet. Szerk.: Molndr Gyongyvér, Tath Edit, MTA Pedagégia

Tudomanyos B SZTE smanyi Intézel, Szeged, 392, 2021. ISBN:
9789633068335
51. y, A A vallasos kiizésséghez valé tartozas hatasa a perzisztencidra sajatos nevelési

igény( hallgatok korében.
In: XXI. Orszagos Neveléstudomanyi Konferencia: A neveléstudomany valaszai a jovd
kihivasaira : AbsztraktkGtet. Szerk.: Molnar Gyongyvér, Tath Edit, MTA Pedagdgia

Tudomanyos Bi: 1 SZTE jomanyi Intézet, Szeged, 412, 2021. ISBN:
9789633068335
52. éczy, A.: Fr iploma slyek tanulmanyi & ége és

munkaerd-piaci esélyeik.
In: XXIV. Tavaszi Szél Konferencia 2021 : Absztraktkdtet. Szerk.: Molnar Daniel, Molnar
Déra, Do Orszagos Szavet: Budapest, 555, 2021. ISBN: 9786155586996

53. Csok, C., Hrabéczy, A.: A lemorzsolodott &s perzisztens hallgatok palyavélasztasa és
felsGoktatasi palyafutasa.
In: Csalad a nevelés és az oktatas fokuszaban : absztraktkotet : XX. Orszagos
Neveléstudomanyi Konferencia Debrecen, 2020. november 5-7.. Szerk.: Engler Agnes,
Rébay Magdolna, Téth Dorina Anna, MTA Pedagdgiai Tudoményos Bizottsdg; Debreceni
Egyetem BTK Nevelés- és Miveltdéstudomanyi Intézet; Kopp Maria Intézet a Népesedésert
és a Csaladokért, Debrecen, 124, 2020. ISBN: 9789634902584

54. Ceglédi, T., Hrabéczy, A.: A reziliens és a sajatos nevelési igényl gyermekeket neveldk
csaladon bellli tarsadalmi tokéje.
In: Csalad a nevelés és az oktatds fokuszaban: XX. Orszagos Neveléstudomanyi
Konferencia : Absztraktkatet. Szerk.: Engler Ag Reébay Magdolna; Téth Dorina Anna,
Debreceni Egyetem, MTA Pedagégiai Tudomanyos Bizottsag, Kopp Méria Intézet a
Népesedésért és a Csaladokért, Debrecen, 358-358, 2020. ISBN: 9789634902584

£

55. Hrabéczy, A.: Az olvasasi, szovegértési hatésa a perzi: idra fel

hallgaték korében. C
In: XXIIl. Tavaszi Szél Konferencia 2020: Nemzetkozi Multidiszciplinaris Kor:?é‘kié.
Abszirakt kotet |.. Szerk.: Barna Boglarka Johanna, Kovacs Petra, Molnar D¢ n;. Pato
Lilla, Doktoranduszok Orszagos Szdvetsége, Budapest, 529, 2020. ISBN: 9?56155 )

56. Hrabéczy, A., Csok, C.: Felsdoktatasi haladasi utak a kozépiskola és pé\yavélasis-@; tlikre
In: Tanulés és innovacid a digitalis korban. Absziraktkotet. Szerk.: Kuzr[l_a-']'\avmafw

Erika, Toth Péter, Magyar Nevelés- és Ol 5k Egyesiilete, 79, 2020.
ISBN: 9786155657085
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57. Csok, C., Hrabéczy, A.. Gydri, K.: A lemarzsolddott hallgatdk kbzépiskolai és tovabbtanulasi
jellemzéi
In: |. Szakképzés és Oktatas: Ma - Holnap konferencia. Fejlddés és partnerség.
Absztraktkitet / BME GTK (Kollaboracios szervezet), BME Gazdaség- és
Térsadalomtudomanyi Kar, Budapest, 45, 2019, ISBN: 9789634217961

58. Csok, C., Hrabéczy, A.: A lemorzsolodott hallgaték palyavalasztasa.
In: IX. Trefort Agoston - és Felsd dagégiai Konferencia, Obudai
Egyetem, Budapest, 15, 2019

59. Csok, C., Hrabéczy, A.: A lemorzsolddott hallgatdk tanulmanyi palyafutasa.
In: Neveléstudomany - Horizontok és dialogusok : Absztraktkdtet. Szerk.: Varga Aranka, Andl
Helga, Molnar-Kovécs Zséfia, MTA Pedagdgiai Tudoményos Bizottsag; PTE BTK
Neveléstudomanyi Intézet, Pécs, 32, 2019. ISBN: 9789634294733

60. Csdk, C., Németh, D. K., Hrabéczy, A.: Fokuszban a lemorzsolodott hallgatok kézépiskalai
tapasztalatai és palyaorientaciojuk.
In: Prevencio, intervencid és kompenzacio - Korszeril neveléstudomanyi modszerekkel a
korai iskolaelhagyas ellen. Absztraktkdtet, Magyar Nevelés- és Oktataskutatok Egyesilete,
Budapest, 200, 2019. ISBN: 9786155657078

61. Hrabéczy, A.: Sajatos nevelési igényl hallgatok bekerllési és bentmaradasi esélyei a
felsdoktatasban.
In: XXXIV. Orszagos Tudomanyos Diakkéri Konferencia: Pedagogiai, Pszicholdgiai,
Andragdgiai és Kényvtartudomanyi Szekcid. Rezimékotet, EGtvas Lorand
Tudoma termn P ogiai és Pszicholdgiai Kar, Budapest, 157, 2019. ISBN:
9789634890973

62. Hrabéczy, A.: Sajatos nevelés
felsGoktatasban.
In: Neveléstudomany - Horizontok és dialdgusok : Absztraktkotet. Szerk.: Varga Aranka; Andl
Helga; Malnar-Kovéacs Zsdfia, MTA Pedagdgiai Tudoményos Bizottsag; PTE BTK
Neveléstudomanyi Intézet, Pécs, 601-601, 2019. ISBN: 9789634294733

nyl hallgatok diplomaszerzését thmogatd tényezdk a

63. Markos, V., Dusa, A. R., Demeter-Karaszi, Z., Ludescher, G., Novak, |., Csdk, C., Hrabéczy, A.,
Neémeth, D. K.: A hallgatéi lemorzsolddast befolydsold héttértényezok feltarasa egy kvali
kutatas tikreben. <
In: Oktatas, gazdasdg, tarsadalom:HuCER 2018 : absztraktkétet, Magyar N 5-85
Oktatéskutatok Egyesilete, Budapest, 53, 2018. ISBN: 9786155657047 | 2 £

64. Hrabéczy, A.: Sajatos nevelési igényi ok er ] ége s
felséoktatasban.
Kilsnleges bandsmad. 4 (5), 48-49, 2018, EISSN: 2498-5368.
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Foreign language abstracts (4)
85. Dan, B. A, Kovacs, K. E., Hrabéczy, A., Bacskai, K., Pusztai, G.: Is resilience a trait or a result in

parental involvement?
In: Oktatés egy valtoza vilagban : Kutatas, innovacio, fejlesztés : Absztraktfiizet. Szerk.:
Juhész Erika; Kattein-Porndi Rita, Budapesti Miiszaki és Gazdasagtudomanyi Egyetem,
Budapest, 256-256, 2022. ISBN: 9786155657115

66. Hrabéczy, A., Ceglédi, T., Bacskai, K., Pusztai, G., Engler, A.: Parents of students with learning
problems: Families’ leisure time and social capital as components of academic success and
resilience.
In: Sport and social responsibility : science and practice in times of crisis. Ed.: Kovacs
Karolina Eszter; Gydri Krisztina; Kovacs Klara, Center for Higher Education Research and
Development, Debrecen, 11-11, 2022. ISBN: 9786156012197

67. Pusztai, G., Hrabéczy, A., Csok, C.: Influencing Factors of Study Path in Higher Education.
In: European, Sociological Association Sociological Knowledges for Alternative Futures /
European Sociclogical Association, European Sociclogical Association, Paris, Franciaorszag,
351, 2021. ISBN: 9782958158606

68. Hrabéczy, A.: Outcomes of the practice of talent development in kindergarten - Environmental
factors affecting music talent promises.
In: Promoting Excellence in Higher Education. Eds.: Pusztai Gabriella; Juhasz Erika; Erdei
Gabor, UD Center for Higher Education Research and Development ? Hungary, Debrecen,
10-10, 2017. ISBN: 9786158007757
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