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Dishonest school behaviour

Dishonest school behaviour was already defined numerous ways; among these, the
definition of Orosz (2009) is the most expanded: according to this, all actions are cheats, that
are not allowed for students during tests / exams.

Forms of dishonest behaviour can be rated to three greater groups (Cizek, 2003). The first one
includes such behaivours, during that a student gives informations to another, or receives such
from someone else. The second category is, when a student uses forbidden tools during an
examination. To the third group belong such forms of behaviour, with that students exploit the
weaknesses of testing in order to get benefits. In line with the most common forms of cheating
connected to examination situations, we know numerous other forms of dishonest behaviour,
that include the use of intellactual products of others without labelling the resources, that is
plagiarism, or to miss an exam, seminar or a lecture from a false reason, or to buy a thesis for
money, that is considered even by students as the most serious (Sims, 1993).

The different forms of cheating can be grouped in more category systems (Heterington and
Feldman, 1964). The first one: depending on the number of persons participating the cheat, we
may talk about an invidual and collective cheat. The second: we can separate active and passive
forms of cheating, according to the involvement of the cheater. The third: from the aspect of
plannedness we differentiate pre-planned and spontaneous forms of cheat. Beside these exam-
cheatings, that may be considered as conventional, plagiarism appears in Hungarian secondary
schools and in higher education as well, that is also known in more versions (Orosz, 2009).
The most common form of plagiary is, when a student presents a text part without labelling the
resource, but, here belongs the re-presentation of a thesis / essay, that was prevoiusly already
presented and rated as well, and the presentation of a fake scientific evaluation. Beside the
theoretical form of dishonest behaviour, the professional literature of cheating greatly
emphasizes to discover from the side of students, what kind of forms of behaviour they identify
as a cheat. According to McCabe, Trevino and Butterfield (2001), ,,perpetrators” are more
indulgent, since students do not consider all theoretical forms of cheating as dishonest (they
consider plagiary, copiing or helping each other during an exam as a cheat, but the do not
consider as dishonest to get the earlier exam questions from classmates, who already passed the
exam, respectively, to prepare a cheat sheet, that they do not use eventually (Orosz, Janvari,

Salamon, 2012)).



As we see, dishonest shool behaviour includes numerous forms of behaviour, but,
nevertheless many researches have paid attention to cheating on schools, we do not know much
about the reason, why cheat appears in more and more increasing numbers, since variates are
very diversified, respectively, their effect — based on the research results — is doubtful.
Anderman and Murdock (2007) simplify the background of dishonest behaviour; according to
theit theoriy, students cheat from two reasons: (1) they are not able or (2) they do not want to
apply an effective learning method. But, it is about a more complex phenomenon, because also
the cheat itself includes complex forms of behaviour. Orosz (2021) presumes, that factors
influencing the cheat can be classed in three groups. The first of these is the rank of those
variates, that can be connected to a person (e.g.: sex, socio-economic status, level of education,
ability of learning, activities over studies, moral value system, place of control, exam
frustration, remorse, self-assessment, desire for compliance, machiavellism, motivation,
attitude, impulsivity, basic psychological needs). The second group of influential factors
includes variates, that may be connected to the situation (code of ethics, rate of prospective
punishment, feasibility of miscarriage, importance of reward, importance of the exam,
acceptability of cheat inside the group, online ambience, contention, teachers’ enthusiasm). The
third group of factors influencing the cheat in turn are cultural differences (differences of social
systems, differences of education systems).

In the following, I present the professional literature background of those four variates (one
situative variate and three individual factors), that play an emphasized role during the

preparation of the dissertation.

Teachers’ enthusiasm

According to Sandres and Gosenpud (1986), teachers’ enthusiasm means a motivating and
energizing education, that prevails by means of gestures, vocal voice signals and mimic /
physiognomy. Teachers’ enthusiasm can be divided to two parts; we may separate the
enthusiasm of a teacher towards the subject, respectively, enthusiasm towards teaching. Based
on numerous inspections (Sanders and Gosenpud, 1986; Rheinberg, Vollmeyer and Burns,
2000; Schiefele and Schreyer, 1994), an enthusiastic teacher is active, motivates his / her
students, is vivid, enjoys teaching, his / her speech is diverse, expressive; is characterized by a
colourful nonverbal communication, pays attention to the reactions of the audience, and is

absorbed in curricula.



Relevance of teachers’ enthusiasm is unquestionable, since the intensity of the teachers’
enthusiasm influences the scholastic records of the students (Rosenshine, 1970, Wyckoft, 1973,
Marlin, 1991, Alrakaf, Sainsbury, Grenville and Smith, 2014), the adjudication of the education
level (Kunter Tsai, Klausmann, Brunner, Krauss and Baumert, 2008), the memory (Stewart,
1989), emotions during the lesson, (Frenzel, Goetz, Liidtke, Pekrun and Sutton, 2009),
respeetively their motivation (Betencourt Gillett, Gall and Hull, 1983, Patrick, Hisley, Kempler
and College, 2000). Relationship between the teachers’ enthusiasm and school life of students
can be explained three ways. According to the first explanation, an enthusiastic teacher arouses
the students’ interest, so it becomes easier to acquire the curricula (Bettencourt et al., 1983).
The second explanation is, that enthusiastic teachers become ideals / role models of students,
thus, they commit themselves to the teacher, so, to his / her subject as well (Frenzel et al., 2009).
Accoring to the third explanation, teachers’ behaviour contributes to the students’ commitment
towards teaching and learning (Hatfield and Capcioppio and Rapson, 1994). So overall,
enthusiasm of teachers perceived by students’ have an affect to their performance and
behaviour.

Nevertheless numerous researches have dealt with the fact, that a teacher’s person is a
significant factor in point of students’ motivation, respectively with the fact, that academic
motivation greatly influences dishonest behaviour appearing in schools (Weiss, Gilbert,
Giordano and Davis, 1993; Anderman, Griesinger and Westerfield, 1998; Pulvers and
Diekhoff, 1999; Wyrobeck and Whitley, 1999; Jordan, 2001), we know only a little about the
context between students’ exfoliated opinion about teachers and cheating.

One of the main objectives of my dissertation is to discover this context.

Motivation

The context of academic motivation and dishonest school behaviour was inspected already by
numerous earlier researches (Smith, Ryan and Diggins, 1972, Johnson, 1981, Newstead,
Franklyn-Stokes and Armstead, 1996, Whitley, 1998, Anderman et al., 1998, Anderman and
Midgley, 2004, Angell, 2006, Anderman and Murdock, 2007). These inspections have based
on performance motivation; the objective of this present dissertation is to focus on one of the
theories used most often in the contemporary motivation literature. Basing on Self-
Determination Theory (henceforth: SDT), motivation can be divided to three dimensions (Deci

and Ryan, 1985).



The first dimension is intrinsic motivation (the internal powers connected to the activity are
motivating), the socond one is extrinsic motivation (external regulating tools influence the
behaviour), respectively, the third dimension is amotivation (the person does not see any
context between performance and endeavours). These three dimenions can be divided to further
subdimensions (Vallerand Pelletier, Blais, Briere, Cenecal and Vallieres, 1992). The three
elements of intrinsic motivation: (1) the delight about acquring knowledge and delight about
discovering something new, the desire for knowledge itself, (2) intrinsic motivation relative to
reaching goals, (3) endeavour to feel ourselves competent and perform well, but not towards
rewards following the performance, but because knowledge brings pleasant feelings out of
people. In turn, the three subdimensions of extrinsic motivation: (1) identification, that we talk
about, when someone has convinced himself/ herself, that the behaviour — that he / she performs
for external rewards — was chosen by himself / herself, that is, the person still does not enjoy
the performed activity, but from the reason of his / her goals, he / she considers as important to
perform it, (2) introjected or internally projected regulation (the person has partially internized
the behaviour, and fulfills it from the reason of any internal factor (e.g. frustration), the (3)
external regulation (e.g. there is an extarnal regulator of the behaviour, like commendation,
cash reward). And by amotivation we mean, that students do not consider themselves as
competent, and they surmise, that they are not able to control even their own status. Inspections
discovering connections between academic motivations and dishonest school behaviour figured
out, that while internal motivations are negatively related to the frequency of cheats based on
school self-declaration, external motivations show a postive context with it (Weiss et al., 1993;
Anderman et al., 1998; Pulvers and Diekhoff, 1999; Wyrobeck and Whitley, 1999; Jordan,
2001).

Basic psychological needs

Following SDT theory, also in case of basic psychological needs, three dimensions can be
classified as well. The first one is the need for autonomy, that suggests, that the person is
substantive and independent from the aspect of his / her will and decisions. The second one is
the need for competence, that is the rate of, how much the person feel himself/ herself effective
and whether is able to defeat challenges.

And the third one is the need for connection, that is the rate of correlation between the person
and those, whom he / she may consider as important, and the rate of acceptance by others (Ryan

and Deci, 2017). SDT differentiates the status of the satisfaction and frustration of the basic



psychological needs, since the frustration of needs can not be explained with the lack of
satisfaction (when the person feels, that he / she is not acting from free will, is not able to battle
with the emerging challenges, respectively, feels himself / herself lonely. In the school milieu,
the behaviour of teachers greatly determines, whether the needs of students are satisfied or they
are frustrated. If the teachers’ behaviour supports the satisfaction of needs, they contribute to
the adaptive function of students, respectively, the motivation of students progresses towards
autonomous academic motivations (Vallerand, 1997, Faye and Sharpe, 2008; Yu, Chen,
Levesque-Bristol and Vansteenkiste, 2016, Olafsen, Deci, and Halvari, 2018). With this, they
contribute to the optimum psycholgical function of students, and the subjective living of well-
being (Vansteenkiste and Ryan, 2013). In case the behaviours of teachers’ lead to frustration of
needs, the behaviour of students becomes maladaptive, they may feel themselves ’bad ’, they
may face difficulties of conformity, this may distract the attention of students from their
education tasks and generates a feeling of discomfort in them (Vansteenkiste and Ryan, 2013).
Connection between basic psychological needs and dishonest school behaviour was analyzed
by only a few, nevertheless the satisfaction and frustration of needs predestinates the relation
of students to cheat (Cheon, Reeve és Ntourmais, 2018), in turn, earlier results point out, that
the acceptability of cheat shows a positive context with the frequency of dishonest behaviour
(Orosz etal.,2012). The objective of my dissertation is to inspect the role of basic psichological
needs in the academic motivation of students, furthermore, to discover the direct of indirect

contexts of it with cheating.



Objectives, hypotheses of empirical inspections

Objective of the first study is to discover, whether the enthusiasm of teachers is correlated

with the academic dishonesty.

H1 — Students cheat less during the exams of those teachers, who are more enthusiastic
(Orosz and Karsai, 2012).
H2 — By those teachers, who are typified by less enthusiastic ways of teaching, students

cheat in a greater ratio (Orosz and Karsai, 2012).

The objective of the second inspection is to discover a connection between academic

motivations, enthusiasm and cheat.

HI1 — If a student has many teachers, who teach an enthusiastic way, this impinges a
direct negative effect on school dishonesty (Bettencourt et al., 1983, Frenzel et al.,
2009).

H2 — Teachers’ enthusiasm (great proportion of enthusiastic teachers) impinge the
cheating behaviour of students an indirect way (through school motivations) (Orosz et
al., 2013).

H2a — Intrinsic motivation lessens the frequency of cheating, whilst, amotivation gears
it up (Orosz et al., 2013, Weiss et al., 1993; Anderman et al., 1998; Murdock et al.,
2001).

H2b - Extrinsic motivation is not correlated with the frequency of cheats (Orosz et al.,
2013).

H2c — Enthusiasm of a teacher influences the intrinsic motivation of students a positive
way (Orosz et al., 2013, Hatfield et al., 1994).

H2d — Teachers’ enthusiasm is connected with students’ amotivation in a negative way

(Harding et al., 2004; Angell, 2006; Orosz et al.2013; Park et al., 2013).



The objective of the third study is to discover a connection between teachers’ enthusiasm,

academic motivations, Basic psychological needs and university cheat.

H1 — The lack of teachers’ enthusiasm perceived by students has a direct positive effect
on the frequency of occurence of cheat (Orosz et al., 2015).

H2 — Teachers’ enthusiasm perceived by students has no direct effect on the frequency
of occurence of cheat (Orosz et al., 2015).

H3 — The satisfaction and frustration of basic psychological needs show a direct,
positive context with the frequency of occurence of dishonest school behaviour (Cheon
et al., 2018).

H4 — The satisfaction and frustration of basic psychological needs have an indirect

effect to the frequency of cheating through different motivations (Cheon et al., 2018).



New scientific results of the dissertation

First empirical inspection

Based on our results can be stated, that teachers’ enthusiasm is an important factor from
the aspect of academic cheat. According to our results, seven times more students cheat during
the exams of those teachers, who sit or stand in one place, than by those, who smile, and play
with their mimicry, gestures during teaching. Furthermore, four times more students cheat
during the exams of those teachers, who read the curricula from their notes or slides, than by

those, who use excellent, describing metaphors during the lessons.

Second empirical inspection

The objective of our inspection was to analyse the connection
betweenteachers’enthusiasm, academic motivations and cheating in schools. The lack of
teachers’ enthusiasm perceived by students has a direct effect on self-reported school fraud,
internal motivation and amotivation as well.

None of the motivation types played an intermediary role between teachers’ enthusiasm and
students’ cheat, thus, motivations have no direct effect on academic cheat. Besides, in
accordance with the earlier results, external motivation is related nor to cheating, neither to
teachers’ enthusiasm.

According tho these can be stated, that the more teachers the university students consider as
enthusiastic, the less frequency of cheats will be reported, furthermore, enthusastic teachers
affect students’ intrinsic motivation a positive way, respectively, they influence the
students’amotivation a negative way.

Thus, like Anderman and Murdock (2007) wrote as well, the motivations of students do not
exist in a ,,vacuum”, but in a school-, classroom-ambience, that can be greatly influenced by
the enthusiasm of teachers, since we saw according to our results, the more enthusiastic teachers
a stundent has, the less he / she used to cheat, furthermore, if the students consider their teachers
as more enthusiastic, this raises their intrinsic motivations and they will not be amotivated.
Thus, if students have enthusiastic teachers, then they live pleasure and satsfaction through
during studying, during discovering new things, during exceeding their own, earlier

performances. Over this, teachers enthusiasm is able to reduce that feeling of the students, that
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going to school is just wasting time, that the student is not ineteresting for that, what he / she
studies, that he / she does not understand, what he / she has to do in the school. Namely, in
accordance with the earlier results (Patrick et al., 2000), teachers’ enthusiasm belongs to the
most important variates in the school milieu, that influence the internal motivation of students:
the number of enthusiastic teachers explains the relatively great coefficient / deviation of

internal motivation and amotivation.

Third empirical inspection

The objective of the inspection was the studying of the connection between teachers’
enthusiasm, academic motivations, basic psychological needs and school cheats / fraud.
Accoring to the results of this inspection of us, we can state, that the number of teachers
considered as enthusiastic has a direct influence to the frequency of cheating, however, our
results somewhat contradict to our last inspection, since the effect of teachers’ enthusiasm to
cheat / fraud prevails through the mediating effect of amotivation, at the same time, in case of
intrinsic motivation towards learning, neither here was any significant effect, namely, the lack
of teachers’ enthusiasm — among the motivations — had an effect to cheating only through
amotivation.

Additionally, the satisfaction of elementary psychological needa and their frustration both have
a direct effect to the frequency of occurrence of cheat, just as it’s indirect effect prevailed
through amotivation and through intrinsic motivation towards learning as well.

Thus, on the basis of all these, if we would like to achieve, that students in the Hungarian
higher education cheat less during examinations, then, through the satisfaction of their basic
psychological needs we may reduce the frequency of dishonest school behaviour, moreover,
we can catalyze such intrapersonal processes (e. g. decrease of stundents’ amotivation), that

also contribute to the aim, that students cheat less during exams.
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