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1. The objective of the thesis, outlining the topic

Researches concerning teachers’ (and school)
effectiveness have a history of almost fifty years.
Researchers have tried to find answers to questikes
when the teacher is effective, what makes this job
effective. Most of the researchers agree that tath
effectiveness- which means first and foremost the
teacher’s influence on students’ academic sucéessno
clear, easy to grasp indices. While searching for
explanations, researches focus on the teacher as an
individual in the first place, examining his or her
gualifications, experience, methods used, etc. dther
group of researches, which studies school effentiss,
concentrates on the school as a whole, examining
everything from infrastructural conditions to len
environments, paying particular attention to the
headmaster. However, while searching for explanafio
only a few researches integrate the following fecinoto

the analysis: the teaching staff as a corporatey,biba:
joint work or its consequent result, the developiman
pupils and classes as a collective outcome. Asttenat
fact, though, it is impossible to assess the effeness of
teachers’ work on its own, without context.

Several researches emphasize that the success of
primary school pupils is mainly determined by the
parental status. Since the sixties some remarkable
findings have pointed out that the social compositf
schools has a strong influence on students’ pedoo®a
in many respects. The school composition has alstec
to the fore in researches concerning teachers’ vaork
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its effectiveness. The English-speaking technical
literature refers to the schools examined by u$hasl-
to-staff’, ‘'most challenging schools’ or 'at-rislcl®ols’
too, where the majority of students have worse soci
cultural environs than the average. The English
expressions also suggest that the teachers haneedd
much more challenges here during their work, and it
important to draw a distinction between schooldowf-
status student composition and average schools.

The Hungarian educational system s
characterized by a considerable segregation insteyin
regions or settlements, attributed to social défifiees.
According to researches, this segregation does not
decrease; in fact it seems to be increasing itattig run.

We think that this is a characteristic of our ediocsl
system that could not be changed in effect by any
educational policy. By studying the results of uhools
where low-status students are taught in majoritg, w
wished to contribute to a realistic appreciation tioé
achievement of these educational institutions.

In this study we relate to the examination of two
fields of issues. On the one hand, we explore ¢htufes
that can make a teacher and a given school dordifigte
low-status students successful. The success, as we
understand it in this study, is that the studemésraore
effective in academic and non-academic aspects than
students from schools with similar composition. the
other hand, this study considers a type of intésnat
analyses as a model, namely the comparisons based o
statistical analyses, as we compare and contraastanhal
results of Hungarian schools and teachers withufeat
and achievements of Slovakian schools and teachers.






2. The methods used

In this study the method of contextual statistaadlysis
was used. Contextual analyses can be applied tofout
school and in-school conditions. We deal with mathle
latter, and examine the school’s inter-generaticarad
intra-generational systems of relationships. Wemrera

the composition and characteristics of both thehiza
staff and the pupils. We approach the entire social
characteristics of a school from the social captal the
theory of school climate.

The empirical study was actually a secondary
analysis of the databases of the 2008 TALT®aching
and Learning International Survgy carried out
according to a new, individual concept. TALIS is a
research examining the conditions of teaching and
learning, which was conducted in spring 2008 by OEC
During the research, teachers and headmasters were
asked about their job, methods and working conustiio
23 countries. The survey was conducted at ISCEBI v
in each country, among the teachers teaching at the
second stage of basic education (grades 5-8). dinpls
units were the schools. 20 teachers were interdewe
from 150 schools each, so altogether about 300QI@eo
got into the sample per country. In the course h&f t
domestic research, we linked TALIS data to the estaid
data of the 2008 National Assessment of Basic
Competencies (NABC) survey, from which we gained
outcome variables and background information. Tlen
formed indicators from these independently. Sirferd
is not a similar survey in Slovakia to our National



Assessment of Basic Competencies (NABC), the aisalys
was carried out there only on the basis of TALI&ada

In our thesis we want to focus on teachers who
teach in schools where they have to play extendkss$,r
and where the students’ home environment, scale of
values are supposed to be left behind the onesagppge
in an average school. What stands in the forefobmur
interest is the teachers’ characteristics, theirkwand
results in schools characterized by low-status male
composition.

As former researches showed that the parents’
level of education is the most powerful influence o
students’ careers, in our databases we removed the
schools from the whole sample where the number of
students whose parents have a degree was eiteahas
10 % or more than 40%. We considered these grolips o
institutions disadvantaged or advantaged respégtiure
terms of the parents’ educational level. In thisywee
also generated a group representing an averagelscho
composition, which means about half of the sample.
While testing hypotheses, using mainly Lazarsfeld's
elaboration model, we conducted partial and malgina
correlation studies as well. That means we caroet
statistical analyses separately in the above-mesdio
institutions, then we compared the findings. Weutid
we get a more accurate picture if we contrast éselts
of schools with different compositions, and als@ th
power of the factors influencing these results. nksato
this comparison, the differences between the teacrel
students in schools with different compositions are
tangible.



3. The results of the research

The research has methodological results, namely the
variables that we worked out, as firstly, mostledh are
generated by us, the examination of which has eentb
common so far. Secondly, the way we treated thteofes
the variables went beyond their traditional intetption.

In our dissertation we applied three dependent
variables. In order to measure educational effeotes
we created a variable in which we separated theente
of students’ social background from NABC findings.
addition, throughout the research we put the same
emphasis on the non-academic success as on tleatordi
of academic efficiency, which is quite unusual. Wek
into account the teachers’ own perception of
effectiveness, too (which also showed differencéég.
interpreted classroom discipline as a socialization
effectiveness factor which represents in our amaljse
willingness to work together. This interpretatiam not
common in Hungarian studies yet, but it can be show
that the indicators of non-academic success am@ngai
more and more importance as influential prediciorthe
literature, as they efficiently reveal abilitiegills which
tend to be very important later in the labour madkein
family and social life at adult age. Not to menttbat the
results of academic tests do not reflect academic
effectiveness entirely, due to the spread of coermst
tests, and because students are trained for them.

Our explanatory variables are based on the theory
of human and social capital. We studied the traci
sources of human capital (qualifications, expemegnc
etc.), but we also studied the various levels ef ghcial



capital resources. Researches generally lay engpbasi
teacher-student relationship out of the resourtes®aal
capital. We also dealt with it concerning both stuwal
aspect and content. A less frequently examinedureso
of capital is the intra-generational group of calpit
resources based on the teacher-teacher system of
relationships. We included both its structural dees and
its content elements in our analysis. The strutkice is
represented by the indicator based on the frequeicy
certain joint activities, while the content side is
represented by the variables expressing the level o
common values. As the teachers in schools todag tav
face more and more external challenges, we examined
resources coming from outside, too. In this dimemsf
social capital resources, the characteristics ®fpdrents’
community and the characteristics of the school’s
immediate social environment appeared in the arsalys

We proposed four hypotheses at the beginning of
the research, which were primarily based on literat
and field experience. We examined these hypotheses
three chapters, summarizing the empirical research
findings. The first hypothesis was that on the $axi
Hungarian experience, teachers teaching in schabls
disadvantaged composition are not the best-quehlidie
the most experienced. The rate of teachers for winam
given school is the first workplace is high, andytluit
as soon as possible, choosing an institute wheseltave
more sense of achievement, more teaching tasks and
talent spotting, but fewer pedagogical problemsisTh
assumption was mostly confirmed in both countries.
the domestic data it can be seen markedly thatatieeof
new-fledged teachers is higher, there is a greaen of



teachers who are employed only for a year with a
contract, and most of the teachers graduated from a
college, not a university, in schools dominated|dny-
status student composition. We found, however, tineat
proportion of male teachers and the young is hidjese
compared to the whole sample. Besides, teachers’
‘migration’ to schools of better composition (hapjre

at a point of their career) results in a more hoemegus
institution regarding age and gender.

The first group of hypotheses could be confirmed
almost entirely. With the help of some essentialaldes,
we demonstrated students’ home environs (a lot of
inactive, unemployed parents, fewer durable consume
goods, etc.). It was also proved that the parentsat
help with the studying, and the value of
learning/knowledge is less in the families of these
students.

Researchers try to determine teachers’
effectiveness with the help of human capital resesir
which can be measured quite well. We could see that
according to these indicators, schools educating lo
status students are less strong. In our secondttgsis,
we assumed that sources of social capital haveeaagr
impact on teachers’ effectiveness in disadvantaged
compositions than in other compositions. It turread
that several of these factors are outstandinglyomapt,
and make a distinction between the successful essl |
successful schools. We have to emphasize the ianpmat
of class size, which we interpreted after Coleman a
inter-generational, structural capital resource. pkeved
that in schools where the rate of parents havidggiee
is less than 10%, it is extremely important to have



better balance of teachers-students proportionthis
environment, it is especially important to have a
multiplex and caring relationship of teachers tadsnts.
Nevertheless, we have to state that the importarice
inter-generational capital resources was strikmgli the
different school compositions.

We pointed out in our analysis that the parental
support given not only to the individuals, but ateahe
school and the staff, along with the appreciatioming
from the environment, can influence the results of
teachers’ work efficiently and significantly. Patan
participation in meetings affects students’ academi
performance, while home control, which we measimgd
the frequency of discussing school events, affects
classroom discipline, appearing as a non-academic
effectiveness indicator. In schools with low-status
students, teachers typically feel little appreoiatifrom
outside, although it can inspire their work to aeair
extent if this resource is somehow available.

Our third hypothesis referred to the features that
we considered important, regarding what is an éffec
teacher and teaching staff like. We supposed that t
human capital represented by teachers can reackoout
students efficiently if it can be passed on in an
atmosphere characterized by proper social capital.

We found that teachers’ intra-generational
resources in disadvantaged school compositions have
much stronger impact at all levels of teacher’s
effectiveness than in any other composition. Thdifigs
of the analysis reveal that the co-operation betwee
teachers, which also establishes a common pedadogic
value system, contributes to school success toeat gr
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extent, what is more, this source of capital isnerere
important in disadvantaged compositions than in the
sample’s average. The data show that Hungariaheesc
in schools with challenging student composition kvor
together more often in any case —maybe out of sédges

We separated the structural and the content
dimension in the inter-generational sources of tehpit
is important to stress that in low-status student
compositions, there is not only more frequent joviotk,
but teachers also accept their colleagues’ assessme
better than in other types of compositions. We taain
out that this intra-generational content resouras an
obvious impact too on boosting effectiveness botthe
field of academic and non-academic achievement.

Our last, fourth hypothesis is based on the results
of the international comparison. We assumed orp&ses
of our prior knowledge that teachers’ distribution,
successes, effectiveness, and students’ charaicteris
tend to show a more or less similar trend bothlav&kia
and Hungary. The geographical distribution of
institutions of low-status student compositionsvebo a
very similar picture in the two countries both awally
and locally. The headmasters reported similar grobl|
too: infrastructural difficulties, shortages in ham
resources, administrative load of teachers (itighér in
both countries in low-status school compositiorentim
other compositions). The class sizes were similarly
smaller too in the compositions surveyed. Students’
background, level of aspiration, school problemgewe
also largely similar in both countries. What is evwaore
important, and the reason why we chose Slovakia as
control country is that the background of studems
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school determines their performance here almost as
considerably as in Hungarian schools. Howeverjnigst
our hypotheses concerning the impact of human and
social capital resulted in different findings.

We observed similar tendency in the distribution
of teachers among schools in both countries. Ive&ia
in challenging school compositions, the number art-p
time employees is outstanding compared to the sgspl
average, besides, the rate of new-fledged teadcisers
slightly higher too, but the difference is not asksg as
in Hungary. We can conclude that the selection of
teachers among schools in Slovakia is not as stasrig
Hungary. This fact in itself is worth examining tier,
but its effect is important too, because it doeisseem to
be the main reason for this high level of academic
segregation. Our hypothesis referring to the temsf
social capital proved to be similarly justified, virever.
The difference lies in what was more important
concerning the impact on dependent variables: in
Hungary it was a good working relationship among
teachers, while in Slovakia a better teacher-studen
relationship. We think the explanation is that $kian
teachers have less administrative and training, lteder
lessons, which means more free time. Accordinghto t
data, they spend some of this free time with sttedem
the school, building inter-generational relatiopshiin
this way. As the selection of teachers among Sliavak
schools is less, we can also conclude that teacler®t
perceive teaching in these schools as a trap, which
promotes good relationships with students.

We can learn from this experience that even if
schools or educational systems seem to have similar
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characteristics, it is not advisable to adapt unifo
solutions. It is particularly no use comparing Hangor

any other post-socialist country to the social eahtand

apparatus of the ‘Finnish educational miracle’.

We proved in our research that the teachers in
schools characterized by low-status student cortiposi
the number of whom is almost one-fourth of all the
teachers in Hungary- are different and struggleh wit
different problems from the teachers in schoolshwit
different compositions. In the fight against ineiéncy,
there are also other factors to help, the effeatlmth is
negligible in institutions where students probabéywe a
more favourable attitude towards school and leggnin
due to their background. First and foremost, it is
extremely important to have a good quality socidiem
in school, to have a balanced teacher-teacheremuther-
student relationship. However, in Slovakia withiraikar
educational system, in schools with similar backgi
the composition of teachers is different, but thebpems
they face are still the same. A good social miliehjch
makes it possible to transfer cultural and humapitak
proves to be efficient means to solve these probldine
basis of this milieu is the system of relationshigsch
acts as an inter-generational social capital resyuand
the intra-generational teachers’ resource of chpitaich
gets less attention, but it is clearly tangibleveai the
same conditions, what separates effective and less
effective schools of disadvantaged compositionust |
these characteristics.
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