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Abstract

This study presents a new, integrative model of sports tdent. Following the theoreticd part of the study a footbal-
tdent research is presented, in which a theoreticd framework is provided by this new theory of sports tdent. This
research examines the role of psychologicd factorsin footbdl tdent development. The sample was N=425 footbdl-
players of the First Division Men’s Junior and Adolescent Footbal Championships of the Hungarian Footbal League,
and their coaches (N=21). The gpplied instruments were: Sporting Background Questionnaire, The Tennessee Seif-
Concept Scde (TSCS — Hungarian version), Psychologicd |mmune Competence I nventory (PICI), Athletic Coping
ills Inventory (ACSl), Advanced Progressive Matrices (APM), Co-Player Questionnaire, and Coach Questionnaire.
As aresault, significant differences were found between tdented and control groups in the case of 27 variables out of
48 (6 scdes of the SBQ, 5 scdes of the ACS -28, 9 scdes of the PIS, 5 subscdes and the Totd self-concept scde of
the TSCS and in APM). Moretdented players showed morefavourable vduesin each of the 27 intra-, and interpersond
dimensions. According to our results, the development of psychologicd factors (e.g. concentration, lack of anxiety,
sdf-confidence, coping skills, and socid skills) within an integrative approach can enhance persond efficiency in
developing footbdl giftedness.
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INTRODUCTION

Footbdl is the most popular sport in the world. Besides its remarkable socid and economic impacts it has dso
significant role in recregtion, hedth promotion and community building, so the goproach applied in footbal-
tdent careis very important. A possible am of footbdl-tdent development could be nurturing physicdly and
mentdly hedthy and successful footbdl players, who will be able to represent socidly useful vaues. Tdent
psychology could give serious contribution to this kind of process. I n this study the influence of psychologica
factors on the development of footbdl-tdent is examined. As theoreticd framework of this research an
integrative tdent modé is presented, which can contribute to the efficacy of footbdl-tdent care.

The gpplied tdent conception or mode has abasic influence on the research, as well as on tdent identification
and developmenta work (Bdogh & Téth, 2001; Mezd, 2008; Ménks & Mason, 1997, 2000). I n the case of generd
tdent theories we can observe a tendency of evolution in the direction of complexity and dynamic approach.
Initidly, generd tdent theories and models tried to identify one or more important intrapersond factors, which
lie behind the development of tdent (Terman, 1925; Shiefele, 1953; Renzulli, 1986). I n the tdent mode approach
those models which dready considered the role of the socid environment essentid in the development of tdent
represented a significant change (Mdnks & Mason, 1997; Czeizel 2004). Later another important, new viewpoint
gopeared: more modern tdent models emphasize the mutud effect the ingredients of tdent have on each other,
and their dynamics, and tredts the development of tdent as developmentd process (Gagné, 2005; Ziegler, 2005).
In this study a new, complex, and dynamic tdent-modd is introduced (Orosz, 2009). This integrative mode
providesthetheoreticd background of the present research concerning psychologicd factorsin the development
of footbdl-tdent.

Tendency towards complexity in sports talent models

Theorists usudly define sports tdent on the basis of sporting achievements and results. In most gpproaches -
explicitly or implicitly- sport tdent gppears as a prerequisite of success in sports, or as an indicator or predictor
of sporting successes in the present/ future. Early theories mainly focus on physicd factors (Durand-Bush &
Sdmela, 2001; Regnier, Sdmeda& Russdll, 1993). But, similar to the development of generd tdent models, sports
tdent goproaches have become increasingly complex, too. For example:

The multidimensiond nature of sports tdent is emphasized in the Czechoslovak tdent sdlection mode of
Havlicek, Komadd, Komarik & Smkova (Van Rossum—Gagné, 1994). According to these authors, thefollowing
factors influence the development of sports tdent: a) stable non-compensaed factors (e.g. height); b) steble
compensaed factors (eg., speed); €) and non-stable compensated factors (e.g. motivation).

Acoording to Gabler and Ruoff (Révész, 2008), we can consider someone as gifted in certain sports, if he/ she
has the kind of physicad and psychologicd conditionsin different life stages which can promote a higher leve of
future sporting achievement than would be the case randomly.

Harsanyi (1992) considers sports tdent to beong to individuds whose inherited (physicd, psychologicd,
anthropometric, motor and socid) abilities (assuming proper development processes) can most likely ensure a
high levd of achievement in thefuture. Heidentifies severd factorslying behind sportstdent, and, in hisopinion,
the interaction of hereditary characteristics and environmentd influences determine tdent.

In Frenkl's interpretation (Frenkl, 2003), the person as a bio-psycho-socid being participates in sporting

activities. Achievements are determined by physicd and mentd atributes, qudities, and socid factors.
Baker and Horton (2004) mention primary and secondary factors in defining tdent. Primary factors can be
categorized into genetic factors, training factors and psychologicd factors. According to their theory, these
modules dominate in the development of sports tdent. Secondary factors may have less effect, dthough their
absence may hinder tdent development. For example, secondary factors can be the family's socioculturd
situation, or other background dements, such as the place of training, the orientation of direction, the tools
avalable and the significance of the professionds involved.

The later sport-tdent modds emphasize more the psychologicd and socid factors besides the outstanding
physicd agptitudes. Although the sports tdent models above focus on sports, it is likely that different sports need
different physicd and psychologicd skills and factors. Because footbdl is a the center of this study, a the next
section some theories relaing to footbal tdent will be presented.

Theories of Football Talent

Reilly, Williams and Richardson (2003) did not find any consensus among experts definitions of football taent.
Professiond dubs usudly select tdented players on the basis of the criteriaof experienced coaches and observers
of players, for example, the Ajax Amsterdam sorting scheme, known as ‘TIPS. In this system technique (T),
intelligence (1), persondity (P) and speed (S) appear as criteriaof tdent. These authors present similer, dternative
lists of criteria too. For instance, such listsarethe ‘TABS (technique, atitude, baance, speed) or ‘SUPS (speed,
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understanding, persondlity, and skill). Reilly et d., (2003) reported that physicd predictive factors, persondity
characterigtics, and cognitive factors were important when they reviewed research into footbdl tdent
identification. These studies of physicd predictors emphasize tha players anthropometric characteristics (eg.,
body proportions, body weight, body, and shape or limb circumference) show a significant corrdaion with
performance. In connection with persond characteristics, Reilly et d., (2003) observed persondity factors (such
a motivation, sdf-confidence or treding anxiety) that play a significant role in sports achievements.
Furthermore, they found that there are differences between inheritance and the determination of persond
factors, and somefedures (eg. ability to control anxiety) can be significant. They dso suggest research into such
cognitivefactors as anticipation and decision making. | n their opinion, two cognitive predictors of footbal tdent
are credivity and intelligence. In their study they dso describe how the socid environment plays a significant
rolein the unfolding of footbal taent. Parents, teachers, coaches, friends, and teammates have an impact on the
ahletes and their vaues, bdiefs, emotions, atitudes and engagement. Findly, they emphasize the role of such
culturd and socid factors as socid trends, popular and traditiond culturd vaues, or socio-economic status.

A kind of implicit theory can be discovered on the basis of research into tdent identification. Severd
researchers have dready focused on finding methods of identifying tdented footbdl players, for example:
According to Savelsbergh et d., (2010), differences in visud search and dislocative behaviour can be used as
indicatorsfor identifying tdented junior (10-12 year-old) footbdl players. Their subjects (N=20) were dl players
of theregiond sdection team of the Royd Dutch Footbdl Associaion, or other professiond clubs. Savelsbergh
et d., (2002) published a similar examination of soccer godkeepers.

The results of Gdl et d., (2010) suggest tha anthropometric and fitness assessments of dlite youth soccer
players can play apart in determining their chances of proceeding to higher achievement levels. The 161 players
examined were grouped according to whether they achieved internationd or professiond status or remained
amateur. Messures were taken across three age categories (under 14, 15 and 16 years of age).

Miranda et d., (2013) studied the influence of a 10-week soccer training program for young players (N=13).
They recommend that (in order to identify taent) soccer coaches should collect the following types of dataabout
players. anthropometric data (e.g. body mass, body mass index, lean body mass), psychologicd data (e.g. totd
mood disturbance), technicd skills and specific performance parameters (e.g. flexibility, sdom dribble and lob
passtests, 30- and 50-m time-trid performances, runningintensity a the lactate minimum test and the anaerobic
parameters of the Running Anaerobic Sprint Test).

Vaeyens et d., (2007) found tha the decision process (in redion to a systematicdly increased number of
players involved in redistic, filmed simulations, which depicted an offensive game situation) can be a good
predictor in terms of tdent identification. According to their results, more complex situations (e.g.: more players
involved in the action) are more effective tools of tdent identification. Their subjects were 13.0-15.8 years olds
(N=87).

In the theories of footbdl tdent presented above, dso physicd, psychologicd, socid, socio-economicd, and
culturd factors gppear. So based on dl this, acomplex goproach is seen essentid in footbdl tdent development.
Therefore such aholistic modd is suggested which considers the multifactorid nature of footbdl-taent and pays
atention to the dynamics of tdent components.

A New, Integrated Model of Sports-Giftedness

Orosz (2009) recommends a new multifactorid, dynamic mode of sports tdent to provide a theoreticd
background to procedures deding with sports tdent development. According to the integrative agpproach to
tdent, merit in sport is not a permanent characterigtic, but rather a marker formed in the interaction of meny
dynamic components. The redization of giftednessis not only influenced by the presence or shortage of the key
components, but the interaction of dl these and the functioning of the whole system. As per the model, the
fulfilment of sporting tdent is influenced by persond, interpersond and transpersond factors. The integraive
goproach model examines these factors’ dynamics (Figure 1).
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Figure 1. Thelevels of factors influencing development and the direction of their influence

At the persond levd, dl the physicd, affective and cognitive factors may afect the atainment of gods. Physicd
factorsrefer to maerid aspects. Thesefactors contain our physicd body with al of itsfunctiond principles (such
as anthropometricd and physiologicd fedtures), and our existentiad needs (for example: our efforts to maintain
financid security) and physicd actions. The afective factors are our fedings and emotions about the world
(about oursdves, our environment or about events in our life). Such emotions are, for example, the basic
emotions of psychology (sadness, fear, anger, disgust, happiness, disdain, shame, remorse, interest, surprise -
|zard, 1971), as well as other verbdly definable emotiona experiences. In addition to these, there are dso the
often verbdly inexpressible shades and depths of the phenomena in the outside world which persons are
atracted to or which they rgect. Cognitivefactors are efforts and processes deding with thinking, understanding,
andysing, and vduing the phenomena of the world. Intdligence, dtention, memory, decision-making and
anticipation dso belong to this category.

At theinterpersond level, the family, the direct socid environment (in sport: coaches, peers, friends, relatives
and mentors, etc.) or the wider socid surroundings may have significant effects on development (Van Rossum,
1995; Nagy 2002; Budavari, 2007, Csikszentmihdyi, Rahunde & Whden, 1993, Monks, 1992; Czeizd, 2004,
Gagné, 1999; Kaufman & Sernberg, 2008; Harsanyi, 1992; Frenkl, 2003; Baker & Horton, 2004; Reilly, Williams
& Richardson, 2003; Saether, 2014)

The trangpersond or spiritud level means the connection between phenomena existing beyond our socid
lives and persond relaionships, and their effects on an individud (i.e. chance or destiny). In case of thislevd,
transcendentd experience becomes an organic pat of an individud’s life, and dso his or her links with the
spiritud side of life (fath, spiritudity, spiritua experiences or the connection with the ‘sdlf’ in a Jungian sense).
Thisincdudes the person’s rddionship with his/ her ancestors or spiritud predecessors (masters, tutors), as well
as the existence of the so cdled ‘fate-factor’.

Physicd, affective and cognitive factors mutudly afect each other within a person. A good example of the
interaction of cognitive and afective factors is the way the cognitive gopraisd afects emotiond life, or the
emotiond state affects memory. There are well known examples of the interaction of physicd and cognitive
factors, when the physicd dtate (e.g. weariness, physicd freshness) has an influence on atention, or when a
sportsman supports his/ her physicd development with the aid of mentd training. An example of theinteraction
of physicd and affective factors may be the effect of excessive emotiond tension on muscle tone, or the effect
of respiratory techniques on the dteration of emotiond staes. In the same way, there is a possible mutud
relationship between transpersond factors and thefactors above. According to this, aperson’sthoughts, fedings,
his/ her physicd condition and circumstances have an effect on their relation to spiritudity.

Persondity (with itsinner complexity) is part of the system of the surrounding environment and isin adiverse
interaction with it. Usudly, aperson’s most direct system is the family, and he/ shefitsinto this as the organs fit
into the organic system. Wider environmentd effects may reach the person through the filter of the family
because their basic emotiond and menta models evolve among their family members. That iswhy it may happen
that two different playersinterpret the same coach’s communicetion in different ways. The family is part of the
wider environmentd system of rdatives, friends and other important dose individuds, while this wider system
is part of the socid system itsdlf. These wider systems may dso bear on theindividud, directly or indirectly.
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Every complete system is, in terms of its qudity, more than the sum of its parts. To conceptudise this, the
simple presence of intra-/ interpersond tdent factorsis not enough to the fulfilment of tdent, but the dynamic
interactions within the system is dso important. In this way, the lack of a specific component may be
compensaed by other components, dthough particular parts of the system may work against each other.

These systems atempt to achieve a bdance that is gppropriae for them. On an individud basis this gppears
in physicd, afective and cognitive fields. Development involves dterdtion, but for this there is a need for a
temporary disruption of the baance (WatzZlawick, Weekland & Fish, 2008). For example, it is possible that a
player has to change his thinking radicdly to reman a member of his or her team, or, that a young player who
has just Ieft home is going through an emotiond crisis. A typicd baance disruption of this type is the physicd
‘disintegration’ of an adolescent or the change in their body-image. Tha is why it is vitd for the development
and the evolution of tdent that the system should encourage the person to change, and should tolerde a
temporary loss of bdance. On the other hand, the environmentd system ams to maintain this baance, so the
extent to which it can react flexibly to persond changes or follow the individud’s development flexibly is an
important factor. Furthermore, the extent to which it can cut itsdf adrift from obstructive environmentd
influences in any given circumstance is dso important. It is possible tha a sportsperson can overcome their
environmentd baance but the environmentd system will dways pull them back to itslevel of progress. In this
sense, consider those diminishing sports tdents who cannot resist their best friends and harm themselves both
physicdly and mentdly by drinking dcohol or staying up dl night. Or just imagine how a sportsperson can
perform if they cary with them the experience of the history, falure and the unfortunae fae of their
predecessors (‘whatever we do, we will never be successful’). They will possibly make the wrong decisions in
situations which could lead to success until it emerges tha the familid system is subconsciously broadcasting
this message. Another example can occur when in sports teams the stable roles and hierarchicd relaions hinder
persond progress, just as when the still dominant, ageing stars hold back the performance of the ambitious
youngsters, because their rise may bring them aloss of prestige. In this case structurd changes in the team
(sdling-buying players), replacing the coach or atransfer of a player may dislocate the baance which impedes
process. Wider environmentd systems are dso an integrd part of those systems which include them. According
to thisintegrative aspect, the laws of badance prevail a thisleve. For instance, afootbdl club is part of the given
country's footbdl system. The country’s socid redions, economic status, nationd mentdity — throughout the
footbdl federation — directly, indirectly and significantly, influence the standards of the operationd level of dubs,
for example, the results they achieve & internationd level. Tha is why it is arare phenomenon that a footbal
team emerges from alow level naiond league and achieves significant results a the internationd level.

The integrative goproach to talent-nurturing implies some important practical considerations

It gpproaches sport tdent as aprocess, instead of asapermanent feature. Dueto theinteraction of theremaining
factors it may be possible that giftedness gopears during a later period of the process. For example, certan
decisive tdent components may congregate later on. At the same time, tdent can be lost if the factors which
influence the evolution of tdent are not present in the right form. To avoid this, it is advisable to use tdent-
diagnostics embedded into the developmentd process instead of aone-off sdection. This may be implemented
by the fluent diagnostic tracking of sportsperson’s status and development, and, by continuously feeding the
results measured back into developmentd progress.

The more people adopt a systemdatic development goproach the more effective tdent-nurturing is. Factors
afecting tdent evolution gppear in everyone in a different way (to adifferent extent, and a adifferent qudity
and bdance level). Therefore the integrative gpproach recommends the operation of tdent-nurturing on pardie
levels.

The evolution of giftedness a& apersond leve is assisted if the physicd, affective and cognitive components
develop equdly well. The improvement of socid skills dso helps to develop giftedness indirectly because by
developing socid skills, a sportsperson can crede socid relaionships which support them. As part of tdent
development, it isimportant to recognise the persond and interpersond factors which impede the unfolding of
tdent, and, consequently, provide support in order to overcome them.

Complex sport tdent-nurturing programs may assist in implementing a tdent-nurturing programme run on
pardld levels. I n these programmes, besides physicd development, thereis dso asubstantid growth in affective,
cognitive and socid skills. Furthermore, they can incorporae environmentd characteristics (such as tdent-
nurturing training for parents, tdent consultancy, sports-psychology guidance for coaches, training sessions, etc.)
and, additiondly, participation in federd and nationd tdent-nurturing programmes. Findly, the integrative
goproach considers the cooperation of mutudly supporting professionds involved in the system in enhancing
tdent-nurturing to be of great importance.
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METHOD

The research in this study is part of alongitudind series of monitoring activities which has a dud purpose. On
the one hand, it examines the psychologicd factors affecting the development of afootbal tdent, according to
the following:

[ Thesupport for taent-nurturing with psychologicd tools

[l Prevention/ reduction of tdent-loss with psychologicd tools

[ Tdent identification with the ad of psychology

On the other hand, it measures the integrative aspect of the practicd vdidity of sports tdent-nurturingon a
large sport sample to prevent tdent-loss and, to develop tdent-nurturing. At the current stage of research we
compared the persond and interpersond significance of players considered gifted and less gifted by their coaches
and their team mates. Our preliminary hypothesis was tha the more gifted players would perform better on both
persond and interpersond levels.

In the next phase of the tracker monitoring the correlaion between future pay-off and current results will be
investigated. For instance, how coaches and team mates form their opinions a the present time, and how they
predict aplayer’s performance in the future, based on his/ her giftedness. In addition, how psychologicd factors
identified in this monitoring relate to the player’s later performance and career. Further on, the transpersond
factors contributing to a player’s sports-career will be monitored.

Sample
425 footbdl players and 21 coaches of 22 junior teams of Five Clubs from the First Division of the Hungarian
Nationd Championship took part in our study (see: Table 1). In terms of their age-group, the sample was as
follows: U15s 5 teams N=96; U16s 5 teams N= 104; U17s 5 teams N=106; U18s 3 teams N=41; U19s 4 teams
N=78.

Table 1. The sample of our study

Age group No. of Players No. of teams

Under 15 9% 5

Under 16 104 5

Under 17 106 5

Under 18 41 3

Under 19 78 4
Procedure

Players and coaches filled in psychologicd questionnaires and tests in the presence of a psychologist (players
under the age of 18 were able to participate in the study with parentd permission). The following questionnares
and tests were used:
11 Sporting Background Questionnaire
The Tennessee Sf-Concept Scde (TSCS— Hungarian version)
Psychologicd |mmune Competence Inventory (PICl)
Athletic Coping kills Inventory (ACS)
Advanced Progressive Matrices (APM)
Co-Player Questionnaire
Coach Questionnare
Bdow, thesetests and questionnaires are presented in detail.
Sporting Background Questionnaire (SBQ): This questionnare was created in order to explore familid
factors. It incdudes the following main topics:

[ Spat asavduein thefanily. | ssues within this areaindude exploring how important arole sport playsin
thelives of players and their families. For example: ‘Did you ever do any sport before you began to play
footbdl? Or: ‘Isthere any professiond sportsperson in your family? And findly: ‘I s there any amateur
sportsperson in your family?

O Thefamilyssadd badkgaund and drarrgianas These issues helped to explore how much sacrifice from the
family is required to support (financidly) the sporting career of a player; and these were dso gpplied to
magp socid background of players.

T Towhd extent dd thepaye fed hisfamilyserdiond, finendd and dher suppart duringhis sparts ares?

O Howinpatant ardedoesfadtbd| playin thelifed thepayer. For example: ‘Do you care about footbdl besides
training (e.g.: Do you read books about footbal)?

I R O
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O Farily bdids abaut suaes For example: ‘Which members of the family are considered successful?
‘Estimate on a 10-point scde to what extent your parents consider themselves to be successful. What is
your opinion?

The Tennessee Self-Concept Scale (TSCS: The Tennessee SAf Concept Scde (and its Hungarian version -
Déva & Spos, 1986) is akind of sdlf-description questionnare. It is used to measure the following dimensions
of self-concept:

[1Physicd Sdf-Concept (questions: 1st-18th): describes how the subject relaes to his own body, wha his
opinions are about his physique, and state of hedth.

IMord Sdf-Concept (questions: 19th-36th): shows the mord vaues (sincerity, trustworthiness) of the
subject.

O Individud Sdf-Concept (questions: 37th-54th): standards of sdf-confidence and sdlf-esteem; summary
of judgements on will-power, abilities, skills, perseverance and sdlf-confidence.

[ Family Sdf-Concept (questions: 55th-72nd): shows how the individud judges his position within the
family, his attitude towards his family and vice versa

[1Socid Sdf-Concept (questions: 73rd-90th): depicts how the individuad measures his socid status and his
dtitude towards his peers.

[ Totd Saf-Concept Score (question: 1st-90th) isthe sum of the dimensions ebove; it reflects sdf-esteem,
sdf-acceptance and sdlf-confidence.

Beyond these dimensions, the vdidation-indexes were cdculaed too.

Psychological |mmune Competence [nventory (Pl C/ ): This contains 80 items and it has 16 scdes (Olédh,
2005). The PICl examined footbdl-players maturity and the efficacy of their psychologicd immune-system and
reveded what kinds of skillsthey have for coping with stress. The scdes are:

0The “positive thinking” scde focuses on persond characteristics in terms of expectations and
anticipation of positive changes.

[1The“sense of coherence’ isthe ability to understand and empathize events which have happened to us;
our anticipation of environmentd changes and a strong belief in the reasonable outcome of future
events.

0“SHf-respect” goes beyond a positive rating of oursdves; it is abehaviour which plays an activerolein
maintaining vaues of self-esteem.

[1The “sense of sdlf growth” scde shows an individud's psychicd development, observing the progress
of his own development; regarding his capacity for self-completion the individud defines himsdf as a
human being cgpable of fluent rgjuvenation and sdlf-growth.

1“Change and chdlenge orientation” refer to an instinct for sensitive perception following changes.

0The “sdf-efficiency’ scde describes how the individud can actuate his own/ acquired plans and
solutions. The individud is very confident that he is able to execute behaviours which contribute to
implementing his ams.

[1The“socid cregtion capacity’ scde has arolein reveding dormant, hidden skills in others and their use
in the process of common thinking.

"1 Soores of “synchronicity” show how a person is able to live with environmentd changes, in sync with
current events. He is eble to fully concentrate dl his psychic energies on his ams. The ability to control
dtention and unconsciousness.

[1“God orientation” measures how the individud can postpone the fulfilment of his persond needs, and
what ismore, persevereif any difficulty arises.

[0The “sense of control” scde measures how somebody can control hig/ her life. It represents the
conviction that it depends on us as to how we act in situations in which we participae.

[1“Socid monitoring capacity’ records therate & which an individud can perceive information about the
socid environment sensitively and sdectively, and, use it adequately to achieve further ams.

[“Problem solving cgpacity” is the individud’s credtive cgpacity to work out plans, dternative solutions
or origind idess. An ability to structure learnt knowledge and make it active and useful during the
struggles faced in life and in problem solving.

71“ Socid mobilizing capacity” refersto the skill of persuading, motivating and directing others.

1 “Impulse control” is the ability to manage behaviour, rationd control and menta programmes. It is
the capability of choosing the level of control and the most suitable gpproach by anadysing possible
CoNsequences.
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[1“Emotion control” shows how aperson can overcomethe distressinduced by thredts, emergencies and
falures, and furthermore, how he can convert them into constructive behaviour.

[ The“irritability control” scde measuresthereaction to frustration, or the lack of sdtisfaction of essentid
needs. The ability to exerciserationd control over anger and rage, an ability to use anger in aconstructive
way.

Athletic Coping Skills Inventory (ACS ). The players characteristics as manifested in sports-situations were
examined with the sport-specific Athletic Coping Xills I nventory (ACS -28) (Smith et dl, 1995). The Hungarian
version of the ACS contains 28 questions (dso cdled ACS-28) and was creded by Jdinek and Olgh (Jdinek,
2000). The system messures the psychicd characteristics of sportspeople on the following seven scdes:

"1The “coping with adversity’ scde messures an individud's behaviour in cases which may occur
unexpectedly and raise chdlenges and, in this way influence sports-performance.

"1 The “pesking under pressure’ scde gauges performance in competitive conditions. When the rate is
high the individud achieves abetter performance, chalenges motivae him.

[ The“god setting’ mentd preparation” scde measurestheindividud's mentd preparations and hisams.

[ The “concentration” scde describes the leve of a person’s focus on training and competition. A
motivated sportsman is ableto concentrate on hisexercises and filter out disturbing factors; additiondly,
heis equipped to solve unexpected tasks.

[1The“freedom fromworry” scde showsthe extent to which sportspeople worry about their performance
and achievement, and about how others judge them.

[ The “confidence and achievement motivation” scde shows the leve of a person’s sef-assurance and
positive motivation. A very high levd indicaes the individud would like to perform & 100 percent
during every contest and training session.

[ The“ coach ability” scde describes and measures the relationship between the coach and the individud.
Vdues show how open the sportsperson is to training instructions and information. He accepts
constructive criticism and is able to cooperate with his coach.

Advanced Progressive Matrices( APM) APM was gpplied in order to test intelligence (Raven, Raven & Court,
1998).

Co-Player Questionnaire. A Co-Player Questionnaire was created in order to get to know the opinions of
sportsmen regarding how tdented their teeammates are. First, it asked the players to rank their co-players
according to their tdents. Following this, the players answered the following questions:

[JWho are the best team-players, in their opinion?

"1Who do they predict agreet future for? Why?

[JWho are the most popular, in their opinion?

[JWho have the greatest amount of sdlf-confidence, in their opinion?

[JWho do they think are the most anxious before matches?

“1What do they think is necessary to become a good footbdl player?

Coach Questionnaire This questionnare has been devedoped in order to collect information about the
professionds conceptions of giftedness and how they characterize their players. He questions are the same as
those in the co-player questionnaire.
1 Who are the best team-players, in their opinion?
Who do they predict agreet future for? Why?
Who are the most popular, in their opinion?
Who have the greatest amount of self-confidence, in their opinion?
Who do they think are the most anxious before matches?
What do they think is necessary to become agood footbdl player?

Coaches had to rank the players according to their tdents and they had to describe the five most tdented
players strong-points and weak-points. Coaches dso had to define the concept of atdented footbdl player.

I A B |

RESULTS

Grouping on the Basis of Giftedness

At the beginning of data andysis a graduation was made to distinguish players on the basis of their giftedness.
On the basis of data akind of summarized rank order (which shows players' giftedness) was created by using
main component andysis. The main component andysis identified three components. These were:
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[J Rank order of coaches regarding players giftedness (abbreviated to: coaches rank order. Note: lower
vaues are more favourable)

[J Co-players rank order regarding players giftedness (abbreviated to: co-players rank order. Note: lower
vaues are more favourable)

71 Who do the co-players predict a great future for? (Abbreviaed to: great future. Note: higher vdues are
more favourable).

Table 2 shows corrdations among these three variables and the main component. Vdues show redly strong
and significant correlaionswith themain component for dl components. The reason for the negetive correlation
of the 'gredt future is that this variable's high vdues are favourable (high vdues indicate a high number of
individuadswho predict a‘great future for someone), but in cases of the rank orders of the co-players or coaches
or the summarized rank order, the lower vdues are favourable.

Table 2. Pearson correaion between the main component of summarized rank order and components

(n=374)
Components Corréation with the main component
Co-players’ rank order A5*
Predicted ‘Greet future -.859*
Coaches rank order 907

*dgnificance & level p<.001

Themain component can give more useble information than the smplerank orders of coaches or co-players.
The summarized rank order contains datafor 374 players, and not the origind 425 in the full sample. This was
due to various factors; for example, one coach did not complete the questionnaire, one coach’s ranking was of
no use from aresearch perspective, while some players were not induded in the coaches' rankings.

Inthenext step, discriminant andysis (with the stepwise method) was used to study 48 psychologicd varigbles
in order to find which variables are best separated in different groups. In thefirst grouping the best 40 percent
of players were compared to the remaining 60 percent. Three significant variables were the best predictors from
the viewpoint of grouping. These were: confidence and achievement motivaion (ACS), sef-efficiency (PIS)
and intelligence performance (as a cognitive component). These varigbles can predict tha players are members
of thefirst group (probability is 53.9%), or of the second group (probability is 71.3%). According to the results,
psychologicd variables were hardly able to ded with the question of how to ascribe players to the best class.

Following this, the first 60 percent of players was compared to the remaining 40 percent. According to the
results, about 70 percent is the probability that players can be grouped into the first group, but only less than 50
percent is this probability in case of the second group. Finaly, the experiences showed that the best solution is
to split the sampleinto two equd groups (Table 3), becausein this case, the possibility of preciserankingis more
than 60 percent in both groups.

Table 3.Tdent-ranking groups relaed to group-rating compared to the full sample & a proportion of 50-50 %.
Predictive ranking

Groups Moretdented  Lesstdented Summery
Frequency within  First haf 109 (61.6%) 66 (391%) 175 (50.6%)
predicted groups  Seoond haf 68 (384%) 103 (60.9%) 171 (49.4%)

Totd 177 (100.0%) 169 (100.0%) 346 (100.0%)

According to the find result of the grouping, those players who belong to thefirst hdf of the tdent ranking
are considered as tdented players, while the others are considered to be members of the less-tadented group
(Table4).

Table 4. Names, abbreviations and numbers of individuds in groups

Totd sample: n= 374 (100%)

Name of group: Totd sample = tdented group + other group
Abbrevidion

of name of Group-TS

group:
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Haves of n=187 n= 187
rank order of (50% of 374) (50% of 374)
totd samples:
Tdented Others

Name of group:
Abbrevidion Group-T Group-O
of name of
group:

Quarters of Group-T: n= 47 n=47 n=47 n=46

% of hdf sample: ~25.0% ~250% ~250% ~25.0%

% of totd sample: ~12.5% ~125% ~125% ~125%

Name of group: Most tdented - - -

Abbrevidion Group- Group- Group- Group-

of name of group: T1 T2 T3 T4

The Difference between Talented and other Players

I ndependent T-test was gpplied in order to find the psychologica differences between the two groups. In cases
of 27 variables, significant differences were observable: playersin thefirst haf of therank order had better vaues
in 27 intra- and interpersond dimensions (Table 5).

Table 5. Differences between tdented and other players

Test/ Group means
Que. Varigbles Group of Groupof  Sgnificance
tdented players other players
(Group-T) (Group-0)
1. Assistance with transport to matches 8.409 7.718 .010
2. Financid ad 9.34 9.012 031
C 3. Emotiond support 9.265 8812 .006
B8 4. Mother considers me sucoessful 8.011 7.702 035
5. Father believes in my qods 8.672 8.283 015
6. Mother believesin my gods 8.739 8.363 017
o [ Peskingunder pressure 13.347 12.374 .000
& 8 God setting/ mentd preparation 11.517 11.047 050
8 9. Concentration 13.080 12439 .001
< 10. Freedom from worry 11.778 11.082 010
11. Confidence and achievement motivaion 13.091 12.298 .000
12. Positive thinking 15.653 14.717 .000
13. Sense of coherence 15.420 14.780 016
14. Sdf-respect 15.977 14.896 .000
- 15. Sense of sdf arowth 16.264 15474 .003
& 16. Change and chdlencge orientation 15.710 14.757 .001
17. Sdf-effidency 16.017 14.988 .000
18. Socid credtion capacity 13.972 12.971 .000
19. Snchronicity 15.011 14.228 010
20. God orientation 16.491 15.930 .037
APM 21. Advanced Progressive Matrices 27.273 24.757 .001
22. Physicd Sdf-Conocept 73.503 70.500 .001
23. Mord Sdf-Conoept 72.232 69.902 012
g 24, Persona Seif-Concept 74.898 71.000 000
= 25 Family S&f-Concept 74.588 72.699 044
26. Socid Sdf-Concept 70.373 68.684 025

27. Totd Sdf-Concept 365.593 354.464 .001
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According to the results, players from the first and the second haf differ significantly from a psychologicd
perspective. Those who were considered to be tdented had better vaues than the othersin dl 27 verigbles.

Differences among Talented (Group-T 2-4) and Most Talented (Group-T 1) Players

Further investigations led us to the conclusion that there would be significant biases among players in the first
hdf of theranking in terms of psychologicd features. We were curious about whether the most prominent differ
from the others. To test this, we anadysed the features of only the first 50 percent of the sample. This tdented
group was separated into four subgroups with equa members (47-47-47 and 46 persons), with 25 percent of the
tdented playersin each group. In this way the most tdented 12.5 per cent (Group 1) of the full sample dso could
be isolated. A larger-scde subdivision was not reasonable due to the element reduction of samples within
separae groups. This was dso confirmed by our previous andysis. Figures 2-7 show the results of the
comparison of the four subgroups. The graphs show that thefirst group differsin many factorsfrom the others.
In the case of persond self-concept (Figure 2), physicd self-concept (Figure 2), concentration (Figure 4) and a
feding of sdf-efficiency (Figure5) theresults of themost tdented players (T 1) deerly differed from the seemingly
homogeneous sample of other tdented groups (T2-4). However, when it comes to the positive thinking
dimension (Figure 6) the picture is not so obvious. In the case of the ‘freedom from worry scde (Figure 7) the
most tdented players overtake the others, the two middle groups’ show a solid result while the fourth group
becomes detached.

Personal self concept

T T T T
m™ T2 T3 T4
The four groups of those considered talented

Figure 2. Differencesin persond sdf-concept among the tdented groups

Physical self-concept

T T T T
T T2 T3 T4
The four groups of those considered talented

Figure 3. Differencesin physicd sdlf-concept among the tdented groups
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Figure 4. Differences in concentration among the taented groups
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Figure 5. Differences in sdf-efficiency anong the tdented groups

15.0—
15.5—
15.0—

140

Concentration

Self-efficiency

Positive thinking

T
T T2 T3 T4
The four groups of those considered talented

Figure 6. Differences in positive thinking among the tdented groups

Freedom from worry

T T T T
T T2 T2 T4
The four groups of those considered talented

Figure 7. Differences in freedom from worry among the taented groups



Oroz & Meo 70

It was dso checked (with one-way andysis of variance and then conducted contrast andysis) whether the
results indicae red datisticd discrepancies, and additiondly, what variebles stand on the background of
differences among groups. According to the result of variance andysis (Table 6), players who were considered
to be the most tdented players (see: group T1) had significantly better vaues in 11 varigbles than the others
(groups T2-4).

Table 6. In what way do the most tdented players (T 1 group) differ from T2-4 groups?

Name of Varigble Sgnificance
Pesking under pressure .009
Concentretion 017
Freedom from worry 001
Change and chdlenge orientation 019
Sdf-efficiency 024
Socid credtion capacity 016
Physicd sdlf-concept 027
Mord sdf-concept 046
Persond sdf-concept 025
Socid sdf-concept 018
Totd sdlf-concept 013

To examine any further relaionships between persond and interpersond characteristics we compared the
results of sdf-characterisation, peer-characterisation, coach-characterisation and psychologicd tests and
questionnaires. Comparisons reveded how footbdl players sense and fed themselves in socid space, and how
they act in testing situdions.

Correlation between co-players’ opinions regarding giftedness

The levd of correlaion between co-players’ opinions of giftedness and the perception of other psychologicd
characteristics was investigated. It is supposed that notions of giftedness are relaed to players’ thoughts and
perceptions regarding their peers’ sdlf-confidence, anxiety and socid skills.

To examine the hypothesis, the Spearman rank-corrddion cdculus was used. The results gopear below in
Table7.

Table 7. Correation between co-players’ opinions about the best team player, most popular, most self-

confident and most anxious peers.
Team player Popularity SHf-confident Anxious
Co-player ranking r= -.744* -614* -.629* A77*
n= 417 411 339 339
*dgnificance a level p<.001

Thedose corrddion can be seen among the results regarding players opinions. Tdented players are probably
considered socidly skilled and more self-confident. The perception of anxiety shows a significant correlation
with co-player ranking (the positive range corrddtion lists more anxious players a the end of the hierarchy), but,
on the other hand, it is not closdly relae to their opinion of how tdented they found their team mates. The
results confirm that the sportsperson’s peers dso place a high vaue on socid skills, sdf-confidence and coping
with anxiety in the development of footbdl giftedness.

These results dso answered the question of whether the most tdented players positive evduation of their
socid reldions was subjective, or whether their teem-mates dso agreed with this judgement. According to the
results bove, the players sdf-concept isin harmony with their teammates’™ opinions.

Differences between Players on the Basis of Popularity

Another hypothesis was that those players who are considered to be the most popular differ from their
contemporarieson thebasis of certain psychologicd characteristics (socid sdlf-image, socid skills, self-assurance,
sdf-esteem). To investigate this hypothesis, an independent samplet-test was used to compare the psychologica
characterigtics of players who were considered to be the most popular (according to opinions of at least four of
their team mates). The minimum four opinions were important, because team mates often decide on the basis
of friendship or sympathy and rate others as popular (in effect as an expression of friendship and not because
of their red popularity), so some less popular players can get some votes this way. Our prior assumption was



Psddadd fadasin... 71

verified according to the results. The most popular players differed from their team mates in the following
psychologicd fedtures:
[ Stressful situations motivate them more; they can achievetop performance (peaking under pressure)
They can cope with unexpected situation and chalenges more efficiently (coping with adversity)
They have better concentration during training and competitions (concentretion)
They have less anxiety regarding their performance (freedom from worry)
They have more sport-specific self-confidence and motivaion (confidence and achievement
motivation)
Positive thinking is typicd
They think they control their lives (sense of control)
They have more sdlf-respect
They are more inventive (problem solving capacity)
They have ahigher level of sdf-efficiency
They have ahigher socid monitoring cgpacity
They have gredter socid credtion cgpacity
They have higher intdligence
They vdue their physicd fedures more positively (physicd sdf-image)
They have positive mord traits (mord sdlf-image)
They have higher sdf-esteem and sdlf-assurance (individud sdlf-image)
They have amore positive goproach to socid relationships (socid self-image)

As per the features above, it is likely that team mates do not simply consider someone popular because of his
footbdl giftedness, but as aresult of his other characteristics as well.

Differences between Players on the Basis of Self-confidence

The next question was whether there is any difference among players with different leves of sdlf-confidencein
terms of psychologicd factors. Those players whose self-confidence is higher (on the basis of their co-players
opinions) differ from othersin psychologicd factors (such as persond self-concept, sdf-efficiency, sdlf-respect,
and sport-specific self-confidence), according to our hypothesis.

To control this hypothesis, players were grouped based on their co-players opinions ebout players sdlf-
confidence. The criteria for membership of the 'high sdlf-confidence group' was tha a minimum of four co-
players marked the given player as a 'high sdf-confidence player' in the Co-players Questionnare. An
independent sample t-test was gpplied in order to examine this hypothesis.

This hypothesisis confirmed. Players with the highest levd of sdlf-confidence (according to opinions of their
co-players) have significantly (p<0.05) better results than others from the perspective of the psychologicd scdes
beow:
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Coping with adversity
Pesking under pressure
Concentraion
Freedom from worry
Confidence and achievement motivation
God setting/ mentd prepardion
Positive thinking
Sense of coherence
Sdf-respect
Change and chdlenge orientation
Sf-efficiency
Socid credtion capacity
Physicd sdlf-concept
Persond self-concept
The results for the sdlf-confidence and performance motivation (including sport-specific self-confidence),
sdf-respect, sdf-efficiency and individud self-concept (which measures sdlf-confidence and self-esteem) scdes
support opinions about self-confidence. The correspondence between the results for sdf-characterisation and
peer-characterisation imply tha footbdl players described themsdves sincerdly and accuraely during the
examination process. The gppearance of concentration and freedom from worry support the theory tha these
fedures interact in players with the highest leve of sdf-confidence. The above results lead us to the condusion
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tha players do not only have confidence because of their footbal skills. Their level of confidence was basicdly
high and was dso boosted by their swiftly developing footbdl skills.

Differences between Anxious Players and N on-anxious Players

The following presumption was that those players who were considered to be the most anxious differ from
contemporaries on the basis of certain psychologicd features (such as freedom from worry, self-confidence, and
concentration). The criteria of anxiety based on four co-players’ opinions (“most anxious players’ were those
players who were marked by minimum four other team mates). Data were andysed with an independent sample
t-test and this highlighted three variables which significantly differed from the others in the case of the most
anxious players. freedom from worry, the father’s opinion about the player’s success and the mother’s opinion
about the player’s success. Those players who seem to be the most anxious (according to their team mates) do
indeed report a higher level of anxiety, and so they fed their families do not consider them successful.

It was dso measured how those players suffering from high levels of anxiety according to their coaches
differ from their contemporaries as regards certain psychologicd features. The relevant question in the coach’s
questionnaires was compared with the players’ sdf-characterisation. The independent sample t-test reveded a
significant distinction between the most anxious and the non-anxious players on the following scaes, according
to the coaches’ ranking:

[J Pesking under pressure

T Freedom from worry

T Body sdlf-concept

[0 Mord sdf-concept

[ Individud self-concept

The results confirm the fact that coaches' judgements chime with the players' feding of anxiety: those who
were considered to be the most anxious reported higher levels of anxiety dbout competitive events. Furthermore,
those who are the most anxious have less sdf-confidence and sdlf-esteem, and they underperform in stressful
situations and are less sdtisfied with their physicd characteristics and mord vaues.

I'n connection with our previous andysis, the differences between the more anxious and less anxious players
were checked on the basis of psychologicd factors. Comparing the two groups with an independent sample t-
test, theresults showed that those who consider themselves the most anxious differ significantly in thefollowing
features. On the whole they assume that:

[ Their fathers do not regard themselves as very successful individuds
They react poorly in unexpected situations and chalenges (coping with adversity, ACH)

They areless proneto achieving top performancesin stressful situations (pesking under pressure, ACS)
They have less ability to concentrate (concentration, ACS )
They have no red syncing ability — mentd presence (synchronicity, PICl)
They are more worried about performance (freedom from worry, ACS)
They arelesslikely to develop, or to fulfil themsdves (sense of sdf growth, PICl)
They lack the ability to control enxiety, frustration and pressurein emergencies (emotion control, PICI)
They are less sdisfied with their physicd atributes (physica sef-concept, Ten)
Their levels of sdf-confidence and sdlf-esteem are lower (individud self-concept).

The results above again confirmed the interaction between anxiety and other significant factors (for example:
concentration, self-esteem, sdf-confidence, family influences). They dso support the reiability of certain scdes
(emotion control, freedom from worry).
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DISCUSSION

We supposed that those players who managed to make it to thefirst division of the footbdl championship had
dready proved their sKills, and those players who are the best according to their coaches and team mates are
obviously among the most gifted Hungerian footbdl players. Therefore it was supposed that the gpplied totd
giftedness hierarchy of this study truly reflects red footbdl tdent. Naurdly, this must be emphasised that
sporting tdent is not a permanent feeture, according to our integrative gpproach. It is afactor derived from the
dynamic interaction of many other changing agents, which means that currently there are some players a the
lower end of the hierarchy who should progress.

Research data support the integraive approach to giftedness. Totd tdent-ranking has reveded that more
gifted footbdl players have better resultsin sum on the basis of psychologicd factorsthan therr less gifted peers.
Those who excel among the more tdented exceed the othersin their psychologicd characteristics. Consequently,
datahave objectively demonstrated that the presence of coexisting psychologicd and family factors are necessary
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for the appearance of giftedness. This draws our atention to the fact that nurturing footbdl giftedness is done
most effectively if the progress of young players is supported from many directions simultaneously. The more
levels we can assist the development, the more energy players can mobilise for sdf-redisation and so can
overcome dl obstacles and develop ther tdent. For this, akind of “team-gpproach” is necessary in which many
people (coaches, directors, psychologists, doctors, etc.) should cooperaein tdent-nurturing. Hereit isimportant
to emphasize the importance of the level of expertise among the specidist support staff, and, moreover, the
communication between them, and their ability to recognise the limits of their own role.

The results related to the factors which influence a footbdl player confirm the persond psychologicd
factors which are of outstanding importance in developing a sporting tdent. The tdented players (Group-T)
differed from the others (Group-O) in the following significant factors: tdented players...

[ rae themsdves better in both the persond (physicd, mord, persond) and interpersond (family, socid)
dimensions of self-concept;
see themsdlves positively when handling the anxiety caused by performance
have amore positive assessment of therr atentiond and concentrationd abilities
have a higher leve of sport-specific saf-confidence and performance motivation
have stronger coping skillsin the case of ninefactors (positive thinking, a sense of coherence, self-respect,
asense of growth, change and chdlenge orientation, sdf-efficiency, synchronicity, god orientation, socid
cregtion cgpacity)

71 achieved better resultsin the APM | Q-test

When the most tdented players (T 1) were on the focus this was observable tha they could achieve even higher
levels of performance than the other tdented groups (T2-4): the most tdented players...

[ aemoreinspired by chdlenges, and can achieve better performance (peaking under pressure, ACS);

71 can concentrate better on atask in both competitive and training circumstances; are able to filter out

disturbing factors (concentration, ACS );

[ aenot afected by anxiety as much (freedom from worry, ACS);

71 are more flexible and open-minded and ready to take on chdlenges (change and chalenge orientation,
PICI);
are more convinced they are able to carry out those behaviours which may help them achieve their ams
(sef-efficiency, PICI)
arefollowed by others volunterily in common activities (socid cregtion cgpacity, PICl)
are more satisfied with their physicd features (physicd sdf-concept, Tennessee);
have strong mord characteristics (mord sdlf-concept, Tennessex);
have a higher level of sdf-esteem and generd sdlf-confidence (persond self-concept, Tennessee);
possess better relationships with peers (socid sdlf-concept, Tennessee).

Our examination reveded tha the most effective persond factors which influenced tdent evolution were
anxiety-handling, self-confidence, self-esteem, concentration and socid skills. These significant factors emerged
concomitantly during endysis. Therefore the data support the system-gpproach modd, which states that certain
factors interact with each other and affect the development of tdent. The results draw atention to the need to
deveop skills beyond purely physicd qudlities.

Research datadso confirmed the significance of interpersond factorsin developing tdent in footbdl players.
The mgority of players who made it to the top level basicdly enjoy family support. Our results dlow us to
condude that the family's financid background may be an advantage for players in reaching the peak of their
profession, but it is not crucid. It is far more important how families support the player, given their financid
backgrounds. Furthermore, a vitd factor in developing tdent is the extent of afamily's emotiond and physica
support (i.e.: transport to footbdl matches) plus the level of belief and encouragement. The positive feedback
which shows fath and trust enhances sdf-confidence a the interpersond level and has a positive effect on
development and performance

If there is alack of familid support, it may be crucid tha some individud(s) in the direct environment
undertake certain support functions. The easiest way to provide financid support is through the footbdl dub
providing the player with equipment, transport, and traning in camps, etc. Further dternaives can include
governmentd, federd and other scholarships and supportive programs. Emotiona absence can be best
compensaed for by the direct environment. The coach and the supporting attitude of team mates can help
enhance players sdf-esteem and sdf-confidence; the amosphere created by the team and the relaionships
within it cannot be neglected. In certain situations it is advisable to have the player examined by a sports
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psychologist in order to rebuild his self-confidence. As per our experiences, relationships formed during sports-
psychology training sessions are dso emotiondly supportive.

Team mates opinions about tdent are strongly related to their notion of the most self-confident and socid
individuds within the team. Those who are more gifted are considered to be more self-confident and to have
good socid skills. The resultsrelaing to self-characterisation and peer-characterisation refer to thefact that team
mates character-perception is in hamony with players own sdf-characterisations. Furthermore, we can
conclude that the participants filled the questionnairesin accurately. Another fact confirms our observation tha
the Tennessee sdf-concept scde's sdf-criticism indicaor did not record any differences in any statisticd
comparisons among the groups examined. The datashows that the peer community has avery important rulein
developing tdent. Footbdl players can have feedback from team mates about their persond skills and tdent.
This feedback can influence their self-evauation and motivation. Favourable socid skills may help developing
tdent because team mates accept those players who have these abilities, giving them better feedback and
providing them with socid support. So, developing these skills may positively affect tdent.

Coaches' opinions about tdent were in hamony with team mates opinions, just as the coaches
characterisations were in accordance with sdf-characterisation. Their feedback, communication, atitude, faith
and encouragement have a strong influence on developing tdent. However, it is dso dear from the results that
neither professionds, nor team mates can diagnose a person’sinternd characteristics. Consequently, incidentd
fdsejudgements can dso influence aperson’s sdf-evduaion, motivation and development. In mgpping players’
persond characteristics psychodiagnosticd methods can help. Information gained from these may help coaches
to get to know players objectively and enhance the effectiveness of tdent-nurturing during consultations.

CONCLUSON

The research dda obviously drew dtention to the importance of deveoping other skills beyond physicd
atributes. Psychologicd factors (concentration, freedom from worry, self-confidence, perseverance, socid skills)
can enhance persond efficiency when developing footbdling tdent. The more psychicd capacity someone can
mobilize to develop themselves, the better results they will be able to achieve in the future. The development of
psychologicd factors can be supported by programs with long-term and well-developed concepts and strategies.
I ntroducing such programs a footbd| clubs would facilitate the development of tdent. The fruits of success can
be harvested later; therefore, it is necessary to emphasize the development’s long-term concept. The more a
factor affects the deeper layers of persondity, the slower the change may occur.

Relying on our research data we worked out an integraive-gpproach tadent-nurturing project connected to
the Magar Ganiuz Pragam (Hungarian Genius Pragam). The Hungrien Nationd Tdet Pragam is a 20-year,
expansivetdent-conception accepted by the Hungarian Parliament and lasting until 2028. The Hungarian Genius
Program was 3-year long nationd project embedded in the Nationd Tdent Program and supported by the
European Union, itsmain object beingthe establishment of anaiond tdent-nurturing network. It was anetwork
of so cdled “tdent-points’ (i.e. tdent centers) established within theframework of aprogram (Csermely & Kiss,
2008). These centers are open establishments which provide information and assistance for young people of the
region to promotetaent-nurturing. Their main functionsinclude guidance, career-orientation, opportunities and
persond information counselling for tdented individuds. The man purpose of the network is the effective
operation of tdent-nurturing with the ad of communication, co-operation and information flow. Among the
various tdent-points, we can find organisations with a notable tdent-nurturing tradition and others which have
been newly established to search for and support gifted youngsters. Today, there are about athousand registered
tdent-pointsin Hungary, which are coordinaed by the Natiiond Tdet-Pant. The Kék Bdygd Tehdspant (BluePland
Tdent-pant - Debrecen, Hungary) has set itself atarget to support sports-tdents locdly through an integrative
goproach. Within the framework programmes of the Hungarian Genius Program theinstitution hasimplemented
aone-year sports-tdent project, supported by the research results bove. Elements of this project are oriented
to the cognitive, afective and socid factors that influenced the unfolding of sports-tdent, and, moreover, are
amed a stimulating complex, supportive co-operaion from the system.

The project includes the following elements:

Fa gatgpaple sports-psychologica consultation; coaching; learning development; Williams stress-handling
training; sports-psychologicd training groups; psychologicd training for football teams; motivationad courses by
Olympic sportspeople.

Fa cades teadesand hadd prdiats consultations with psychologists; Williams stress-handling training; group
consultations and case discussions; courses on sports psychology and pedagogy.

Fa peraits consultations with psychologists; Williams stress-handling training; family consultations.
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Coqadim with ahe tdet dedgomat agnisstians induding DVSC Footbdl Club, Debreceni Egyetem
Sortigazgatdsag (University of Debrecen Sports Directorate), Debreceni Sportcentrum (Debrecen Sports
Centre), Debreceni K 6zépiskola Sportkollégium (D ebrecen Secondary School Sports Hostd ), Kocka Kor (The
Cube Cirde).

Sortsmen, coaches, teachers and parents participating in the project have reported positive experiences.
These observations were used in Tendsahidek Pragam (“Bridge to Tdent” Program) (which followed the
Hungarian Genius Program) in defining a sports-tdent strategy.
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