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Abstract. The beginning of mass higher education in Hungggs
back to the 1990s, and as a consequence of trisegg@reat differences have
arisen in the prestige of the institutions and kéest The sample of our
analysis is drawn from the higher educational tng8tn having the largest
number of students in Hungary, the University obEeen. In the course of
our analysis three subsamples have been createteéys of the university’s
fifteen faculties (groups of students attendingufaes of high, medium and
low prestige), and in these subsamples the studeaiise preferences, their
expectations about higher education and their mwmehhviour and principles
within the institution have been mapped. In ourlgsia the 2012 database of
HERD Research has been used. In the field of value preferencesesults
revealedin a slightly surprising waynot the differences between the faculties
of low and high prestige, but the medium group’&f@rences rejecting
peculiar material values, while concerning morahgples the looser norm
system of the faculties of lower status could besepked, which was
accompanied by material approach and, in a slighttprising way, an image

of elitist higher education.
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Introduction

Our study is intended to examine the connectidwden the world of
values and higher education. The theoretical framisct the logic of
scientific life, the attachment of the differengsgents of higher education to
it, the prestige and mobility of the different fétees and the nature of the
reconversion of the middle class and the elitahnempirical section of our
work these issues have been examined by meanstodant sample which
covers the different segments of diversified higeducation, and is hereby
capable of approaching the connection between trklwf values and higher
education through these filters. In the coursehef statistical analyses cross
tabulation analyses, averages, variance analydigaator analysis have been
used. Our research is based on the sample of shiution having the largest

number of students in Hungary, which is represemtaf faculties?

Connection between higher education and values

The institutional network of higher education befats becoming
mass, which was closed to wide layers of the sp@at could be described
with the mechanism of elite education, must hawpldyed a more unified
image from the viewpoint of values than today’s gfreented higher
educational network, in which different institutantypes, students with
different sociocultural background and lecturershwincreasingly different
sociocultural background appear. With peculiar d®rbf values both the
certain populations and the certain institutions lba described, as it is by no
means the same what social groups form the dipfiage of higher

educationalnstitutionsfrom which students are ‘lifted’ into the instiions,



as the value preferences of the different layexs Htifferent characteristics.
This statement must also be true of the differ¢hical systems. The value
preferences of certain sociocultural groups formomplicated constellation
with their environmental conditions, cultural areligious codes and if the
composition of the students changes, the atmospretdhe system of rules
and norms at the universities and colleges alsogaWith the advance of
mass higher education the staff of lecturers cawmldseribed with the same
tendencies, as the institutional network, which baasiderably expanded
within a short time, requires the rapid expansidérnthe staff of lecturers,
which inevitably involves, however, the populati®iiecoming diluted. The
formal organisations of the certain institutionsh caso be described with
certain worlds of values. The preferences held lsandetected from the
mission statement of the institutions, but its edats, declared or hidden,
appear in the image of universities and collegad, @n also be grasped in
the objects and symbols. The higher education beatgrated with values in
the region of our examination is also indicatedtly appearance of higher
educational institutions run by the church aftee #tnd of communism in
1989, in which the the educational offer in mangesacan be described with
prosocial and communal characteristics. In the &iom of the world of
values of higher educational institutions theseedhrspheres (students,
lecturers and organizations) are present intertvirend they create the
peculiar atmosphere of the universities and cofieéggether. If the preferred
values of one of the sets change, it shifts theadly formed system towards
some new direction. From the viewpoint of values tlevelopment of mass
higher education generates changes in the casell ahe three fields
mentioned above.

Weber (1989) describes the logic of scientific Mloas a rational,
logical order, in which the causal relations antthe intuitions play the main

role. In the hierarchical world of higher educatitime realization of a



lecturer's career comes up against several ditfesil the solution of which
requires persistence, perspective thinking, settiggecific aims and
renunciation. If his concept is matched to Schwgi292) model (Fig. 1),
which shows the arrangement and position of value®mparison with each
other, the logic of science is connected to theesplof interest enforcement
and self-realization, and at opposite poles seth a3, for instance, security
and tradition, and conformity can be found. Benemok is also located
relatively far from this group of values.

Fig. 1. Schwartz’ model of universal human values (Ri€8&)

Considering the different university conceptioht idea of scientific
life is in harmony with the classical image of usisity, before its becoming
mass — a higher educational institution prepareelite education can indeed
much less be related to, for instance, social wllibe nature of this peculiar
character must be traced back to quite a lot dbfacfrom which the social

background of the students and the lecturers, #&ulthe reconversational



functions of the institutions can be emphasizece @tivance of mass higher
education, which is by Archer (1982) determined thg proportion of a
cohort’s gaining admission to universities and egdls, called for new types
of institution, which are mostly attended by studewho have earlier not
reached this level of education. In the 1990s tbmlver of students was
considerably increased in Hungary due to the dewedémt of mass higher
education (however, in the past few years a decrgagndency can be
experienced — which has both population and edureatipolitical reasons).
The advance of mass higher educatizs ledto the fragmentation of its
institutional network: in the new system the safenindicators of lecturers
and students and the system of requirements shatvditierences, if we
compare the certain universities and colleges. diferent position of the
institutions is strengthened also by the trainirgffered, as the newly
established institutions do not often launch ctadsuniversity majors, but in
many cases they offer courses, which are moreipahodften of social nature
and farther removed from Weber’s concept of scielrcsuch institutions the
worlds of values take up, as appropriate, charsities that cannot be
experienced in institutions fulfiling the functioaf elite education. The
peculiar sociocultural background of the studerdgsults in a different
knowledge, learning practice and a different relato higher education and it
also alters significantly the work of lecturers. BoSchwartz’ model these
institutions can be fitted into another segmenth# values. In addition to
fragmentation we must mention the fact that thengka have also reached the
prestigious faculties of universities and the skedaelite institutions of
higher education: in the past decade in Hungaryapipeearance of so-called
non-traditional students, different from the earlmasis, could be certified
(Engler et al., 2012), as the number of studenssihereased even in these

faculties and majors during the past decade.



Analysing the student bases of the different fieesiland institutions
several theories are to be linked here in the faéldalue preferences. One of
them is Inglehart’'s (1997) Scarcity Hypothesis, efthsays that if satisfying
the survival needs is no more a daily challenge tfee individual, the
preferences will shift towards post-modern valugscordingly the greater
acceptance of these items are to be found in tbe chfaculties with higher
prestige. In his work about economic stagnation|Sen€2005) writes that the
phenomenon entails the change of values, whichngmthers, results in the
following items’ becoming more important: the valog work, rationality,
desire for power, ambition and freedom. All thedeas can be projected on
the faculties and institutions. The fragmentatidnha@her education may
probably result in the earlier unified academic k®rof values becoming
more tinged.

The higher education being saturated with valuas also be
approached from the direction of mobility and refrction of inequalities.
The middle-class habitus in Bourdieu’s sense ofviloed (Bourdieu, 1996)
assists the easier adaptation to elite educatiorsitutions, as both the
elements of knowledge and the way they acquire tlasmvell as the world of
exercises directing towards them are more famibayoung people coming
from the middle class, and perspective thinkingjewxitime horizons and the
education-sociological interpretation of the theofyDeferred Gratification
(Leshan, 1959) are also influential in this direnti Considering cultural
education as a value and a positive relation te@cknowledge are also
phenomena embedded in the social structure, whach be linked to the
concept of incorporate cultural capital, as welb(Blieu, 1986).

The quality of students’ value preferences is yomesd to be connected
to their views about higher education. Prosociatuate can be compared to
the idea of lower-status groups’ more extensiverparation into universities

and colleges, while children of favourable socitwall layers are linked to a



performance-related higher education. It is worglaring in mind, however,
that not only the ‘habitus’ of different majors Weras a certain kind of
previous selection, but the impact of the institné on value systems can also
be significant. Radical shifts can be caused bgsashere a great difference
is experienced compared to the value preferencteedending agent, and we
should also consider the segment of student spatadn which occurs at the
level of peer groups — this process can also batmgut shifts in the field of
the values proved.

The issue of academic ethic is more or less glosehnected to our
research question. Its examination is also embeddéide problem of mass
education, and in the process of the change irestuzhse. We presume that it
is worth examining the phenomenon in those segnudrite universities that
can be described with different prestige, so we ase trying to find the
answer to the following question: what differencagse examining the

students from this viewpoint.

University faculties and prestige at the University of Debrecen

The prestige of the majors and faculties is almbedded in the labour
market processes. Mass higher education entailsddhwaluation of the
diplomas, so it is not at all the same what chatitestudent is considered to
have to get a job after graduation — especiallamigg the fact that in the
past few years the unemployment rate in Hungarybeas around 10-11%.
The length of time needed to get a job by the sttsgdgraduated in different
fields of science shows that those taking a degreeedicine, economy and
law are in the most favourable position. The sam&ld of science were
positioned first in Fonai’s (2009) survey, in theucse of which the students
who got into the Talent Support Program of the @rsity of Debrecen
between 2001 and 2007 estimated the prestige ofn8igution’s faculties
(Faculty of Medicine, Faculty of Dentistry, Faculty of Phaay, Faculty of



Law, Faculty of Economics and Business Administrati However, in
another study the author, analysing the exampkhefFaculty of Law, calls
our attention to the fact that the faculties canm®tireated as homogeneous
blocks? Veroszta (2009), who in his examination tried &éatth among other
things the elite segment of Hungarian higher edocatargues that the
particular institutions cannot unanimously be mattho certain levels of
higher education.

Our earlier analyses, which examined the socioallbbackground of
the students at the University of Debrecen directiention to the fact that
the parents of these students are more highlyfedaknd their economic and
cultural capitals also more significant (Bocsi, 2008). One of theoreversion
strategies of the families with favourable backgsi in the region is the
children’s conscious choice of major, the targetswhich are often the
university faculties with higher prestideGetting a job for students taking
part in teacher training education and in the domma helping professions
takes more time and the salaries earned in thiersae lower. The prestige
and labour market payoff of university facultiedaheir qualifications that
can be characterized with prosocial values are lemat while these
institutions provide them most frequently with tfeance of becoming a first-
generation intellectual, but due to the nature & tmajors the education
positions the graduated principally in the lowene@s of the middle class.

The University of Debrecen was born through aagrdtion at the turn
of the millenium. Concerning the number of studesusl the spectrum of
education it is the biggest university in the coynon the other hand there are
Hungarian institutions that in the internationahkimg orders of higher
education precede %.The structure of faculties consisting of 15 unitas
created not only based on the old-establishedtutistns, but by joining
college courses that earlier operated independantlythat can be regarded in

certain cases as relatively young instituions. Unéversity of Debrecen has



altogether 25 graduate schools, but faculties witlam independent graduate
school, and where the students’ sociocultural dtaretics and their being
supplied with different forms of capital seem to the most unfavourable
belong to the latter group.

Summary of earlier research results

The national and international value research dffatts Hungary as
well points out that the mentality of Hungarian istg is located in the
rational segment of the traditional-rational axisralues, while in the axis of
open and closed thinking it can be found at the pbiclosed thinking (Keller,
2009), and the dominance of individualized thinkmgst also be emphasized
(FUstds & Szakolczai, 1994). Based on value pratsrge Hungary is mostly
in tune with Eastern European, former Communistntoes. The youth
cohort can also be described with postmaterialattarsitics due to its age-
related features and peculiar life situation —la@ws by the national youth
examinations of the past ten yefirsAn explanation for the increased
existence of postmaterial characteristics can benected to Inglehart’s
(1997) scarcity hypothesis, according to whichdbeninance of postmaterial
values becomes conceivable in those groups ofdbiety where satisfying
the survival needs is not any more a daily chakerfgsignificant part of the
university population probably belongs to this grpas the youth age allows
them to live half-independently.

If we take the fundamental connection as a stantiaint that value
preferences are considerably influenced by quatibo, the university
population can probably be characterized by pecubkatures, and these
features will include traits of graduate, middleasd thinking. Based on the
results of national examinations, for instanceitbms of fantasy/imagination
or intellect can be considered such values embeddedalification. In the
course of our earlier surveys, which affected #gean and not the University



of Debrecen, we revealed that values related t&waod material needs were
positioned by the students lower than the averdgbeoHungarian society,

while postmodern and hedonist elements, as welh@stems of imagination

and fantasy had higher scale averages (Bocsi &yl @01.2).

The differences between the value preferencesefstudents at the
certain faculties have been analyzed by both iateynal and national surveys
— nevertheless, we are not provided with an abuwelahfigures related. One
thing is sure: considerable differences can bepgddetween the students
studying different fields of science (Furnham, 198&nd it is proved by
Hungarian surveys as well (Bocsi & Tornyi, 2012)er¥szta (2010),
examining the elite, private institutional and egk segment of Hungarian
higher education, concluded that the importancecantific research and the
lower preference of social values can be experttteca geater extent in the
case of students taking part in elite education.

Students’ moral behaviour, which can be surveygdnieans of
plagiarizing, attending the lessons and learnirtgudes, may be as well
connected to value preferences. During the yeagstsp higher education
certain fluctuation in moral behaviour can occuhe phenomenon of moral
regression is linked here (Kohlberg & Kramer 196@).the region of our
research Barta (2010) examined the students’ nattishdes and revealed the
significant impact of practising religion there,dahaving used the regional
database concluded that students taking part iroBBSc courses are more
permissive concerning breaking the academic codeetbics than their
companions taking part in MA or MSc courses (Ba2(, 2).

The sample of the analysis and the methodological techniques used
in the course of research



The sample of our analysis was drawn by the teeipusly mentioned
research entitled Higher Education for Social CaresCooperative Research
and Development in Cross-border Aféayhich examined, however, the
higher educational institutions of three countaesd the Hungarian subsample
included other institutions of the region, as wellhe students of the
University of Debrecen were detached from this dangb some thousands.
The sample included full-time BA or BSc studentst, first-year or graduate.
Layered sampling proved to be fully representatiVéaculties. In the course
of our analysis (N=1118) averages, variance argljsctor analysis and cross
tabulation analyses were used.

Value preferences were surveyed by means of atigoeaire
consisting of 16 items, whose units were evaluatethe students on a four-
grade scale. The functions and tasks of higher aducwere also surveyed
by means of a four-grade scale, this block of qaestconsisted of twenty
statements. 23 statements were in connection wottalnbehaviour.

University faculties were idided into status groups by separating
those without independent graduate schools andendtadents’ qualification
proved to be less favourable than the universigraye in the course of the
earlier surveys (Fénai, 2009, Bocsi, 2008): thestitutions are Faculty of
Health, Faculty of Child and Adult Education, andc&lty of Technology.
The set of faculties having the highest status alss detached (faculties of
Medical and Health Science CentP&Faculty of Law, Faculty of Economics
and Business Administration). Thus in the coursewf analysis we could
work with three subsamples. (N= 257, 795 and 386).

Empirical results



Firstly students’ value preferences are examifiée value structure
of the 2012 sample representing the faculties efUhiversity of Debrecen
has a number of distinctive features (Fig. 2). Tieens with the highest
averages can be characterized mostly by micro camtynor individual
features, and some of them have unanimously postmodharacteristics
(freedom, inner harmony). Values related to wideciety and traditional
values are positioned in the lower region of tee The student lifestyle being
half-independent and informal can be the explanatiothe low position of
material needs, and the value of religious belef be in connection with
secularization. The rejection of values relatedirtierest representation is
noteworthy — Hungarian specialized literature eixglahis peculiarity with
the characteristic features of state socialismi@nidsting effect, and with the
political disillusionment in the years followingahend of communism in
Hungary in 1989. Thus students’ world of valuemitune with those outlined
in the theoretical part, and with earlier reseassults.

If the values of the subsamples created on this béstatus groups are
examined by means of variance analysis, speciweler, in our view, not
too much relation can bieund (Table 1)With ANOVA test six items have
shown significant relation: family security was wadl higher in the ‘elite’
faculties of the university, while the item of lgugappiness was more typical
of lower ‘status’ students — thus micro communitglues do not move
together in every case in the course of the exammaf the subsamples
created by us. The value of freedom, as a reahpmrn item, has the same
pattern observed in the case of Hungarian soamttyonal security is valued
higher in lower status college faculties, but the items related to interest
representation have a rather peculiar pattern: rogsen towards politics is
more characteristic of the students of elite faes)tthe positive judgement of
power is typical at the opposite pole. The tablesttates that the relation



familiarized and represented in Hungarian societynot in every case
reflected in thestudentpopulation (e.g., hedonistic or material values).

power, control over others
politics, public life

religious belief

material needs, money
homeland, national security
preserving respectable traditions
imagination, fantasy

social order, stability
intellect

an exciting life, experiences
a world at peace

freedom

inner harmony

true friendship

love, happiness

family security

Fig. 2. Value preferences of students at the Universitpefrecen on a four-
grade scale (N=1118, self-made graph)

Table 1. The connection between values and status groepsect from
faculties (ANOVA test, §0.05, N=1118, self-made table)

low status medium status high status sig.
faculties faculties faculties
family security 3.63 3.63 3.75 0.005
love/happiness 2.24 2.00 214 0.000
true friendship 3.56 3.62 3.61 0.370
inner harmony 3.50 3.57 3.57 0.281
freedom 3.75 3.80 3.85 0.043
a world at peace 3.14 3.17 3.13 0.745
an exciting life, 3.75 3.74 3.73
experiences 0.914
intellect 3.33 3.38 3.39 0.56B8
social order, stability 3.24 3.25 3.26 0.941
imagination, fantasy 2.37 2.40 2.41 0.859
preserving respectable 3.25 3.30 3.38
traditions 0.085
homeland, national 3.20 3.04 3.13
security 0.008




material needs, money 3.47 3.53 3.49 0.442
religious belief 3.72 3.70 3.75 0.495
politics, public life 3.49 3.53 3.63 0.024
power, control over others 2.35 212 2.17 0.001

In order to be able to analyze the value prefereraf the students
more detailed, we formed factors from the 16 valems, which were given
the following names: postmaterial-embedded, madtearal religious. The
factors were formed by means of Principal Companémtalysis procedure
and were rotated with varimax method. The modelanp 57.12 % of the
dispersion and we noted that the value explainedildhnot decrease under
one unit. The matching model structure could belred by keeping 11 of the
items (Table 2). Later in the case of status grdag®r scores were examined
by means of variance analysis (ANO\W@st p<0.05), but significant relation
was found only in one case, in the case of matéaabr (sig.: 0.03). The
factor, which is characterized by material needsompanied by power, is
widely accepted in faculties of lower prestige, Mhis rejection is typical in
the subsample of medium prestigeThe results obtained are on the one hand
in agreement with those written in the theoretitames, which presumes
material attitude to occur in the lower layers loé society, but contradiction
can be experienced in relation to the ‘elite’ segin®n the other hand, it is
worth bearing in mind that this latter subsample®tonsists of faculties like
Economics and Business Administration, Law and fdwilties of Medical
and Health Science Centre. We could see earli¢rthigacourses offered by
these faculties are the most remunerative in theuamarket, so the choice of
them is conceivable to presume having a materialevhackground in many
cases.

As the next step we analyzed the tasks of higdecaion and the
judgement of its functions. A series of twenty aetaénts affected this field in
the guestionnaire - the students judged the statesno a four-grade scale.
Significant differences have been detected in sixes on this occasion, as



well (Table 3). The results obtained are not inrgwe@se unanimous, and are
not always in agreement with the guidelines of tlesoor earlier research
results. Concerning the first statement it sho@dbted that its pattern is not
in agreement with Veroszta's (2010) research resal$ the importance of
research had significantly higher values in lowtustafaculties. However, it
may also arise from a conscious and critical apgrpsince students attending
these faculties may perceive, and they certainlytloat in other faculties of
the university a different research environmentemlized. The results of the
second statement are in tune with the ranking cofi¢éhe status groups. The
scale values of the statement related to poor stadee surprising, however,
since it has the strongest backing in college t&sjl where the most
disadvantaged students can be found: it contradiots relationship of
prosocial values and the academic world outlinethéentheoretical frames. At
the same time, in the light of the two statemepiscerning requirements we
must be pondering whether low-status students’ @rafghigher education is
consistent and coherent enough or a certain kirstiaddis inconsistency can be
experienced in their case. It is worth bearingnitriind in the case of the last
statement, as well, which discusses the financadkfground of being a
university student (for instance comparing the amatf the tution fees at the
two opposite poles). However, we could also expegethat the material
factor is the strongest in this student segmerd,iaprobably also affects the
judgement of the costs of higher education. Besitesjudgement of costs is
subjective, and can be interpreted in relatiorhftnancial resources of that
particular student.

In the next step two factors were identified byame of the statements
related to the functions and role of higher edwratielitist and practical-
social factors (Table 4). The model could be crkdig adopting principal
components method, 12 of the statements were keptadated with varimax

method. The value of the variance explained is%7 @&nd the units explained



did not decrease under one unit. The elitist factorated in this way
contained statements harmonizing the restrictiomgtier education’s dipping
base, academic approach and critical attitudes rttsvthe present system,
while the second factor can be interpreted as aumaof practicality, payoff
and some social attitude. In the course of applyMOVA test (p<0.05)
significant relation (sig. 0.039) was outlined imetcase of the first factor,
where — surprisingly enough — elitist attitude vedsracteristic of students
attending lower status faculties, while the coyméx was represented by the
medium subsampf&) The interpretation of the data obtained is a mathe
complicated task: on the one hand we can start flmmer status group’s
inconsistent image of higher education proved earbut the pattern outlined
can also be linked to social mobility set by thesmam aim, which shifts
students towards the direction of accepting eliédtication. It should be
noted, however, that the student base of the Usityeof Debrecen can be
characterized by several special features — welczre that a large part of the
student base lack middle class background, moregmemg people with the
most favourable sociocultural background of theiaegmostly choose to

attend the institutions of the capital.

Table 2. Factors on the basis of value items (factor scdted118,
self-made table)

postmaterial-embedded material religious

inner harmony .653 .064 .169
power -.144 .839 .050

freedom .618 .295 -.119
a world at peace .685 .066 .190
family security 722 -.003 .048
love, happiness 701 -.115 -.031
social order, stability .633 .094 .255
religious belief .080 -.030 .950

material needs .240 .765 -.066
true friendship 748 -.067 -.026
an exciting life 671 .146 -.105




Table 3. The judgement of the role and functions of higkduwcation on a
four-grade scale by subsamples (ANOVA tes).05, N=1118,

self-made table)

low medium high sample | sig.
prestige prestige prestige | average
faculties | faculties | faculties
The university should concentraie 2.68 2.49 2.16 2.44
on research instead of education. 0.005
The quality of education at 2.86 2.52 2.40 2.55
universities/colleges is poor. 0.010
Poor students should only be 2.52 2.00 2.18 2.14
admitted if they are very talented. 0.000
| like lecturers who set high 2.90 2.51 2.73 2.63
requirements and let only those
students pass the exam who are
very well-prepared. 0.003
Teachers set exaggeratedly high  3.00 2.68 2.80 2.77
requirements for students. 0.032
It costs too much nowadays to be  3.42 3.20 3.44 3.30
a university student. 0.015

Table 4. Factors based on the functions and roles of higtlecation (fetor
scores, N=1118, self-made table)

Elitist Practical-
factor social factor
Only students completing the secondary school extellent .676 .053
results should gain admission to university.
The university should concentrate on researchaadsté .632 .089
education.
The university should educate real intellectuals. 572 .361
The guality of education at universities/collegepdor. .619 212
Poor students should only be admitted if they any talented. 724 134
| like lecturers who set high requirements andhdy those .675 223
students pass the exam who are very well-prepared.
The number of students enrolling at the universityuld 535 .298
decrease.
The state should provide university graduates withkplaces. 125 .750
| like lecturers who also encourage students withker .209 .651
performance to study.
The majority of students enrolled at the universityy to obtain| .502 273
a diploma.
It costs too much nowadays to be a university stude .203 .681
At the university/college students should primabig/taught 198 .789

things that they will actually use at their workg#a.




Table5. The judgement of the moral rules of higher edacaliy the status

groups (averages of four-grade scale, significelation, N=1118,

self-made table)

low status
subsample

medium
status
subsample

high status
subsample

average

sig.

Reading the compulsor
literature is natural.

y2.84

2.98

3.15

3.00

0.00

Paying for writing your
thesis is acceptable.

1.29

1.23

1.17

1.22

0.00

The regular use of a crib
acceptable at the university

s1.93

1.75

1.67

1.76

0.00

It is acceptable if student
study only for higher
stipendium.

s2.53

2.52

2.32

2.48

0.00

It is acceptable if you striv
to gain profound knowledg
only in subjects you ar
interested in.

2.58

2.43

251

0.00

It is acceptable to adoy
other authors’ texts an
thoughts without referenc
to them.

1.42

1.26

1.4

0.00

It is acceptable if yol
receive your diploma
without a real academi
performance.

1.37

1.21

1.33

0.00

Of course, you yourself hav
to write every essay to b
submitted.

e3.38
e

3.5

3.39

3.45

0.02

It is acceptable to lie if you 1.85

have failed to write you
essay or have failed t
prepare for your
examination.

1.79

1.68

1.77

0.02

It is acceptable to includ
fictitious resources, literatur
that you have failed to rea
or unrelated articles in th
bibliography.

1.59

1.48

1.60

0.00

It is acceptable to write a
essay based on only notes.

n2.39

2.35

2.23

2.33

0.03

It is acceptable tq
manipulate research resu
on purpose.

1.54
ts

1.34

1.22

1.35

0.00

It is acceptable to have yo
essay written by someon

url.57
e

else.

1.45

131

1.44

0.00




It is acceptable to tear a pagd.24 1.17 1.13 1.18 0.041
out of books borrowed from
the library.
If the deception comes tp3.12 3.31 3.38 3.29 0.0Q7
light, it is a shame not only
bad luck.

In the last phase of our analysis we intendedé&mene the judgement
of moral rules related to scientific life and wdik the students. This block of
guestions of the sampling contained 23 items, whvelne evaluated by the
students on a four-grade scale. Table 5 demonsttla¢edifferences by status
groups. The table shows that breaking the morasrutrossing the moral
borders of academic work and research seems to beceptable step mostly
among students belonging to the low status grotipis-result is especially
interesting, if we match it to the elitist modeltbe role of higher education.
(Statements like for instance that ‘the universghould educate real
intellectuals’ are positioned in the elitist fagtomhe possible explanations
here are also various: on the one hand the mded of academic life may be
unfamiliar for them, as the students involved lackldle-class background,
unlike in the case of high status students, whogoalong accepting the
academic norms much more as a habitual charaaterf§¥e can see that
observing the moral rules is mostly typical of tisbsample.) For another
reason we go back to value preferences, where titerial factor, which
showed an aim-fulfilling pattern based on matemggds, was characteristic in
this group — taking it as a starting point highdu&ation for them can be
determined not as a profession in Weber’'s sensleeofvord, but as a task to
achieve. However, the task to achieve also opemsvHly upwards for them,
and the elitist factor, which was determined with toles of higher education,
can be defined as the possibility of a certain fitgb{or probably as its

illusion).



Summary

In the theoretical part of our analysis we atteadpto examine the
value sociological embeddedness of higher educatiod then to analyze
three segments of this field: students’ value peafees, the interpretation of
the functions of higher education, and the mor&swf academic life. The
issue is thought to be topical, as in the past d@cades Hungary has gone
through the process of higher education becomingsreducation, which has
disrupted the earlier more unified academic word.is important to
emphasize that the processes outlined in our @rtiite for instance the
change of value preferences, the phenomenon oihgisocial mobility to
higher education, are considerably embedded inrotubsystems and
segments of the society, so the data obtained n@ae, hfor instance,
economic or political relevances as well (e.g.fbsition of power or politics,
or statements related to the social sensitivitgtaflents in the course of the
functions of higher education).

The results obtained point out that the fragmetadf the academic
world, which earlier showed a more unified imagas aken place, but the
values and attitudes of the different groups relatehigher education do not
follow the rule system of a normal society in ma&ages (e.g., the rejection of
material needs in the medium status subsample&.worth emphasizing the
peculiar, contradictory image of higher educatidnstudents coming from
lower status faculties, which shows a student imidge is pragmatic, aim
fulfilling and therefore more indecent concerningral issues. It is also worth
mentioning the fact that despite our expectatitms counteraxes were not the
two extreme subsamples in some cases (e.g., ircdbe of the material
factor). About the moral projection of higher edima, however, we can say
that the highest degree of following the rules barexperienced in the ‘elite’
segment of the students.



The image of the structure and worlds of valuesthl®d higher
educational institution examined lng, which is outlined in front of our eyes,
does not seem to be in complete harmony with thegempresumed by us
based on the theoretical frames outlined. We cdimd no trace of, for
instance, the increased existence of prosocidktmithose faculties, either,
where students’ sociocultural background is lessdeable. The university’s
segments of different status probably have theim omlesystems and
structures, which is coloured by institutional ughce and shifts generated by
peer groups, but reconversion and the subjectidggument of mobility are

also likely to exert their effects.

NOTES

1. Higher Education for Social Cohesion. CoopeeatiResearch and
Development in Cross-border Area. Registration nremiiHURO/0901/253/2.2.2.
Leader: Prof. Dr. Tamas Kozma.

2. In 2011 the number of students at the UniverdiDebrecen was 32 359
http://www.unideb.hu/portal/sites/default/files/ydloyMasolat _eredetijehallgatoi_oss
zletszam_diagram__2000_2011.pdf

However, the institution has a regional, rathenthanational schooling background:

the majority of the students come from the nortte¥ascounties of Hungary and
from transborder areas inhabited by Hungariansdfiep, 2006).

3. In 2012 the number of students gained admissian higher educational
institution in Hungary was 84 694, while 10 yeaeddoe this number was 109 355
http://www.felvi.hu/felveteli/ponthatarok _rangsoreknult_evek/'ElImultEve

k/elmult evek.php?stat=1

4. http://www.felvi.hu/pub_bin/dload/DPR/dprfuzet4/Rs@27 244 Fonai.pdf

5. At the same time it is important to emphaskad & previous filtering had
already selected those who wanted to stay in tlggome— the sociocultural
background of students staying in the region aftenpleting the secondary school is
less favourable than that of young people intendingontinue their studies in the
capital (Ceglédi & Nyusti 2012).



6. See for instance the 2012 ranking order of Quacelli Symonds (QS)
http://www.topuniversities.com/university-ranking®rld-university-
rankings/2012?page=28

7. For example the different waves of World Valbieidy, or the research

conducted in the representative sample of Hungamirabitants with Rokeach Value

Surveyhttp://www.worldvaluessurvey.org/

8. Every four years from the year 2000 the Miwisif Social Affairs and
Labour conducts a youth survey drawn from a largee in Hungary, which

contains a block of value sociology, as wetp://www.worldvaluessurvey.org/

9. More about the sampling and the research sesah be found on

the webpage of the projettp://unideb.mskszmsz.hu

10. Faculty of Medicine, Faculty of Dentistry, bty of Pharmacy, Faculty
of Public Health

11. From the viewpoint of status the Faculty ofsAthe Faculty of Sciences,
the Faculty of Informatics, the Faculty of MusibetFaculty of Applied Economics
and Rural Development and the Faculty of Agricaltiand Food Sciences belong to
the medium group.

12. The average of the factor scores is the fatignlow status subsample:
0.164, medium status subsample: - 0.08, high ssatiisample: 0.06.

13. The average of the factor scores during thianee analysis is the
following: low status subsample: 0.149, mediumustaubsample: -0.041, high

status subsample: 0.126.
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