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1. The Goals of the Thesis, the Circumscription ahe Theme

During the past few decades a momentum of reseatwd® come back, which aim to reveal
and redefine history of higher education in thddfief educational science. Institutions,
traditions, oeuvres, which were once renowned wsehsunk into oblivion, are getting into
the horizon of researchers again. Reinterpretediestuare written about school founding
characters and their work that represent the emtungdtscience of the Hungarian universities.
A comprehensive study of the education historylenfirst sixty years of the University of
Debrecen, founded in 1912, was written by scholarstructors and PhD students at the
responsible departments, under the 'Debrecen Sclpwoject. The project, which was
supported by OTKA (The Hungarian Scientific ResbkaFtind), considered the workshop
establishing work of the first four professors (&yMitrovics, Sandor Karacsony, Béla Jausz
and Laszlo Kelemen) after the foundation, and #isgpedagogical traditions of the Debrecen
Reformed College as its object. This present diassen has been carried out in the
framework of the research.

The timeliness of our topic comes from the deserpémte of introduction of
professors’ portraits that played a significaneriol the centennial history of the university. It
is the duty of the posterity to explore the tramhis, workshop establishing work and the
intellectuality represented of a given instituti@rawing portraits of educators contribute to
the knowledge and interpretation of the historytleé university, and it can also serve as
guidance for the new generations.

In the sequence of the above mentioned profesBeéta,Jausz (1895-1974) is the one
who has a less processed account of his walkefirifthe special literature. The reason we
see for this is that he did not stand in the sglotliso much as the educational science
professors from other universities. Representatdfesducational science from Debrecen fell
under a different judgment. Béla Jausz’s caredrmedagogical work were processed only
schematically; events, places, activities which \ddee worth detailing to get to know and
understand his personality and the turns of hiserastayed in obscurity. His life was attached
to more towns, places and institutions. He ofted parallelisms with parallelisms with
adjacent and consecutive professional roles wheth been slightly neglected by earlier
special literature. In our opinion, we can talk aba great paradox of the walk of life and
career that can be experienced in professionaécatkat are rich in political twists and turns,
changes and in tragedies lived and survived. B&laz] who was raised in the civil era, found
his way during the years prior and after the waheut much discontinuity in a way that he

was able to keep his pride and basic values timédsom his upbringing.



The subject-matter of our research was the invasbig of Béla Jausz’'s roles as
secondary school teacher, school organizer, pahaipinisterial officer, professor and rector,
as well as his activities in these positions betwE219 and 1959. The examined period of the
research is the 40 years that cover the years Béla Jausz’'s entrance into the profession to
the height of his university career, which is thed eof his rectorship. Our research has
explored the four decades of Béla Jausz’s perdidaatory in the frames of his professional
career. In the examined period Béla Jausz, in iffisreint roles and positions, counted as a
significant factor in teacher training and scigatiife at the university in Debrecen.

Béla Jausz’s pedagogical career began with thes gt in the Reformed Grammar School
in Kisujszallas. He continued with organizing theversity’s first training grammar school in
Debrecen and forming it to be a real teacher tnginvorkshop, and he reached his full
potential during the period as the head of departraed rector. Béla Jausz’s school-founding
work, his humanistic attitude towards students, peslagogical view and commitment to
teacher training, his leader habit and educationageament made him the core of our interest
and research. Looking at the wholeness of his pstdeal career, we believe that his
pedagogical motivations were the strongest. Irsfan of his career it was not the scholar but
the role of the pedagogically experienced and kedggable teacher that was more
determining. Due to his large-scale practice inoedary school and view, he remained a
knower of the secondary school system in his wipotdessional life — whether he led a
school, a department or a university. Béla Jaudzndi deny his commitment to secondary
school teachership. When defining the object awrdtitte of this thesis, we had Béla Jausz,
the teacher and professor in the centre of our ¢hem

The goal of our thesis was to carry out an analggistudying the available written
documents and processing the oral narratives afetmemembering Béla Jausz, whose life
between 1919 and 1959 is chosen to be the objetheofesearch. We were looking for
answers to several detailed questions in five esktercategories:

1. What socialization environment and personal ktgpaurrounded Béla Jausz during his
time of studies, preparation for the pedagogiced@&aand entering the field?

2. A less revealed area of Béla Jausz’'s time asdaicational leader and principal in the
training grammar school in Debrecen.

3. Where and how did he spend his life and careBudapest?

4. What circumstances were there in another phmabkéesicareer in Debrecen as the head of a

department and as the rector, and what disputesrectcin connection with his assignment.



5. On the whole, what personal and relational reeabled Béla Jausz to accomplish his
professional commitments without major self-sacefiand preserve the respect of his

academic company and students?

2. Applied Research Methods

The source base of the research is composed oftbeds and archived documents about the
certain stages of his career. administrative docusyereports, yearbooks and all those
thoughtful oral reminiscences (24 interviews) whhig colleagues and students remember
Béla Jausz. On the basis of the analysis of thdenriand oral sources, we completed and
tried to show the different shades of the educatat professor portrait which had been
established in the previous literature. We wisleepistify that narratives of remembrance still
available offered a more subtle opportunity for emstinding to unfold the subject in
educational history writing and served as an apjmtg context to better understand the

correlations and interpret the same topic fromedéht points of view.

3. The Results of the Research
We view as a result that we were able to exploda B&usz’s rich walk of life in detail.

Béla Jausz started his career in Kisujszallas. g & roommate in the Eo6tvos
Collegium and later soldier mate, Tibor Torok frafisujszallas, who, due to his family
relations, got Jausz a Hungarian—German literaturv@ grammar teacher position in the
Reformed Major Grammar School after Jausz retufr@d the war. Finishing his university
studies as a deputy grammar school teacher, Bakz dmined his secondary school teacher
degree in 1920, and he lived an active pedagogitdisocial life in Kisujszallas, which was a
significant place at the start of his pedagogieaker. The young Jausz — as it was common at
the time — was active in more fields, not only ire tschool but outside it as well. His
researcher interest was focused mainly on teacGiegnan and German literature at this
time. The content of his presentations showed lleatvas well-informed, and that he was
open to new psychological findings, new teachinghmgs and language teaching reforms.

He became doctor of arts in Debrecen in Germandtitee in 1925, and from that year on, he
taught as a lector in German at the university. Tdot that he was both a secondary and
university teacher was present in his professidifalfrom this time until 1945. Besides

teaching, Kisujszallas gave place to Béla Jausttieropassion, that is the appearance of
scouting. Behind the faith in the educating powksaouting, stands the Béla Jausz who

loved nature, soldierly discipline and respectedear Scouting played an important role in



establishing his pedagogical concepts. By intraggicscouting in the school system, he
consummated his educational system.

During his years in KisUjszallas he took part istidy trip abroad as a state scholar of
the Collegium Hungaricum. He got to know the Gerrbaarding-school system in Wien,
Berlin and Hamburg — about all he had seen he vaatidy published in the school report,
which gave a base for the long-planned establishroéra boarding school besides the
grammar school. By presenting his experiences abésedly analysing the foreign example,
Béla Jausz accomplished everlasting merits in laimgc and executing local boarding
schools.

Jausz’s widespread relationships with his studehis, varied and expansive
pedagogical practice and rich pedagogical expegiemgrammar school served as sources for
his later lectures, and ensured a vivid, descepéind lifelike pedagogical example for him.
Béla Jausz was a young, ambitious and active sacprsdhool teacher in Kisujszallas, who
played a significant role in the life of the granmsahool. With his value-setting work, he
contributed to a novel way of strengthening relalup between the school and the parents.
Béla Jausz laid a foundation for his lectures gifrem the university pulpit during his 16
active and productive years in Kisujszallas. Vadiad lifelike examples made his words
authentic. His teaching practice in Kisujszéallasantean advantage to him not only in
teaching at the university but in the 1950s as ,wallthe judging of his proposal to the
position of head of the Educational Science Depantirand also when his work as a lecturer
was evaluated. His personal connections, friendshi relational network in Kisujszallas
impacted his later career a lot.

We explored and completed Jausz’s relation to thachier Training Institution and
the training grammar school with several detailsthWa classical culture, Jausz was a
dynamic teacher, open to pedagogical, methodolbgacael educational problems and
situations and with his pedagogical practice, hatinaed his career at the Grammar School
Teacher Training Institution. We believe that helveid to leave Kisljszallas with time. He
wanted to get into the Teacher Training Institutibeing the only teacher on staff who had a
doctoral title. This intention of his is revealed bis father-in-law, a reformed pastor, Imre
Torok’s letter to Miklés Horthy. We give an accountour dissertation of the content of the
personal letter written in 1925. The request wasatied to the VKM (Ministry of Religion
and Public Education) and Béla Jausz was appobyetie ministry to the Teacher Training
Institution in 1935. We came to the conclusion tha& person got the attention by his
supporters from this point, which helped him lasrwell, for instance when he was assigned
to be the head of the grammar school.



It is an important result that we have revealedysbtknown details of the assignment
of Béla Jausz to be the head of the training granstiaool. In our dissertation we presented
the circumstances which contributed to the fact thaSeptember, 1936, Béla Jausz was
appointed head of the Hungarian Royal Secondarghiegalraining School in Debrecen by
the Ministry of Religion and Public Education. THecision was made in the ministry and
there were relations of different nature besidesdoinnections in Kisujszéallas. We claim it
justified that at the judging of the assignmentgast in the elite of the E6tvds Collegium and
his networks meant an advantage. Jausz stayed ntaatowith eleven people from the
Collegium who were his former colleagues or hiduesrs at the university and also with
other acquaintances from the ministry.

During the short years of the training grammar sthbo became successful and
prestigious. The grammar school is seen as an dgaangd can be listed among those iconic
places that had a great role in their days. Wektthiat this place of remembrance played a
influential role in Jausz’s life and the judgmehhe work. We examined what schemes gave
the establishment of the institution a pedagogiciture, how students succeeded in passing
down the spirituality of the institution, and wrgtmbols can be identified for this practical
place of teacher training.

According to our evaluation, Béla Jausz, as a jpaicregarded the establishment of
basic conditions for the successful work in a gramnsthool with a special calling as one of
his most important tasks. He saw this goal sectmedhoosing the appropriate and most
accurate teacher staff that met the requirementsheftraining school with multilayer
functions. Therefore, he went in person to findckesais with good reputation in secondary
institutions all over the town and the country.tihe forming and completing of the teacher
staff he chose consciously, overly regarding psitesal aspects the teacher personalities who
were fit to the spirituality of the training grammschool. In the training grammar school
established for secondary teacher training heestrbe have teachers who are professionally
and methodologically prepared and open-minded.

The institution with excellent teacher staff hadlreorkshop work going on in the
field of teacher training. The institution was akae to fulfill the particular tasks that came
from its classical training grammar school missidhe school fulfilling a threefold function
was simultaneously an educating-teaching institytaoplace of practice for teacher training,
and a ‘grammar schoolish’ pedagogical workshop Wwhias organized after the country’s
first training grammar school in Budapest. The aasi tasks demanded various and
widespread work from the teachers. We supposethieasuccessful synchronization of the
different claims was due to Béla Jausz’s leaderabifities. His name is a hallmark of the
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excellent period in the institution’s history. H@e required the administration work first and
foremost, which seems to be his primary task cosgpdo teaching, as proven in the
documents. In these years he taught fewer lessoiiseaprincipal of the grammar school,
besides that he was also teaching in the teadhairtg program, and he was a head teacher at
the same time. Jausz ensured the professionabhelpedagogical background for the work
in the institution, so that the institution, whiblad got great social reputation in such a short
time, could fulfill the intention of the founderaamely, that it would be an exampia
teacher training. The requirements for the insttutwere transmitted by the Ministry of
Religion and Public Education and the chairmenhef Teacher Training Institution — their
patronage lifted the social status of the schoaolke B> his personality, Jausz wanted to meet
the expectations and he wanted to prove that heweath being the head of the school.
Jausz’s requests and advice as principal got thrdbg pre-examination of the Teacher
Training Institution before they were petitioned ttee Ministry of Religion and Public
Education. The ministry provided the financial cioths for the institution the best as it
could during the years of war. Jausz had an inddg@ndecision making right to find the
appropriate teachers, but their employment was éxamined and then petitioned to the
ministry. Jausz’s decision making covered the feillgy internal tasks of the school:
discipline issues of the students, establishmenh@fife of the teacher staff, task rendering
and evaluation of the teacher trainees, and theyysabject planning.

On Beéla Jausz’s initiative — following the Kisujiad pattern — there was a scouts’
team established in Debrecen as well, since acupri Jausz, the teacher staff could not
refrain from the educating opportunities foundhe spirituality of scouting. The school made
the professional work open in order to have a direationship with the parents and a
successful education of the students. Jausz wagalswing his initiation from Kisujszallas
when they invited the parents to get to know thdagegical work in the school and had
presentations on issues related to education giatents’ meetings. The school had begun in
a provisionally chosen building that was refurbgl@ntinuously by the increasing number
of students and school needs. The school had tidumfully as a training school but without
the previously promised school building. Béla Jaughtly described this school to be the
school coming to existence among the most difficuttumstances. The humane atmosphere
of the school gave valuable pedagogical approatsyred modern knowledge, and resulted
in success for the students studying there.

The wartime conditions led Béla Jausz to leave Ba&dr in the fall of 1944; he
resigned from his position as the head of the gramsohool and moved to Budapest. Jausz
asked for and was given a job from the ministrynkrl0 August, 1945, he gave lectures in
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educational science and pscychology to teachereteaias a lecturer in the Secondary School
Teacher Training Institution in Budapest. The tositbn ceased in September, 1949, and Béla
Jausz got to the Registrars Department of the Raisulty in Budapest as a deputy main
lecturer. Till September, 1951, he gave educatitmabry and educational history lectures,
til 1954 he taught and conducted exams for therespondent students, and students
majoring in educational science listened to hisulexs until 1957.

In our dissertation we have explored Béla Jauszisity in the ministry, which facts
were unknown in previously published documents abbom. He led the Department of
Methodology at the Division of Higher Educationtime Ministry of Education from July,
1954 to 31 August, 1955. The work itself demandwes liureaucrat rather than the teacher
attitude. He had work relationship with three forrstudents of the E6tvés Collegium. We
can rightly suppose that his work at the ministapported the further widening of Béla
Jausz’s social relations. In our opinion, his lagtesignment as rector was due to his work in
the ministry, his gained contacts and acquaintaasesell.

From the fall of 1951, the Ministry of Educationncmissioned Béla Jausz to lead the
Department of Educational Science at the Arts Fganil the Lajos Kossuth University of
DebrecenNext year, he became head of department associafiespor by tender. By his
earlier relations, his work connected to Debreeamn) his contacts — even if they were from
another era, Béla Jausz had local knowledge. He kihe place and he met many of his past
colleagues at the university. He organized thertteal, practical tasks and teacher staff of
the department that had had no head for two yelrsadjusted the role of the teacher training
program and tried to launch the academic activitthe department. The first year it was the
ministry, then in the spring of 1952 the univerd#ggndership that asked for the revision and
evaluation of Béla Jausz’'s work as head of departraad lecturer. The board of enquiry
admitted the adequate content required by the mutime, his culture of lecture-giving, as
well as his theoretical and methodological knowkedyvhen examining his university
lectures they referred many times to his rich pedaml exemplar that was based on his
practical experience in Kisujszallas and Debrecen sacondary school teacher. This
pedagogical practice, practical teaching methocimecBéla Jausz’s ‘trade-mark’. In his later
career, this was always mentioned in his charaetton, and his students also confirmed that
Jausz’s lectures were characterized by theoreticedwledge supported by practical
pedagogical examples.

At the university he was constantly under attaakaloise of his residency and duties in
Budapest. ‘The commuter lecturer’ name stayed Winth for a long time while he worked in
Debrecen. Until 1957 he worked as a lecturer attheersity in Budapest and at the ministry



as well. Even after his work ended in Budapestgidenot move to Debrecen, which can be
due to the fact that his apartment in Debrecen lbessh bombed and the family moved to
Budapest.

The lack of his academic activity was criticizedseveral forums. He was constantly
condemned for his moderate publishing capacityclviaias a hindrance to achieve the title of
professor. Compared to his professional careebelsame a holder of candidate only later in
1961. His belated commission of university teachas also a result of his less significant
academic work. There were supporters of the ideavi® Jausz the title of professor from the
university and also from the colleagues, who claintkee right of commission with his
practical experience and pedagogical expertise hgatid not get the title in this way. It was
in 1957, in connection with his rectorship that hsademic advancement got urgent. The
decision was made independent from his academi&,wos not yet ready thesis, and the
earlier petitions from the university. As a recttie was regarded neither an academic
professor, nor a scholar. In his recollection, ddusnself mentioned the incompleteness of
his academic publication.

His commission and assignment as head of departosne from a conservative
teacher who was brought up in the previous erawhble serving the university for almost 20
years (1925-1944), he was tied to the civic towd #re traditions of the university. The
recognition of his pedagogical work showed firstewre applied for the position as head of
department, and his former colleagues commentedt &b with praise.

On the ' of August, 1957, Béla Jaust was appointed redttine Lajos Kossuth University.
The commissioning documents and interviews made t# people present at the time make
it justified that it was a personal and superiofitpal decision in the background of the
commission. We concluded that Béla Jausz got tértmt in a well-prepared progress. In the
history of the university, it was the first rectoommission in the 1950s which was given
without asking the University Committee. We thihlat the professor title given to him in the
spring of 1957 could be seen as the preparatidnscssignment as rector, and it was based
on political interests and intentions. In 1958, ¢vsnmission was prolonged in a way that the
report made by the political leadership of the ersity on Jausz’s leadership abilities did not
mention his leadership virtues.

To be a rector it was necessary to have a perspnafli a coordinator, leader
personality and a resolver of conflicts. Jausz ma@sguilty of an indiscretion politically — he
had the ability to cooperate, he was trustworthg. Whs manageable. He was politically
useful in a way that the cautious and earnest Bélesz did not put a word in political
guestions. The political system of the 1950s regrrdausz politically useful because his
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person was seen as adoptable besides his profakssidequacy. Nevertheless, this system
supported the Béla Jausz who did not really fiitirHe was present in the ministry, in the
academic life, at the university, but he did natdrae committed to the system. He took part
in the tasks given to him, but he always stayeé tai himself. In his whole appearance,
outward look, in the milieu of his home, he show®eé old civic values — as all the
reminiscent remember so. His commitment to the &raystem showed in his contacts in the
E6tvos Collegium, and in his relations which caraekbfrom time to time in his career. As a
rector, he was in work relations with many formezmfers of the Collegium. His devotion to
civic values, traditions was highly displayed i tlay he insisted on introducing the making
and wearing of the robes of the university. He mad®mmpromise with the system besides
reserving professionalism and values. Giving uppassonality and principles was not and
could not be the object of compromise. With thistiade he could avoid political attacks,
which could be seen as Béla Jausz’s survival glyatdis personality ensured the continuity
of the university; he became rector due to his tarrteadership experience. He was
characterized as a teacher, even as a professector.

It was during Béla Jausz’s rectorship when the irgated departments, the Summer
University were reorganized, and the university Bgta were repositioned. The University
Council worked out the new regulations of the dom® procedure. In 1957-58, the
propositional long-term plan for the developmenttd Lajos Kossuth University got ready.
As a rector his fate intertwined again with teadinaining and the reestablished training place
besides the university in 1958. Jausz played &fgignt role in the preparation of ministerial
orders and in the wording of proposals. Teachenitrg at the university became five years
long and education in the dormitories got an imgartrole while he was rector. It is also to
Béla Jausz’'s merit and is in connection with hisintenance that a full-time educational
science and cultural manager program could be @ednand started. He strived to
reestablish the autonomy of the university and gaoize the activity of academic
gualification.

In his exceptionally intellectual personality, warstized thinking and worldview we
can see the intellectual heritage inherited fromfamily. He got to the E6tvos Collegium in
1913. The quality teaching and high level of ediwcahad made its members committed to
the institution of the E6tvds Collegium for eveherlinherence to one school, a theoretical
workshop ensured the feeling of belonging for thembers. Independent of the fact when
they attended the Collegium, the members could tconreach other and keep contact even
after 1950, when the Collegium closed. The stud&ntsv about their peers and followed

their professional career. We reckon that Béla Zavss defined and accompanied by his
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relationships made there. Factors that were moeimpis professional advancement can also
be characterized by the contacts between the membére Collegium in Béla Jausz’s life.
Further relationships can be mentioned from Bélsda life from the 1940’s, who had been
his colleagues in the practice school and got taational politics. Namely Arpad Kiss, who
became the manager of the National Education Cbylater named Public Education
Council) in 1944, and a collaborator at the Natidnstitute of Sciences; J6zsef Molnar, who
got a place in the National Public Education Colydaté Kovacs, who also started his work
at the National Public Education Council and latarked as an under-secretary at the
Ministry of Religion and Public Education; Laszlin®n was an under-secretary of culture
from 1945; Gyorgy Szondi got to the Ministry of FalEducation after 1945; Gyorgy Barna
was a senator at the Ministry of Religion and RuBlducation. Through old colleagues and
friends, Jausz had connections in the ministry.

The above mentioned social capital can be seerlpmf factors in Béla Jausz’s professional
career. In his advancement, we can see how hisobaracter was present; the fact that he
was able to accomplish his professional commitmentsout major self-sacrifice, and he

preserved the respect of his surroundings and istside

4. Conclusion

All in all, we can conclude that it was charactici®f Béla Jausz’s professional career, just
as it was true to several of his colleagues andczsgs, that he proved his capability first as a
teacher and then rose till the university pulpi. Ibkars the marks of an ambitious student, the
teacher with much experience, and his prominerma the pedagogical field. The adjective
‘educator’ in the title of the thesis means thataB&ausz always defined himself as an
educator in his whole life. He started as a seagnsizhool teacher and he remained a knower
of the secondary school system in his whole prajess$ life. Béla Jausz started as a
practising secondary school teacher, after thdirbebecame the head of a practice school,
then he was a university lecturer, leader of depant, and finally in the height of his career
he reached the position of a university rector. fdeson of lucky combination of his teacher
talents he was the knower of the practice of pegadwmwever, he did not reach the same
level in scientific work as his colleagues, he wad publish much.

His middle-class intellectual heritage, and relagionetworks, his gained pedagogical
practice, the ability of professional innovations lambition and will for compromise made

him fitting for his roles that he took.
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