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Abstract

The situation of disadvantaged students has been a problem in the field of education for decades, -so much 
so that several disadvantage-compensation programs have been set up in an effort to reduce its effect. This 
includes the mentoring process, the primary purpose of providing support and assistance to younger 
individuals. The subjects of the research are the 7th grade students participating in the Let’s teach for 
Hungary mentoring program. The questionnaire survey was conducted in the autumn of 2019 (n=585), 
during which I focused on the children’s expectations of the mentoring program, their learning difficulties, 
learning motivations, and their plans for further learning. Classifying students in clusters based on their 
motivations, highlights the fact that the range of participants is not homogeneous this aspect. The 
Coronavirus epidemic has posed a significant challenge to traditional education, and the opportunities 
offered by personal mentoring have been pushed into the background over the past year and a half. 
Educators and students alike have struggled through the transition to digital education (Kristóf, 2020). 
Attendance mentoring was forced to continue in the form of distance mentoring. In my current research, 
I examine the existence of distance mentoring, the exploration of experiences, and the preparedness of the 
participants in the Teach for Hungary program. Data collection began in December 2021, and the query 
process is still ongoing. I carry out the survey using a mixed-method. I collect quantitative data among 
students with the help of questionnaires, which focus on the experiences, opinions and readiness of the 
children. In addition, I use a qualitative, interview-based research method that provides an understanding 
of more comprehensive experiences. I conduct interviews with educators, mentors, and mentored students. 
The subjects of the research are primary school students (8th grade students), mentors and teachers of a 
small settlement in Hajdú-Bihar county and Szabolcs-Szatmár-Bereg county (n=60 people). The research 
results can serve as feedback to the participants on the success of work done during distance mentoring. 
The results obtained can also serve as feedback for the Let’s teach for Hungary program because the 
program can be developed in the future from interviews.

Keywords: Let’s teach for Hungary mentoring program; underprivileged; disadvantage compensation; 
epidemic situation; mentoring; distance mentoring

Introduction

Poverty, disadvantaged situations, and their various manifestations are considered significant problems in 
society. The concept of disadvantaged situations covers three main areas: (1) dimensions of the labour market, 
(2) regional development and (3) education policy. Disadvantages can be influenced by several factors, such as 
school failure, settlement-related characteristics, school staff and conditions, regional disparities, problems with 
the development of the settlement, and limited employment opportunities. Among the Hungarian researchers, 
Kozma was the first to address this issue and describe the concept of disadvantage. According to Kozma, those 
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children and young people are considered disadvantaged, and as failing at school-, who have failed or even 
dropped out of primary education (Kozma, 1975). 

From a pedagogical perspective, disadvantaged children are those children who have to grow up in more 
difficult circumstances than usual, which affect their personality development, their academic achievement, and 
the quality of their school life (Réthyné et al., 2006). This study aims to examine the Let’s Teach for Hungary 
mentoring program. The research was carried out in two waves: the first wave explored the situation of the 
participating students before the pandemic, while the second wave included reflections on distance learning. We 
used both quantitative and qualitative techniques in our analysis.

Relationship between family background and school performance

The international literature highlights a strong connection between the low socioeconomic status of parents 
and the lower academic achievement of pupils. In Hungary, this is reflected in the results of competency tests 
and PISA surveys. Success or failure at school can depend on several factors affecting children’s life trajectories, 
quality of life, and position in society (Réthyné et al., 2006). Research in this area shows that the proportion of 
(profoundly) disadvantaged students in the education system is continuously increasing (Anonymous., n.d.). 
Several factors can influence students’ academic achievement, including the family’s financial situation, the 
cultural capital brought from home, the presence/lack of a supportive family environment, and the general 
school-related results and learning opportunities provided by the school (Szemerszki, 2015). The main problem 
of poverty and the transmission of disadvantage is rooted in the fact that less-educated parents, following their 
own example, also direct their children towards earning an income as soon as possible rather than encouraging 
them to pursue higher educational attainment (Várnagy et al., 2000). Furthermore, this may be underpinned by 
a kind of ‘information shadow’, meaning there is a lack of information about further education opportunities. 
Previous research shows that the students interviewed have very little information about further education 
opportunities, the application process and university life in general. There are many administrative processes 
prior to entering higher education that are not so transparent, thereby causing them difficulties. Even more 
worrisome is, nearly 20% of them would have problems simply obtaining and filling out the necessary forms 
and printed materials. Hurdles like these may reduce disadvantaged students’ chances of getting into university 
(Bocsi, 2018).

Learning characteristics of disadvantaged pupils

When looking at the learning characteristics and motivations of disadvantaged pupils, it can be seen that 
they put a lower value on learning, which can be due in part to a lack of positive experiences, successes and 
positive reinforcement. Among disadvantaged pupils, the importance of further education plays a less important 
role in career choice, even if the child’s abilities would justify further study, and the young generation growing 
up would automatically remain disadvantaged (Várnagy et al., 2000). The institutional system of the school as 
an arena for secondary socialisation plays an extremely important role in the development of learning motivation. 
Motivation should always be present in the teaching and learning process, both as a goal and as a tool, but in the 
case of disadvantaged pupils, the lack of motivation to learn and the negative attitude towards school are typical. 
The combination of these affects their further performance (Várnagy et al., 2000). This suggests that school has 
a key role in reducing disadvantage and can help to make the inclusive school environment more understanding, 
thereby reducing prejudice (Vecseiné, 2011). 

The aim of the programmes on reducing disadvantage – The presentation of the Let’s Teach for 
Hungary mentoring program

Starting from a disadvantaged background (meaning the socioeconomic status of a family), can be further 
exacerbated by entering a particular institutional system, like the school. The experience of a series of hardships, 
difficulties and failures can make it difficult for an individual to strike out on one’s own, and also making it clear 
that, that individual needs help. To this end, several programmes on reducing disadvantage have been 
implemented, specifically the Let’s Teach for Hungary mentoring programme, on which my research focuses. 
The target groups of the program are primary school and upper secondary school pupils (7-8th grade students) 
living in small villages, assisted by university mentors. A kind of duality can characterise the aim of the program: 
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on the one hand, the emphasis is on creating opportunities, all the while, the mentors’ task is to support the 
pupils all the way through completing their studies; on the other hand, while mutual learning and support are 
important, what is quintessential is that-, the mentors show the mentees opportunities beyond the settlement, of 
optional secondary schools, enterprises and professions. The program has spread nationwide, with nearly 20 
institutions of higher education joining the initiative. University students can apply as mentors from any faculty, 
or any major. (Tanítsunk Magyarországért, n.d.).

Literature review on mentoring

Based on the literature background of mentoring, it can be concluded that the evolution of its definition is 
linked to the culture and the tasks expected of mentors. A similar idea can be found here, according to which the 
role of the mentor is fulfilled when we talk about a person who assists a younger, less experienced individual. 
In our country, mentoring has been present since the late 1990s, primarily as a tool for reducing disadvantage 
(Bander et al., 2015). Communication, trust, and acceptance of roles are crucial in the mentoring process. The 
process involves both mentors and mentees, and the establishment, and maintenance of good and smooth 
communication is an essential factor and driver for the process to work, and the minimum necessary to establish 
a relationship of trust. The mentoring relationship can be understood as a kind of interpersonal relationship 
whose progress is significantly facilitated by the existence of mutual trust and respect (Di Blasio et al., 2011).

Research suggests that mentoring can be a complete escape from everyday life and stressful situations for 
young people with disadvantaged backgrounds and those with problems arising from their life. They see 
entering the mentoring process as an opportunity to excel, based on a sense of “doing different – being different”. 
As time goes on, the increasingly strong and deepening mentoring relationship may become a highlight on the 
young person’s list of preferences and motivations for participating in mentoring sessions next time (Dávid et 
al., 2014).

Many mentoring programmes seek to unlock the benefits of mentor-mentee contact (Fejes, 2012), but the 
opportunities offered by face-to-face mentoring have been overshadowed by the past one and half years. With 
the emergence of the Coronavirus epidemic, traditional education has faced a significant challenge that the 
education system has not faced before. Many areas have been transformed, and the transition from traditional 
to digital education has brought on additional struggles for teachers and students (Kristóf, 2020). Traditional 
mentoring took the form of distance mentoring, the emergence of which raised an enormous number of questions 
and erected obstacles for mentors in carrying out their mentoring activities. The first step was to reorganise the 
mentoring activities, as the programmes that could be delivered face-to-face had to be moved entirely to the 
online space. However, not all of the mentored participants had the appropriate equipment, and one of the 
conditions for participating in mentoring sessions was the availability of appropriate digital equipment. There 
has been a greater emphasis on developing digital literacy for mentors and mentored learners.

Research design and Methods

In my previous research, I wanted to scout out the family background of the mentored students, to ascertain 
their personal expectations of the mentoring programme, and to form groups based on their personal opinions. 
I considered questionnaires to be the most suitable method for exploring these opinions, as it allows for a large 
number of items to be queried. The main blocks of questions in the quantitative method concerned general 
information about the students, their expectations of their prospective mentor and the mentoring program, and 
their overall opinion.

I used the Let’s Teach for Hungary student questionnaire and the database created from it in my research 
as well. 7th-grade pupils of the participating primary schools were allowed to enter the program with parental 
consent. The research was carried out with the permission of the management of the Let’s Teach for Hungary 
programme, and therefore I had access to the results of the questionnaire assessing the students’ input. Due to 
the questionnaire survey, a database of 585 pupils was created, and the results were collected from primary 
schools belonging to the four higher education institutions (University of Debrecen, University of Nyíregyháza, 
University of Miskolc, University of Pécs). The survey was completed in the autumn semester of the 2019/2020 
academic year.

In the second wave of the research, I will examine the existence and effectiveness of remote mentoring in 
the Let’s Teach for Hungary programme, the experiences gained, and the participants’ preparedness and skills. 



153	 Central European Journal of Educational Research 4(1) 2022. 150–160.

The data collection started in December 2021, and the survey process is still ongoing. The survey will be 
conducted using a mixed-method, collecting quantitative data from students through questionnaires, focusing 
on children’s experiences, opinions and preparedness. I also use interviews as qualitative methods, which 
provide a more comprehensive understanding of the experiences. The interviews will be conducted with 
teachers, mentors and mentee students. The subjects of the research are primary school students (N=50), mentors 
(N=4) and teachers (N=4) of small villages in Hajdú-Bihar County and Szabolcs-Szatmár-Bereg County. To 
ensure anonymity, the interviewees are indicated by numbers. The draft interviews were conducted in autumn 
2021, divided into main blocks of questions. After the general introductory part, I cover the question blocks on 
institutional preparedness, the implementation and experiences of online education, and the implementation of 
the mentoring program before and during the pandemic. 

This paper focuses on the results of the interview survey based on the perceptions of mentors and teachers. 
The interviewed teachers are coordinators of the mentor program. My qualitative research is structured around 
the exploration of emerging and existing issues in the period of distance education and distance mentoring. 
There will be a focus on changes, experiences and ICT equipment during the period of digital education based 
on interviews with teachers.  

Preliminary assumptions

Before starting the first wave of the research, I created three hypotheses, which were tested during the 
questionnaire survey:

H1: When examining educational plans, I assume that they are primarily aiming to acquire a profession 
(Kocsis, 2018). 

H2: Concerning the expectations about the programme, I assume that elements that are not related to 
supporting learning are also prioritised (Fejes et al., 2013).

H3: Regarding the expectations about the programme separate groups for the mentees. I assume that the 
groups separated in this way differ according to gender, learning difficulties and time commitment.

H4: In the second wave of the research, I assume that during the epidemic period, the difficulty for mentors 
was to motivate learners and reach them online.

Presentation of the sample and results

Results of the first wave of research

The mentoring program has started with 585 mentored students, with a gender distribution of 52.6% girls 
and 47.4% boys. Looking at the students’ family background, three quarters live with both parents, almost 20% 
live with one parent, and some of them are being raised by grandparents or foster parents. Among the universities, 
the University of Debrecen has the highest participation rate. I also measured the time commitment, and we can 
see that telephone use shows the highest time use (Figure 1).

Figure 1. Daily time commitment estimated in minutes (n=582; means)

Source: own edition
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Figure2 shows the averages of students’ expectations concerning the mentoring program. We can see that 
the emphasis is on programmes that focus on experiential learning, while students attribute less importance to 
factors that are related to school and studies. As mentioned above, for young people with fewer opportunities, 
mentoring can be a way for them to escape from their everyday life and stressful situations, based on a sense of 
‘doing different – being different’ (Dávid et al., 2014), and this can be achieved mainly by having new 
experiences, exploring new places, adapting to new roles and learning about themselves.

Figure 2. Expectations concerning the mentoring program (n=582; means of six-point scales)

Source: own edition

Figure3 refers to the plans for further education, which shows that the majority of students want to continue 
their studies. Most of them want to study a profession, while nearly 30% want to enter an institution offering a 
school-leaving certificate. The desire to acquire a profession and earn an income as soon as possible is also 
confirmed by previous research, as a study of disadvantaged secondary school students shows that this trend is 
also present among young people. For the secondary school age group, the primary target group for plans is to 
finish school, obtain a school-leaving certificate and a vocational qualification. However, finding a job in the 
labour market is also among the most important goals (Kocsis, 2018).

The figure visualising plans for studies by gender shows that the priority is to obtain a profession for both 
genders: almost 50% of boys and almost 30% of girls want to study a profession. This is followed by 11.2% of 
boys who want to obtain a school-leaving certificate, and 10% of boys who do not yet know where they would 
like to study. For girls, the latter factor comes second (almost 20%), with similar figures for the next highest 
ranking being the school leaving certificate (17.9%) and going to university in the future (16.9%).

Figure 3. Plans related to studies (n=582; per cent)

Source: own edition
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The groups of mentees

Based on the expectations toward the mentoring program, I have developed clusters of three groups of 
mentored students. The clusters were performed using a K-means procedure based on what the students expected 
from the programme. The question block contained ten questions, which students were asked to rate their aims 
on a six-point scale. The minimum number of items in each group was 105 (Table1).

Table 1. Clusters according to the expectations toward the mentoring program (n = 272, 105, 205; K-means procedure)

engaged passive experience-
oriented

To improve my grades and my academic results 5,603 3,124 4,273

To be able to prepare for lessons more easily 5,449 3,210 4,302

To improve my behaviour at school 5,125 3,038 3,239

To learn more about different activities 5,688 3,829 4,522

To have new experiences 5,816 3,686 5,005

To be more confident 5,629 2,971 4,834

To make new friends 5,290 3,029 4,234

To go places I have never been before 5,783 3,467 4,980

To be more aware and conscious of the world 5,647 3,686 4,800

To meet a person I can talk to about anything 5,544 2,981 4,600

Source: own edition

The first group comprises ‘engaged’ students, for whom all factors are highly valued, i.e. they are open, 
curious about the programme and more motivated to start working together. The next group is called ‘passive’, 
containing those who are seen as involved in the programme but whose expectations are not evident. This may 
be because, although they were not excluded from the program, they were not motivated to take up this new 
opportunity, as it was a novel program, and therefore no previous knowledge and experience were available at 
the time on which these students could build. The third group is one of ‘experience-oriented’ students, whose 
expectations were mainly expressed in gaining new experiences, discovering new places and thus broadening 
their worldview. Previous research has found that for young people from disadvantaged backgrounds, the 
opportunity to be mentored is a chance to escape from everyday life and familiar stressful situations, thus 
discovering the possibility of ‘doing different – being different’ in the mentoring process (Dávid et al., 2014). 
Examining the main characteristics of the groups, we found that the proportion of girls in the passive group is 
higher in terms of gender distribution, while the other two groups show a more balanced picture. Examined by 
cross-tabulation analysis, it can be concluded that there is no significant relationship between groups and gender.

The fourth graph shows whether students in each group had difficulties in learning. Learning-related 
outcomes are a very important factor at this stage of life, as learning and learning-related plans and attitudes are 
of particular importance in the context of further education and career choices. Perseverance, motivation, a 
sense of the importance and usefulness of learning, and the existence of goals can be components of academic 
achievement. All of them are factors that indicate a commitment to learning and/or school, interest in learning 
and positive attitudes towards learning (Szemerszki, 2015). When examining learning difficulties using a cross-
tabulation method (chi-square statistic, p≤.05, sig.: .001), I found a significant connection between learning 
difficulties and group variables. The highest rate (60%) is observed for the engaged group, presumably because 
there are more people in this group and the engaged group spends the most time studying, and it can be assumed 
that the higher rate of difficulties is also due to the higher rate of time spent studying, which makes it more likely 
to recognise difficulties.
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Figure 4. Difficulties in learning in the different groups (n=582; chi-square statistic, p≤.05, sig.: .001)

Source: own edition

Analysis was performed using a cross-tabulation method, and a significant relationship was found between 
groups and the presence of support persons (p≤.05, sig.:.015). Their responses showed that supportive, helping 
persons were less available for the passive group (Figure 5). For the other responses, the persons mentioned as 
helpers were mainly family members, namely close relatives, parents, siblings and friends.

Figure 5. Existence of supportive persons by group (n=582; frequency in percentage; p≤.05, sig.:.015)

Source: own edition
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difficulty was encountering and switching to digital education, compounded by the lack of ICT equipment for 
disadvantaged students. The following pieces of interviews support this result. From the interviews analysed so 
far, it can be concluded that this period was experienced mostly as a difficulty and a challenge. They said that 
the second wave was somewhat easier for them to continue teaching digitally with more experience and routine 
compared to the first period of limitations. This is partly because teachers were somewhat aware of the limitations 
that were likely to come and wanted to be better prepared to do so. To this end, they have taken part in training 
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challenge. They said that the second wave was somewhat easier for them to continue 
teaching digitally with more experience and routine compared to the first period of 
limitations. This is partly because teachers were somewhat aware of the limitations that were 
likely to come and wanted to be better prepared to do so. To this end, they have taken part in 
training courses and have also placed great emphasis on developing digital literacy among 
students. Teachers' opinions on distance learning are divided: some see it as a good idea and 
an appropriate alternative, while others see it as a kind of forced/necessary solution in the 
school where they teach because they say that only face-to-face teaching works in their 
institution. 

The following table presents the main characteristics of the interviewees in the research. 
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courses and have also placed great emphasis on developing digital literacy among students. Teachers’ opinions 
on distance learning are divided: some see it as a good idea and an appropriate alternative, while others see it as 
a kind of forced/necessary solution in the school where they teach because they say that only face-to-face 
teaching works in their institution.

The following table presents the main characteristics of the interviewees in the research.

Table 2. Characteristics of the interviewees in the research (n=13)

Interviewee Gender Age Attributes

Interviewee 1 female 23
mentor
She is a Primary School Teaching student.

Interviewee 2 female 59
teacher
She is a Geography and Drawing major teacher. She has been teaching 
at the school for 39 years.

Interviewee 3 male 41
teacher
He is a Geography and Drawing major teacher. He has been teaching 
at the school for 19 years.

Interviewee 4 female 50
teacher
She is majoring in Mathematics and Chemistry teacher. She has been 
teaching at the school for 27 years.

Interviewee 5 male 52
teacher
He is majoring in Mathematics and Information Technology (IT) 
teacher. He has been teaching at the school for 27 years.

Interviewee 6
Interviewee 7
Interviewee 8
(focus group)

females
13
13
13

mentees
They are elementary school students.

Interviewee 9 male 22
mentor
He is a Hungarian Literature and Grammar student.

Interviewee 10 female 23
mentor
She is a student of Hungarian Literature and Grammar; student of 
Russian language and culture.

Interviewee 11
Interviewee 12
(focus group)

female
male

13
14

mentees
They are elementary school students.

Interviewee 13 female 24
mentor
She is majoring in History and Physical Education.

Source: own edition

“Four out of five of my mentors have their phone. The internet, well, I don’t know how accessible it 
is, but there is one little girl, she doesn’t have her phone, and she had very little access to online 
education because, on the one hand, she didn’t know how to use it, and on the other hand, she didn’t 
have access to the internet, so she was the only one who had more difficulty. But the others, I think 
they have computers, but they all have phones, and they can use them. So it was difficult only with 
her.” (Interviewee 1, mentor)

“Well, we are in a difficult situation. We have quite a high number of disadvantaged children in our 
school. Out of 425 pupils, about 240 were not able to engage in this education with ICT tools, and 
they were working on a paper basis, which meant that they received the curriculum every week and 
it was brought back every week, the colleagues corrected it, the corrected curriculum was returned 
to the pupils and it went on every week. There was also a difficulty for those who had only a phone, 
no tablet or laptop or computer because it was difficult to log in to Kréta [administration system] 
with a phone in the first year, but in the second year, they renewed it, and it was much easier for them 
to log in, and in the second year it was much smoother for the students.” (Interviewee 4, teacher)
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“…The situation is that looking at my class, you know, the 7th grade at the time, they have a minimal 
level, a minimal level (low number of ICT tools available to them, which they can use at a minimal 
user level). So, they are in a disadvantaged situation, there were 15 pupils at that time, out of those 
15 pupils, I think there were 3-4 pupils whose families could afford for their children to have their 
phone or even their tablet or computer.” (Interviewee 3, teacher)

“They have almost no equipment. They could use a mobile phone with hardly any internet.” 
(Interviewee 13, mentor)

Staying motivated and motivating others in a time of constraints took a significant effort. In one of the 
question blocks of the interview, I wanted to hear about this experience, how the participants experienced this 
period, the mentoring process, the problems and difficulties they faced in distance learning and whether they 
could stay motivated during these months.

“We had a very difficult time, especially during the first wave; I lost them for about, I think, two 
weeks, so I didn’t know anything about them. And I got really worried; I even asked the head of the 
class if she knew anything about them or what she thought. I also have children who don’t have 
access to the internet, or maybe they have it for, let’s say, the beginning of the month, for 1-2 weeks, 
until the parents pay for it and then they don’t have it anymore.” (Interviewee 1, mentor)

“Many times, I felt that they were not motivated, although I could understand that, because it would 
be difficult for me, I would probably have a hard time counting on someone without even meeting 
them. I think that was the biggest problem, apart from the fact that I couldn’t reach them at some 
point.” (Interviewee 1, mentor)

“No. Well, I was counting on the fact that the lessons happen on x day, fine, I look for it, I start it, I 
wait, I sit in front of it, ready, nobody. But I knew it would be the same another day, next week, so I 
wasn’t motivated. I didn’t get any new ideas because I knew they wouldn’t come because there was 
no attempt to even get them to surface.” (Interviewee 3, teacher)

“From the point of view, colleagues stayed motivated because they knew that they had to do something 
for the children so that the children would not lag behind and we could start the next year well, so they 
used a lot of cooperative techniques and methods. It was a way to motivate themselves, and they saw 
that if they tried something and it worked well, it was a joy for everyone.” (Interviewee 4, teacher)

“They didn’t take it seriously, for understandable reasons, because they were at home, it was just like 
being on a break, the difference was that in theory, they had to go to classes, but very often not only 
they, but the parents as well, couldn’t take it so seriously. The whole distance learning, distance 
mentoring thing didn’t feel like school enough to be taken seriously enough.” (Interviewee 9, mentor)

Overall, the responses reflected that, after accepting the constraints of a difficult and unfamiliar situation, 
both teachers and mentors were keen to organise lessons and mentoring sessions in a more realistic way. This 
required constant communication between colleagues, sharing methods and platforms, transferring ideas and 
using them. Mentors used playful online exercises, video chats with personal messages, pictures as a motivational 
tool to encourage and help their mentored students.

Summary

Before starting the analysis, I set out four hypotheses that I wanted to confirm through the questionnaire 
survey.

H1: The hypothesis about future plans is proven, as students’ main ambition is to obtain a profession. 
Finding a job in the labour market and earning an income as soon as possible, creating material wealth may act 
as a motivating factor in their case.  

H2: Based on their program expectations, I assumed that elements other than learning support were also 
highly important to them. I confirmed the second hypothesis, as the expectations of the students participating in 
the mentoring program were mainly expressed in gaining new experiences and learning about new places.  



159	 Central European Journal of Educational Research 4(1) 2022. 150–160.

H3: I separated groups according to their expectations toward the program and hypothesised that the 
groups would differ in terms of gender, learning difficulties and time commitment. I concluded that the 
differences between the groups were detectable along with these components, except for gender distribution, 
and therefore I could not fully confirm this hypothesis.

H4: The initial data seem to prove my hypothesis that motivating students and getting them online has 
been a difficulty for mentors and in other cases for teachers too, which may be due to a higher level to the 
students’ inadequate ICT background and the lack of motivation.

Overall, it can be concluded that the range of participants is not homogeneous, which may depend on the 
institution and its location. The reasons for children’s lack of motivation and performance problems in a 
disadvantaged situation may be complex and may have several underlying causes. A non-homogeneous target 
group is characterised by different motivations and opportunities, which may also lead to differences and 
specificities in mentoring processes. Among the groups identified in the analysis, the passive group is lagging, 
with lower importance of learning and a lower level of supportive presence. In order to alleviate and possibly 
eliminate the reticence in their case, I assume that further positive results and progress could be achieved by 
applying the following factors: trying to bring school activities closer to the students concerned, making the 
school atmosphere more interesting for them, making the teaching material more personal, and providing them 
with the opportunity to learn through their own experience, which opens the door to experiencing success and 
achieving success. A learner-centred form of education designed for this purpose is a different approach, 
enabling us to change the way we communicate, organise and assess (Polonyi et al., 2017). Based on previous 
research on attitudes towards learning, it can be concluded that Roma youth in our country have started to see 
learning and education as a value but face a lack of opportunities (Bocsi et al., 2021). In order to achieve the 
further results mentioned above, it would perhaps be most important if these opportunities were recognised and 
created, for which a mentoring program could provide a suitable basis.

Overall, in the light of the qualitative research findings, it can be said that the respondents experienced 
digital education as a challenge. Compared to the first period, which was full of constraints, however, they were 
able to continue distance learning more smoothly and routinely in the second year. The main problem was 
reaching and activating disadvantaged students due to the lack of equipment. The epidemic situation also 
influenced the development of teamwork, as communication between teacher-educator and mentor-mentee 
became even more necessary.

The mentoring process can be an extremely important factor in our everyday lives and an important step 
towards social development, reducing social inequalities and promoting equal opportunities. It is essential to 
have commitment, empathy, patience, perseverance, a sense of purpose, and a strong will to do something 
cooperatively. The latter starts with a small step and allows for the achievement of bigger goals, step by step, 
either by working together or by looking at individual life paths. In the mentoring process, it is considered 
essential that the mentor always think rationally and consistently pursue joint work with the mentee. Continuous 
feedback, positive reinforcement, listening to the mentored and being a good listener are important. There 
should also be an expectation of reciprocity from the students, as by agreeing to participate in the programme, 
giving mutual respect can become a principle. The following quote gives us a broad picture of mentoring, which 
I think can serve as both a motivation and a guide for us: “Mentoring is one of the most beautiful professions, 
in which participants give and receive reciprocally, generations meet each other spiritually.” (Di Blasio et al., 
2011, p. 192).

Funding: This research was funded by the ÚNKP-21-1-I-DE-358 New National Excellence Program of the Ministry for 
Innovation and Technology from the Source of the National Research, Development and Innovation Fund.”

Acknowledgments: We thank Johnathan Dabney for the English language editing.



160	 Kocsis, N.

References

Anonymous. (n.d.). Halmozottan hátrányos helyzetű tanulók kompetenciamérések során elért eredményeinek elemzése 
[Analysis of the results of students with multiple disadvantages during competency measurements]. Expanzió Humán 
Tanácsadó.

Bander, K., Galántai, J., Kállai, G., & Szabó, Z. A. (2015). Az ifjúsági mentorálás [Youth mentoring]. Oktatáskutató és 
Fejlesztő Intézet.

Bocsi, V. (2018). A hosszútávú célok [Long-term goals]. In G. Pusztai, V. Bocsi, K. Bacskai, T. Ceglédi, A. Csokai, Zs. 
Kocsis, & T. Szűcs, A jelen és jövő határán. Hátrányos helyzetű középiskolások és hallgatók eredményessége [On the 
border of the present and the future. Effectiveness of disadvantaged high school and higher education students]. Wáli 
István Református Cigány Szakkollégium.

Bocsi, V., & Ceglédi, T. (2021). Is the glass ceiling inaccessible? The educational situation of Roma youth in Hungary. 
Balkanistic Forum, 21(3), 329–343.

Dávid, M., Gefferth, É., Nagy, T., & Tamás, M. (2014). Mentorálás a tehetséggondozásban [Mentoring in talent development]. 
Magyar Tehetségsegítő Szervezetek Szövetsége.

Di Blasio, B., Paku, Á., & Marton, M. (2011). A mentor mint kapuőr a tanári professzió kialakításában [The mentor as a 
gatekeeper in shaping the teaching profession]. Új Pedagógiai Szemle, 61(11–12), 183–193.

Fejes, J., B. (2012). A mentorálás hatása a tanulási motivációra és a szövegértésre hátrányos helyzetű tanulók körében [The 
effect of mentoring on learning motivation and comprehension among disadvantaged students]. Iskolakultúra, 7–8, 
80–95.

Fejes, J., B., Kelemen, V., & Szűcs, N. (2013). Szülők mentorálása a hátrányos helyzet átörökítésének megelőzése érdekében 
[Mentoring parents to prevent the transmission of disadvantage]. Szegedi Tudományegyetem JGYPK.

Kocsis, Zs. (2018). A hosszútávú célok. In G. Pusztai, V. Bocsi, K. Bacskai, T. Ceglédi, A. Csokai, Zs. Kocsis, & T. Szűcs, 
A jelen és jövő határán. Hátrányos helyzetű középiskolások és hallgatók eredményessége [On the border of the present 
and the future. Effectiveness of disadvantaged high school and higher education students]. Wáli István Református 
Cigány Szakkollégium.

Kozma, T. (1975). Hátrányos helyzet – Egy oktatásügyi probléma társadalmi vetületei [Disadvantage – Social aspects of an 
educational problem]. Tankönyvkiadó. 

Kristóf, Zs. (2020). International trends of remote teaching ordered in light of the Coronavirus (COVID-19) and its most 
popular video conferencing applications that implement communication. Central European Journal of Educational 
Research, 2(2), 84–92.

Polonyi, T., & Abari, K. (2017). Digitális tanulás és tanítás [Digital learning and teaching]. Debreceni Egyetemi Kiadó.
Réthy, E., & Vámos, Á. (2006). Esélyegyenlőtlenség és méltányos pedagógia [Inequality and fair pedagogy]. Bölcsész 

Konzorcium. 
Szemerszki, M. (2015). Eredményesség az oktatásban. Dimenziók és megközelítések [Effectiveness in Education. Dimension 

and Approaches. Oktatáskutató és Fejlesztő Intézet.
Tanítsunk Magyarországért. (n.d.). Program [Programme]. Retrived January 6, 2022, from https://www.tanitsunk.hu/hu/

page/program
Várnagy, E., & Várnagy, P. (2000). A hátrányos helyzet pedagógiája [The Pedagogy of Disadvantage]. Corvinus Kiadó.
Vecseiné, M. K. (2011). Tehetséggondozás hátrányos helyzetű gyermekek körében [Talent care for disadvantaged children]. 

Debreceni Egyetem, Természettudományi Doktori Tanács Matematika és Számítástudományok Doktori Iskola. 

© 2022 by the authors. Submitted for possible open access publication under the terms and 
conditions of the Creative Commons Attribution (CC BY) license (http://creativecommons.
org/licenses/by/4.0/).


